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Purpose
The purpose o f  the study was to  determ ine i f  occupants o f v a rio u s  res id en ce  
h a l l s  d i f f e r  in  p e rcep tio n  o f th e  c o lle g e  environm ent and. p e rs o n a li ty ,  i f  th e re  
i s  a  r e la t io n s h ip  between p ercep tion  and p e rs o n a li ty ,  and i f  i t  i s  p o ss ib le  to  
develop a  sc a le  from th e  Omnibus P e rso n a lity  Inven to ry  th a t  would d is t in g u is h  
between s tu d e n ts  most and l e a s t  s a t i s f i e d  w ith  the c o lle g e  environm ent. Four 
m ajor hypotheses were te s te d .
Procedure
S u b jec ts  were s tu d e n ts  l iv in g  in  f r a t e r n i ty  and s o ro r i ty  houses, an academic 
program house, language houses, a  t r a d i t i o n a l  m en's re s id e n c e , and a  t r a d i t i o n a l  
women's re s id e n c e . A random s e le c tio n  o f 40 s tu d e n ts  was made. S tuden ts  were 
g iven  the C ollege and U n iv e rs ity  Environment S ca les  (CUES) and th e  Omnibus 
P e rso n a lity  Inven to ry  (OPI), In  each group 35 com pleted q u e s tio n n a ire s  were 
re tu rn e d  f o r  an 87,5$ r e tu r n .  The s t a t i s t i c a l  a n a ly s is  inc lu d ed  a n a ly s is  of 
v a r ia n c e , t - t e s t ,  Pearson product-moment c o e f f ic ie n t  o f c o r r e la t io n ,  and an 
item  a n a ly s is  o f  th e  OPI,
R e su its
The fo llo w in g  s ig n i f i c a n t  d if fe re n c e s  on CUES sc a le s  were found. On the 
Community s c a le ,  s o ro r i ty  occupants scored  h ig h e r than  f r a t e r n i ty  men and t r a d i t i o n a l  
men and women r e s id e n ts .  S o ro rity  women scored  h ig h e r than f r a t e r n i ty  and t r a d i t i o n a l  
women r e s id e n ts  on th e  Awareness sca le  and scored  h ig h e r than  t r a d i t i o n a l  men and 
women r e s id e n ts  on th e  Campus Morale s c a le .  On th e  P ro p rie ty  s c a le ,  academic 
program house s tu d e n ts  sco red  h ig h e r than  f r a t e r n i t y ,  s o r o r i ty ,  and t r a d i t i o n a l  
women r e s id e n ts .  Academic program house s tu d e n ts  sco red  h ig h e r than f r a t e r n i ty  
and t r a d i t i o n a l  women r e s id e n ts  on th e  Q uality  o f Teaching s c a le .  On th e  P r a c t i c a l i ty  
s c a le ,  f r a t e r n i ty  men sco red  h ig h e r than  academic program house r e s id e n ts  and 
t r a d i t i o n a l  women r e s id e n ts .  On the S cho la rsh ip  s c a le ,  t r a d i t i o n a l  women occupants 
sco red  h ig h e r than  f r a t e r n i ty  occupants. The f in d in g s  in d ic a te  th e re  i s  a  s im i la r ,  
b u t n o t id e n t i c a l ,  p e rcep tio n  o f  the co lleg e  environm ent by occupants o f v a rio u s  
r e s id e n t i a l  s i tu a t io n s .
The c o r r e la t io n s  between CUES and OPI s c a le s  seems to  in d ic a te  th a t  th e re  i s  
n o t a very  s tro n g  r e la t io n s h ip  between the two.
The fo llow ing  s ig n i f i c a n t  d if fe re n c e s  on OPI s c a le s  were found. On th e  TI 
s c a le ,  academic program house s tu d e n ts  scored h ig h e r than f r a t e r n i t y ,  s o r o r i ty ,  and 
t r a d i t i o n a l  men and t r a d i t i o n a l  women r e s id e n ts .  On th e  TO s c a le ,  s o ro r i ty  women 
sco red  low er than  a l l  o th e r g roups. Academic program house r e s id e n t s ,  on TO, 
sco red  h ig h e r than  t r a d i t i o n a l  women and f r a t e r n i ty  men. On the  Es s c a le ,  f r a t e r n i ty  
men scored  low er than  a l l  o th e r  g roups. Language house and academic program 
house s tu d e n ts  scored  h ig h e r on the Co sc a le  than f r a t e r n i t y ,  s o r o r i ty ,  and 
t r a d i t i o n a l  women r e s id e n ts .  On the Au s c a le ,  language house and academic program 
house r e s id e n ts  sco red  h ig h e r than s o ro r i ty  and t r a d i t i o n a l  men r e s id e n ts .  On the 
IDC, f r a t e r n i ty  and s o ro r i ty  r e s id e n ts  sco red  h ig h e r than language house, academic 
program house, and t r a d i t i o n a l  men r e s id e n ts .  The f in d in g s  in d ic a te  s tu d e n ts  l iv in g  
in  v a rio u s  r e s id e n t i a l  s i tu a t io n s  do d i f f e r  s ig n i f i c a n t ly  in  p e rs o n a li ty .
The item  a n a ly s is  o f the OPI r e s u l te d  in  id e n t i f i c a t io n  o f  29 item s inc luded  
on th e  C ollege S a t is f a c t io n  Scale t h a t  d is tin g u is h e d  between s tu d e n ts  most 
s a t i s f i e d  and l e a s t  s a t i s f i e d  w ith  th e  co lleg e  environm ent.
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AN INVESTIGATION INTO PERCEPTION OF THE 
COLLEGE ENVIRONMENT AND PERSONALITY 
OF THE OCCUPANTS OF VARIOUS 
RESIDENCE HALLS
C hapter 1 
In tro d u c tio n
In  . . . America . . . th e  p lace  in  which the s tu d en t l iv e s  
during  h is  academic course has been seen a s  a f a c to r  of g re a t 
im portance in  understand ing  th e  p a t te rn  o f s tu d en t l i f e  and the 
in d iv id u a l 's  behav ior and a t t i t u d e s .  Designed to  be a microcosm 
of the  w ider and n e c e ssa r i ly  more formal and im personal w orld of 
the i n s t i t u t i o n  of the u n iv e rs i ty  o r c o lle g e  i t s e l f ,  the re s id e n ­
t i a l  s e t t in g  i s  the con tex t in  which the s tu d en t le a rn s  to  
balance p e rso n a l needs and group demands, where he in te g ra te s  h is  
p u b lic  and p r iv a te  w orld s, and where he i s  i n i t i a t e d  in to  ways o f 
th in k in g  and behaving th a t  have im portant p sy ch o lo g ica l, s o c ia l ,  
and ed u c a tio n a l consequences [ B ro ther & H atch, 1971, p. 9 ].
H is to r ic a l  Background 
The p resen t-d ay  s i tu a t io n  in  s tuden t r e s id e n t ia l  housing i s  a 
r e f le c t i o n  of th e  e v o lu tio n  of th e  re s id e n t  c o lle g e  concep t. V arious 
w r i te r s  (James, 1917; Cowley, 1934; B u tts , 1937; and Shay, 1964) have 
c o n tr ib u te d  to  th e  l i t e r a t u r e  reg a rd in g  th is  concep t. During the 
Middle Ages a la rg e  in f lu x  of s tu d e n ts  to  the v a rio u s  c e n te rs  of 
le a rn in g  c re a te d  a se rio u s  housing problem. Bologna, in  1262, had 
10,000 s tu d e n ts ;  Oxford, in  1257, had 3,000 s tu d e n ts ;  and P a r is ,  
about the same tim e, had 30,000 s tu d e n ts . S tuden ts  liv e d  in  te n ts ,  
in  g a r r e t s ,  and boarded w ith  tow nspeople. Out of the  chaos caused by 
th e  tremendous number o f s tu d e n ts  came a housing p lan  th a t has con­
tin u ed  a t  Oxford and Cambridge (Cowley, 1934a).
2S tuden ts  them selves e s ta b l is h e d  and organized  Independent s e l f -  
governing houses c a l le d  h o s te ls  a t  Bologna, paedagogies a t  P a r is ,  and 
h a l l s  and c o lle g e s  a t  Oxford. On the c o n tin e n t the  r e s id e n t ia l  system 
whereby the u n iv e rs i ty  b u i l t  and ran  the dorm itory  was s h o r t- l iv e d  and 
was abandoned du ring  th e  R eform ation and the French R evolu tion  fo r  the 
board ing  house system s t i l l  in  e x is te n c e  today. In England, over a 
p erio d  o f two c e n tu r ie s ,  the  u n iv e r s i t ie s  g rad u a lly  gained c o n tro l 
and a u th o r i ty  over the h a l l s  which were i n i t i a l l y  e s ta b l is h e d  by the 
s tu d e n ts . From th a t  time on they  assumed the  r e s p o n s ib i l i ty  fo r  
b u ild in g  and m a in ta in in g  the  f a c i l i t i e s  to  house s tu d e n ts .
The c o lo n ia l c o lle g e  in  America follow ed th e  p a t te rn  o f the 
E ng lish  u n iv e r s i t ie s  and began w ith  th e  idea  o f p rov id ing  housing fo r 
s tu d e n ts . The young age (14 to  15 y ea rs) of the  e n te r in g  s tu d en t a lso  
in flu en ced  the  d e c is io n  to  p rov ide housing . James (1917), d e sc rib in g  
the  c o n d itio n s  s tu d e n ts  were exposed to ,  sa id  s tu d e n ts ,
should be s u b je c t to  the severe  d is c ip l in e  of th e  u n iv e rs i ty .  
That was a  tim e when freshmen were re g u la r ly  flogged fo r  f a i l in g  
to  r e c i t e  th e i r  le sso n s  w e ll .  D isc ip lin e  meant something in  those 
days. L iving in  the c o lleg e  b u ild in g  had a r e a l  c o n te n t which to  
a la rg e  e x te n t we have lo s t  . . . [ p . 102 ] .
Cowley p o in ts  ou t a m ajor p h ilo so p h ic a l d if fe re n c e  between r e s id e n t ia l  
housing in  E ng lish  u n iv e r s i t ie s  and in  American c o l le g e s . The E nglish  
r e s id e n t ia l  c o lle g e s  were considered  to  be e d u ca tio n a l endeavors where 
s tu d e n ts  and fa c u l ty  came to g e th e r  fo r  academ ic, i n t e l l e c tu a l ,  and 
s o c ia l  in te rc o u rs e .  American d o rm ito r ie s  du ring  the  1800s were no more
than  p laces  to  s le e p  and e a t ,  where s tu d e n ts  l i t e r a l l y  b a t t le d  w ith  
the  fa c u lty  member l iv in g  in  the  dorm ito ry . C o rn e l l 's  P re s id en t 
Andrew W hite, d e sc rib in g  h is  experience a t  Hobart w ro te ,
I t  was my experience to  behold a p ro fe s s o r , an e x c e lle n t 
clergyman, seeking to  q u e ll  a hideous r i o t  in  a s tu d e n t 's  room, 
bu ried  under a heap o f c a rp e ts ,  m a ttre s s e s ,  coun terpanes, and 
b la n k e ts ; to  see an o th er c l e r i c a l  p ro fe sso r  fo rced  to  r e t i r e  
through the panel o f a door under a shower of le x ic o n s , b o o ts , 
and b ru sh es , and to  see even the  p re s id e n t h im se lf , on one 
occasion , ob liged  to  leave h is  lec tu re-room  by a lad d er from a 
window, and on an o th e r , k ep t a t  bay by a shower of beer b o t t le s  
[ Cowley, 1934a, p. 708 ] .
The fact that White did not approve of providing dormitories is 
emphasized when he said,
No p r iv a te  c i t i z e n  who l e t s  rooms in  h is  own house to  fou r o r 
s ix  s tu d en ts  would to le r a te  fo r  an hour the anarchy which most 
tu to r s  in  charge of c o lle g e  d o rm ito rie s  a re  com pelled to  overlook 
t Shay, 1964, p. 181 ] .
I t  was du ring  th e  c o lo n ia l  perio d  th a t  the  f i r s t  g r e e k - le t te r  
f r a t e r n i ty  was founded. Phi Beta Kappa, preceded by a s e c re t  s o c ie ty  
c a l le d  the F la t  H at, came in to  e x is ten ce  a t  the C ollege of W illiam  and 
Mary in  1776. Phi Beta Kappa i s  considered  to  be the common a n c e s to r  
o f hundreds of o th e r  s tu d en t g r e e k - le t t e r  s o c ie t ie s  in  the United 
S ta te s  (Johnson, 1972). F r a te r n i t i e s  f i r s t  began to  develop ch ap te r 
houses p rov id ing  l iv in g  accommodations in  1873 when the Zeta P s i S o cie ty
at the University of California rented the Berkeley Farm House.
Johnson (1973) says th a t  f r a t e r n i t i e s  s ta r te d  to  provide housing as a 
r e s u l t  of th e  void  c re a te d  by the movement by Tappan a t  Michigan and 
Barnard a t  W isconsin to  end the  dorm itory  system . By 1883, 30 
ch ap te rs  owned th e i r  l iv in g  f a c i l i t i e s ,  and by 1920, 744 owned th e i r  
houses. Robson (1963) re p o r ts  th a t  f r a t e r n i ty  houses provided the only 
group l iv in g  q u a r te rs  fo r  men u n t i l  re c e n t tim es. The f i r s t  s o ro r i ty  
to  provide housing fo r  i t s  members was Alpha Phi a t  Syracuse in  1889.
In  England the h a l l s  became a s tim u la tin g  e d u c a tio n a l en v iro n ­
m ent, and in  America they became a source o f d is c ip l in a ry  problem s. 
Because o f abuse and problems and because o f the  German in flu en ce  on 
American ed u ca tio n , i t  appeared th a t  the dorm itory  system s of housing 
s tu d e n ts  by the  c o lle g e s  and u n iv e r s i t ie s  was going to  d ie  du ring  the 
l a t t e r  h a l f  o f the n in e te e n th  ce n tu ry . The U n iv e rs ity  o f M ichigan and 
H arvard U n iv e rs ity ,
the  most in f lu e n t i a l  s t a t e  u n iv e rs i ty  and the most renowned 
p r iv a te  u n iv e rs i ty  in  the U nited S ta te s  ignored d o rm ito rie s  during  
th e i r  ra p id  expansion  in  the  l a t t e r  p o r tio n  o f the n in e te e n th  
cen tu ry  [ Shay, 1964, p. 182 ] .
Though i t  appeared the dorm itory  system was about to  d ie ,  
s e v e ra l ev en ts  brought about a re v iv a l  of i n t e r e s t  and a c t iv i t y  in  
college-ow ned s tu d e n t housing . Harper became P re s id e n t o f the  U n iv ers ity  
of Chicago and worked v ig o ro u sly  fo r  the e s tab lish m en t o f s tu d en t dormi­
to r i e s ;  W ilson, as the P re s id e n t o f P rin c e to n , fo rm ulated  the Quad P lan 
and h is  e f f o r t s  aga in  brought to  focus the im portance o f  the r e s id e n t ia l
system ; and Low ell, as P re s id e n t o f H arvard, fought and u lt im a te ly  won 
th e  d e c is iv e  b a t t l e  to  r e e s ta b l is h  c o lleg e  re s id en c es  in  American 
h ig h e r educa tio n .
As one tra c e s  the e v o lu tio n  of r e s id e n t ia l  concept in  
American h ig h e r ed u ca tio n , the  in flu e n c e s  of the  housing p h ilo so p h ie s  
of two m ajor c o u n tr ie s  can be seen in  the  fo rm u la tion  of the  American 
ph ilosophy . The B r i t i s h  philosophy made the re s id en c e  h a l l  an i n t e ­
g ra l  p a r t  of th e  s tu d e n ts ' form al and inform al ed u ca tio n . The German 
philosophy d id  no t a llow  fo r  in te r a c t io n  between s tu d e n ts  and fa c u l ty  
o u ts id e  o f the  classroom . From th ese  two p o in ts  of view came what 
Cowley (1934b) c a l l s  the  American Compromise which,
g ives s tu d e n ts  body s h e l te r  (sometimes only a  sm all f r a c t io n  
of the  t o t a l  enrolm ent [ s ic  ] )  and v ary ing  degrees of s o c ia l  
ed u ca tio n , bu t as y e t remains co n sid erab ly  a p a r t from th e  c u r r i ­
c u la r  l i f e  of the campus [ p . 764 ] .
The p o l ic ie s  and d e c is io n s  made by co lle g e s  and u n iv e r s i t i e s  
s in ce  th e  c o lo n ia l  p e rio d  r e f l e c t  the  changing a t t i t u d e  of American 
ed u ca to rs  regard ing  th e  p lace  of college-ow ned and operated  s tu d en t 
housing in  American h ig h e r ed u ca tio n . This a t t i tu d e  changed from an 
accep tance of the  B r i t is h  p r in c ip le  during  the  c o lo n ia l  p e r io d , to  an 
alm ost t o t a l  r e je c t io n  of the p r in c ip le ,  and then  to  an accep tance ,
"o f the v a lu es  of and need fo r  some s o r t  of co lleg e-sp o n so red  programs 
fo r  housing s tu d en ts  . . . . [ Shay, 1964, p. 176 ]"  as th e  tw e n tie th  
cen tu ry  began.
Contemporary P e rsp ec tiv e
F e ls te d  (1949) p resen ted  an e a r ly  ch a llen g e  to  s tu d en t personnel 
w orkers to  in te g ra te  the s tu d en t housing fu n c tio n  w ith in  the t o t a l  
s t r u c tu re  of personnel s e rv ic e s  and in s t i t u t i o n a l  o b je c tiv e s .  In 
o rder fo r  th i s  to  occur, he s ta t e s  th e re  must be a program which 
focuses on p e rs o n a li ty  development and ad ju stm en t, a p lan  fo r  group 
work and in d iv id u a l counseling  w ith in  the dorm itory  by a q u a l i f ie d ,  
t r a in e d ,  r e s id e n t  co u n se lo r, and e f fe c t iv e  communication between 
re s id e n t  co u n se lo rs , f a c u l ty ,  and the  counseling  c e n te r  s t a f f .
S h affe r and Ferber (1965) conducted an ex ten s iv e  study of the 
r e s id e n t ia l  c o lleg e  concep t. They emphasized th a t ,  " I t  i s  apparen t 
th a t  r e s id e n t ia l  f a c i l i t i e s  fo r  s tu d en ts  possess u n re a liz e d  p o te n t ia l  
fo r  e n ric h in g  the s tu d e n ts ' e d u ca tio n a l ex periences [ p. 1 ] . "  But 
they a ls o  s t r e s s ,  "The p o te n t ia l  o f s tu d en t housing has not been 
r e a l iz e d  because of a lo n g -s tan d in g  f a i lu r e  to  view res id en ce  h a l l s  
as an in te g ra l  p a r t  of th e  ed u ca tio n a l p rocess [ p. 3 ] ."  They 
enum erate se v e ra l reasons why improving the q u a l i ty  o f s tu d en t housing 
p re se n ts  an arduous and s p e c ia l cha llenge to  a d m in is tra to r s ,  f a c u l ty ,  
and co u n se lo rs . Residence h a l l s  re q u ire  an e f f e c t iv e  working r e la t io n ­
sh ip  among many fa c e ts  o f the campus from adm issions o f f ic e r s ,  p a re n ts , 
co u n se lo rs , s tu d en t le a d e rs ,  and p ro fe sso rs  to  the  b u sin ess  and alumni 
o f f ic e .  A lso , res id en ce  h a l l s  a re  a s e t t in g  in  which s tu d e n ts ' i n t e l ­
le c tu a l  and p erso n a l development can be expressed  in  h is  a s p ir a t io n s ,  
a t t i t u d e s ,  and s o c ia l  b ehav io r.
R iker (1965) s t a t e s ,  " th e  ed u ca tio n a l fu n c tio n  o f co lleg e
housing i s  to  h e lp  s tu d e n ts  to  le a rn  and to  develop as human beings 
[ p. 5 ] . "  The b a s is  fo r  th i s  s ta tem en t r e s t s  on th re e  fundam ental 
assum ptions which a re :
a . Environment in flu en ces  beh av io r. There i s  the p h y sica l 
environm ent o f the housing f a c i l i t y  and the p h y s io lo g ic a l and psycho­
lo g ic a l  environm ent c re a te d  by i t .  There i s  a lso  th e  s o c ia l  en v iro n ­
ment c re a te d  by the l iv in g  group w ith in  the  housing u n i t  which may 
a f f e c t  th e  in t e l l e c tu a l  s tim u la tio n  o f the  members.
S tudent achievem ent probably  invo lves not only the  in d iv id u a l 
and h is  environm ent, bu t a lso  h is  re la t io n s h ip  to  the  environm ent. 
The su c c e ss fu l housing programs produce a fav o rab le  environm ent 
and encourage th e  development of h e lp fu l r e la t io n s h ip s  [ R ik e r,
1968, p. 5 ] .
b . Enrichm ent of the environm ent enhances i n t e l l e c tu a l  
a c t i v i t y .  This invo lves the enrichm ent of the  s tu d e n ts ' l iv in g  en v iro n ­
ment through planned a c t i v i t i e s  and programs to  complement the classroom  
curricu lum .
c . L earning i s  a t o t a l  p ro cess . A number of fa c to r s  in flu en ce  
le a rn in g  and one is  th a t  the  s tu d e n ts ' em otional s t a t e ,  p h y s ic a l s t a t e ,  
and s tag e  o f development in flu en ce  read in ess  to  le a rn .  The s tu d e n ts ' 
i n a b i l i t y  to  le a rn ,  fo r  p e rso n a l, s o c ia l ,  o r em otional re a so n s , can be 
improved by a counse lo r o r o th e r  personnel s p e c ia l i s t .
While R iker d isc u sse s  the environm ent of the  re s id en ce  h a l l ,
Eddy d isc u sse s  the  t o t a l  co lleg e  environm ent and concludes,
F a r ts  o f the  environm ent may be p o s i t iv e ,  some n e u t r a l ,  and some
obviously  n e g a tiv e . We b e lie v e  i t  i s  w ith in  the  c o n tro l o f  the 
c o lle g e s  which s h a l l  be w hich. And, we b e lie v e  fu r th e r  th a t  the 
environm ent w i l l  never t r u ly  have a f u l l  impact on c h a ra c te r  
growth u n t i l  a l l  o f  i t s  components, la rg e  and sm all, im portan t 
and r e la t iv e ly  unim portant re in fo rc e  the b e s t which the  co lleg e  
has to  o f f e r  [ H erron, 1970, p . 136 ] .
C e r ta in ly  one may conclude th a t  Eddy would support the e s tab lish m en t 
and im plem entation o f  an e f f e c t iv e  housing program w ith  a c lo se  working 
r e la t io n s h ip  between a l l  segments o f the c o lleg e  community.
A stin  (1968) a ttem pted  to  id e n t i f y ,  d e sc r ib e , and measure 
d if fe re n c e s  th a t  e x i s t  among the b roader environm ents o f v a rio u s  
undergraduate  i n s t i t u t i o n s .  He s t a t e s ,
the ta sk  o f  d e fin in g  the  c o lle g e  environm ent i s  one of 
id e n tify in g  and m easuring those i n s t i t u t i o n a l  c h a r a c te r i s t ic s  
th a t  are l ik e ly  to  have some im pact on the  s tu d e n t 's  development 
[ P .  2 ] .
A stin  fu r th e r  d e fin e s  the  "c o lle g e  environm ent" as the c h a r a c te r i s t ic s  
o f the c o l le g e ,
th a t  c o n s t i tu te  a p o te n t ia l  s tim u lu s  fo r the s tu d e n t [ p . 3 ]
. . . [ and ] . . . any b eh av io r, ev en t, or o th e r  observab le 
c h a r a c te r i s t ic  o f  the  i n s t i t u t i o n  capable of changing the s tu ­
d e n t 's  sensory  in p u t, the ex is te n c e  or occurrence o f which can 
be confirm ed by independent o b se rv a tio n s  [ p . 5 ] .
A stin  (1968) id e n t i f i e s  fou r p r in c ip a l  p a t te rn s  o f  s t im u li th a t  
d i f f e r e n t i a t e  among co lleg e  environm ents. They a re : (a) the peer
environm ent ( s tim u li  p rov ided  s tu d e n ts ) , (b) th e  classroom  en v iro n ­
ment ( s t im u li  p rovided  in  the c la ssro o m ), (c) the  a d m in is tra tiv e  
environm ent (a d m in is tra tiv e  a c tio n  taken in  response to  s p e c if ic  
s tu d e n t b e h a v io rs ) , and (d) the p h y s ic a l environm ent ( s t im u li  from 
th e  p h y s ic a l c h a r a c te r i s t ic s  which a f f e c t  the p ro g re ss  and develop­
ment o f the  s tu d e n t) .  A stin  d isc u sse s  the la rg e  number and the  q u a l i ty  
o f environm ental s t im u li  th a t  the  co lleg e  s tu d e n t co n fro n ts  and con­
c ludes  th a t ,  "We must come to  a b e t te r  understand ing  o f  how e n v iro n ­
m ental d if fe re n c e  a c tu a lly  a f f e c t s  the s tu d e n ts ' ed u ca tio n a l and 
p e rso n a l development [ p . 142 ] . "
Layton, Sandeen, and Baker (1971) review ed the  l i t e r a t u r e  and 
re se a rc h  on s tu d en t development and counseling  re le v a n t to  h ighe r 
ed u ca tio n . They view s tu d e n t development as a p roduct o f p e rso n a l 
environm ental in te r a c t io n .  They s t a t e ,
I t  i s  the r e s u l t  o f the  in te r a c t io n  o f s tu d en t c h a r a c te r i s t i c s ,  
in c lu d in g  ex p ec ta tio n s  o f c o l le g e , and the o p p o r tu n i t ie s ,  demands, 
r e s t r i c t i o n s  and s a n c tio n s , concerns and in d if fe re n c e s  o f the 
c o lle g e  environm ent and i t s  su b c u ltu re s , [ and ] in  o rd er to  
develop programs and methods, as w e ll as th e o ry , counse lo rs  and 
s tu d en t personnel w orkers in  the  c o lle g e  s e t t in g  w i l l  need to  
adopt models o f human behav io r which w i l l  take  in to  account no t 
only q u a l i t i e s  o f the in d iv id u a l s tu d e n t , bu t o f the s e t t in g  in  
which he o p e ra tes  . . . [ p . 534 ] .
They conclude th e i r  review  by say ing  th a t  co u n se lo rs  must accep t the 
r e s p o n s ib i l i ty  fo r  a c t iv e ly  and c re a t iv e ly  developing p o s it iv e
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grow th-producing experiences and fo r  invo lv ing  s tu d en ts  in  these  
ex p erien ces .
S tatem ent o f the  Problem
In  view of the im portance a t t r ib u te d  to  res id en ce  h a l l  l iv in g  
and the  im portance of the c o lle g e  environm ent on s tu d en t development 
h ig h lig h te d  in  the  preceding  s e c tio n , th e  fo llow ing  q u es tio n s  need to  
be in v e s tig a te d :
a . Do the  occupants o f v a rio u s  r e s id e n t ia l  l iv in g  s i tu a t io n s  
( f r a te r n i ty  houses, s o ro r i ty  houses, language houses, an academic and 
r e s id e n t ia l  program house, t r a d i t i o n a l  m en's re s id en c e  h a l l ,  and t r a d i ­
t io n a l  women's re s id en ce  h a l l )  d i f f e r  s ig n i f i c a n t ly  in  t h e i r  p e rce p tio n s  
o f th e  c o lle g e  campus?
b . I s  th e re  a s ig n i f ic a n t  r e la t io n s h ip  between th e  p e rce p tio n  
of th e  c o lle g e  environm ent by th e  occupants of each l iv in g  s i tu a t io n  
and c e r ta in  s e le c te d  p e rs o n a li ty  v a r ia b le s ?
c . Do th e  occupants o f v a rio u s  r e s id e n t ia l  l iv in g  s i tu a t io n s  
d i f f e r  s ig n i f ic a n t ly  on th e  s e le c t  p e r s o n a li ty  v a r ia b le s  as measured 
by th e  Omnibus P e rso n a lity  Inven to ry  (OPI)?
d. I s  i t  p o ss ib le  to  develop a  sc a le  from th e  OPI th a t  would 
d is t in g u is h  between s tu d en ts  most s a t i s f i e d  w ith  the  c o lle g e  en v iro n ­
ment and s tu d e n ts  l e a s t  s a t i s f i e d  w ith  the  c o lleg e  environm ent?
Hypotheses
For the purpose of th e  re s e a rc h , the  fo llow ing  hypotheses were made:
a . There w i l l  be a s ig n i f i c a n t  d if fe re n c e  in  the  p e rce p tio n  
of th e  c o lle g e  environm ent by th e  occupants of f r a t e r n i ty  houses,
11
s o ro r i ty  hou ses , language houses, an academic and r e s id e n t ia l  program 
house, a  t r a d i t i o n a l  m en's re s id en ce  h a l l ,  and a t r a d i t i o n a l  women's 
re s id en ce  h a l l .
b . There w i l l  be a s ig n if ic a n t  re la t io n s h ip  between th e  p e r­
cep tio n  o f th e  c o lle g e  environm ent by the  occupants o f v a rio u s  l iv in g  
s i tu a t io n s  and c e r ta in  s e le c te d  p e rs o n a li ty  v a r ia b le s .
c . There w i l l  be a s ig n if ic a n t  d if fe re n c e  on p e rs o n a li ty  
v a r ia b le s  between occupants o f v a rio u s  l iv in g  s i tu a t io n s .
d. I t  w i l l  be p o ss ib le  to  develop a p e rs o n a li ty  d e s c r ip t iv e  
s c a le  th a t  d is tin g u is h e s  between those  persons in  th e  c o lle g e  en v iro n ­
ment who a re  most s a t i s f i e d  and those persons in  the  c o lleg e  en v iro n ­
ment who a re  le a s t  s a t i s f i e d .
T h e o re tic a l Framework
The theoretical framework for this study is found in the work 
of Kurt Lewin. Lewin is best known for his "field theory."
F ie ld  theo ry  p o s tu la te s  th a t  a p e rso n 's  behav io r i s  d e riv ed  * 
from a t o t a l i t y  o f co e x is tin g  f a c t s .  The m u ltitu d e  o f d a ta  from 
any even t in  which a l l  f a c ts  a re  in te rd ep en d en t w ith  a l l  o th e rs  
[ Marrow, 1969, p. 34 ] .
L ew in's work on behav io r and group dynamics c o n tr ib u te s  to  th e  
theo ry  base in  the  p re sen t s tudy . Marrow (1969) commenting on Lew in 's 
concep tion  o f behav io r s a id ,
He viewed th e  l i f e  space as  th e  p s y c h o lo g is t 's  u n iv e rse . In  
i t ,  person and environm ent a re  in te r r e la te d  and in d iv id u a l behavior 
is  always d e riv ed  from th e  r e l a t io n  o f th e  co ncre te  in d iv id u a l to
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the  con cre te  s i tu a t io n .  B ehavior, th e re fo re ,  i s  a fu n c tio n  o f the 
l i f e  space: B = f(L S ), which in  tu rn  is  a p roduct o f the  i n t e r ­
a c tio n  between the  perso n , P , and h is  environm ent, E [ p . 38 ] .
Lewin believes that behavior is a function of the person and the environ­
ment as interdependent variables and that in order to understand an 
individual's behavior, an awareness of both is essential.
H is re sea rch  on the dynamics underly ing  group l i f e  i s  re le v an t 
to  the p re se n t s tu d y . He recognized  th a t  a group i s  no t a c o l le c t io n  
o f in d iv id u a ls  bu t i s  a p sy ch o lo g ica lly  o rgan ic  whole where each member 
depends on the  o th e r  member to  a c e r ta in  degree . He f e l t  th a t  w ith in  
a group th e re  are  p o s it iv e  and n eg a tiv e  fo rc e s ,  th a t  the group can 
modify the behav io r o f the in d iv id u a l members in  a harm ful or bene­
f i c i a l  way, th a t  group p re s su re s  c o n tro l the conduct of the  p o te n t ia l ly  
d ev ian t member, and th a t  cohesiveness i s  an e s s e n t i a l  c h a r a c te r i s t ic  
o f any group. In  l in e  w ith  h is  th in k in g  about in d iv id u a l b eh av io r, he 
s ta te d  th a t  group behav ior i s  a fu n c tio n  of both  th e  in d iv id u a l person 
and the s o c ia l  s i tu a t io n  (Marrow, 1969).
D esc rip tio n  of the Instrum ents 
The C ollege and U n iv e rs ity  Environment S cales (CUES), second 
e d i t io n ,  which was developed by C. R. Pace (1969) w i l l  be used to  
measure the p e rce p tio n  o f  th e  c o lle g e  campus. The purpose o f CUES is  
" to  a id  in  d e fin in g  the atmosphere or i n t e l l e c tu a l - s o c ia l - c u l tu r a l  
c lim a te"  o f  the  c o l le g e . The instrum en t con ta in s  160 sta tem en ts  about 
c o lle g e  l i f e —f a c i l i t i e s ,  f a c u l ty ,  ru le s  and re g u la t io n s ,  c u r r ic u la ,  
in s t r u c t io n  and exam inations, s tu d e n t l i f e ,  and e x t ra c u r r ic u la r
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o rg a n iz a tio n s . The s tu d en t i s  asked to  respond tru e  or f a ls e  to  each 
item  w ith  re fe ren c e  to  h is  c o l le g e . True i s  the ap p ro p ria te  response 
i f  the s ta tem en t i s  g e n e ra lly  c h a r a c te r i s t i c  o f the  c o lle g e , and 
f a ls e  i s  the ap p ro p ria te  response i f  the  s ta tem en t i s  n o t g en e ra lly  
c h a r a c te r i s t i c  o f the  c o lle g e . Of the 160 item s, 60 a re  experim ental 
and are  n o t scored  as p a r t  o f any o f the  s c a le s .
When CUES was re v ise d  in  1969, two s p e c ia l su b sca les  were 
added. This brought the t o t a l  number of s c a le s  to  seven. The s c a le s  
a re : (a) P r a c t i c a l i t y ,  (b) Community, (c) Awareness, (d) P ro p r ie ty ,
(e) S ch o la rsh ip , ( f )  Campus M orale, and (g) Q u a lity  o f  Teaching and 
F acu lty -S tu d en t R e la tio n sh ip s . D esc rip tio n s  fo r  the CUES s c a le s  may 
be found in  Appendix A.
The OPI, developed by H e is t  and Yonge (1968) a t  th e  C enter fo r 
the Study o f H igher E ducation , U n iv e rs ity  o f C a l ifo rn ia ,  B erkeley , w i l l  
be the p e rs o n a li ty  in strum en t used . The OPI co n ta in s  fo u rtee n  sc a le s  
developed fo r  th e i r  re levance  to  academic a c t iv i t y  o r in  understand ing  
and d i f f e r e n t ia t in g  among s tu d e n ts  in  an e d u ca tio n a l c o n te x t.
Only s ix  s c a le s  w i l l  be u t i l i z e d  in  the  p re se n t s tu d y . They 
a re : (a) Thinking In tro v e rs io n  (T I ) , (b) T h e o re tic a l O rie n ta tio n  
(TO), (c) E s th e tic ism  (E s ), (d) Complexity (C o), (e) Autonomy (Au), 
and (f)  R e lig io u s O rie n ta tio n  (RO). D esc rip tio n s  fo r  the  s ix  s c a le s  
may be found in  Appendix B. These s ix  s c a le s  com prise the I n te l le c tu a l  
D isp o s itio n  C a teg o ries  (IDC). From th ese  s ix  s c a le s ,  H e is t and Yonge 
(1968) developed e ig h t c a te g o r ie s  which a sse ss  the degree o f the 
s tu d e n ts ' in t e l l e c tu a l  d is p o s i t io n .
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This eight-w ay c a te g o r iz a tio n  p erm its  an id e n t i f i c a t io n  and 
d e s c r ip t io n  of s tu d en ts  who range in  type from those w ith  b road , 
in t r i n s i c  i n t e r e s t s  in  i n t e l l e c tu a l  p u rs u its  (c a te g o r ie s  1 and 2) 
to  those w ith  very  lim ite d  and r e s t r i c t e d  o r ie n ta t io n  in  the a re a  
of c o g n itiv e  le a rn in g  (c a te g o r ie s  7 and 8) [ H eist & Yonge, 1968, 
p. 26 ] .
The au th o rs  b e lie v e  th a t  the m a jo r ity  of in s t i tu t i o n s  w i l l  have le s s  
than  5% of th e i r  s tu d en ts  in  the c a te g o r ie s  1 and 2, and le s s  than 10% 
in  the  c a te g o r ie s  1, 2, and 3. The average IDC score  i s  5. 
I n te r p r e ta t io n  of th e  c a te g o r ie s  may be found in  Appendix C.
Definition of Terms
To ensure consistency of interpretation, the following terms 
have been defined;
Academic and Residential 
Program House
An academic and r e s id e n t i a l  program house i s  a coed u ca tio n a l 
re s id en c e  h a l l  which promotes the  in te g ra t io n  o f the  r e s id e n t i a l  and 
academic a sp e c ts  of the  c o lle g e  ex p erien ce . The occupants take p a r t  
o f th e i r  academic work in  s p e c ia l  courses taugh t in  the res id en ce  h a l l  
by fa c u l ty  members. In  o rd e r to  be se le c te d  to  p a r t i c ip a te  in  the 
program, the s tu d e n ts  must have a "C" average and submit an essay 
e x p la in in g  why they a re  in te r e s te d  in  p a r t ic ip a t in g  and what they can 
c o n tr ib u te  and expect to  d e riv e  from the  program. The essay s  are 
ev a lu a te d  by a committee who determ ines th e i r  a c c e p ta b i l i ty .
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Language House
A language house Is  a co educational re s id en ce  h a l l  fo r those 
s tu d en ts  w ith  a sp e c ia l i n t e r e s t  in  French, German, o r Spanish . A ll 
s tu d en ts  agree to  speak the language in  th e  house whenever p o s s ib le .
A fo re ig n  n a t io n a l i s  on the  s t a f f  in  each house to  a s s i s t  th e  s tu d en ts  
in  t h e i r  c o n v e rsa tio n a l a b i l i t y  in  th e  language. C u ltu ra l and s o c ia l  
programs a re  planned in  each house. The s tu d e n ts  a re  s e le c te d  on the 
b a s is  of th e i r  language a b i l i t y .
a
T ra d it io n a l  Men's Residence 
H all
T his type of re s id en c e  h a l l  i s  occupied so le ly  by men. There 
i s  no t a fo rm al, organized program provided by th e  c o lle g e  to  i n t e ­
g ra te  th e  academic experience w ith  th e  r e s id e n t ia l  s e t t in g .  The 
main fu n c tio n  o f the re s id e n c e  h a l l  i s  to  p rovide a p lace  o f dom icile 
fo r  th e  occupants.
T ra d i t io n a l  Women1s 
R esidence H all
This type of re s id en c e  h a l l  i s  occupied s o le ly  by women.
There i s  no t a fo rm al, o rganized  program provided by th e  c o lle g e  to  
in te g ra te  the  academic experience w ith  th e  r e s id e n t i a l  s e t t in g .  The 
main fu n c tio n  o f the  re s id en c e  h a l l  i s  to  p rov ide  a p lace  o f  dom icile 
fo r  th e  occupants.
F ra te rn i ty  House
This type o f re s id en ce  h a l l  i s  occupied by male members o f th e  
same s o c ia l  g r e e k - l e t t e r  f r a t e r n i ty .  Those members o f th e  f r a te r n i ty
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who l iv e  in  the  house a re  s e le c te d  by the  f r a t e r n i ty  members them selves. 
S o ro r ity  House
T his type of re s id en ce  h a l l  i s  occupied by female members of 
the same s o c ia l  g r e e k - le t t e r  s o r o r i ty .  Those members of the s o ro r i ty  
who l iv e  in  the  house a re  s e le c te d  by the  s o ro r i ty  members them selves. 
Scale
A sc a le  i s  a s e t  o f symbols o r num erals so c o n s tru c ted  th a t  the 
symbols or num erals can be assigned  by ru le  to  the  in d iv id u a ls  (o r 
t h e i r  b eh av io rs) to  whom the sc a le  i s  a p p lie d , the assignm ent being 
in d ic a te d  by the in d iv id u a l 's  p o sse ss io n  of w hatever the s c a le  is  
supposed to  measure [ K e rlin g e r , 1964, p . 480 ] .
P lan  o f P re se n ta tio n
The p re s e n ta t io n  o f the  in v e s t ig a t io n  has been organized  in to  
f iv e  s e q u e n tia l p a r ts  which have been d es ig n a ted  as c h a p te rs . The 
p re se n t ch ap te r has served  as an in tro d u c tio n  to  th e  a rea  to  be in v e s­
t ig a te d  and to  id e n t i fy  the  q u es tio n s  to  be in v e s t ig a te d . I t  a lso  has 
served  to  e s ta b l i s h  the  th e o re t ic a l  framework fo r  the  s tu d y , to  d e fin e  
te rm s, and to  d isc u ss  th e  in strum en ts to  be used . The fo llow ing  four 
ch ap te rs  w i l l  be p resen ted  as fo llow s: (a) review  of r e la te d
re se a rc h , (b) re se a rc h  m ethodology, (c) r e s u l t s ,  and (d) summary, 
co n c lu sio n s , and recommendations.
C hapter 2 
Review o f the  L i te ra tu re
This ch ap te r co n ta in s  a review  of the l i t e r a t u r e  p e r ta in in g  to :
a . re s id en c e  h a l l  environm ents,
b. the  development o f co lleg e  environm ental m easuring in s t r u ­
ments ,
c . re sea rch  and d is s e r ta t io n s  re le v a n t to  the p re se n t study 
u t i l i z in g  the OPI, and
d. re se a rc h  and d is s e r ta t io n s  re le v a n t to  the p re se n t study 
u t i l i z i n g  the CUES.
Though some of these  a re a s  were b r ie f ly  d iscussed  in  the  p receding  
c h a p te r , an o th er more comprehensive look i s  a p p ro p r ia te . The ch ap te r 
i s  d iv id ed  in to  s e c tio n s  by the  fou r a rea s  reviewed.
Residence Hall Environments
Hubbell and Sherwood (1973) p resen ted  a model fo r  developing 
new re s id en ce  h a l l  environm ents. The model was based on th re e  com­
ponents: (a) environm ental o p tio n s , (b) s tu d en t development needs,
and (c) human in te r a c t io n  c a te g o r ie s .  The au th o rs  support C h ic k e rin g 's  
assum ption th a t  the environm ental o p tio n s  are  most e a s i ly  shaped o f the  
th re e , and they have the  most im pact on o u t-o f -c la s s  le a rn in g . The 
au th o rs  p re se n t s e v e ra l assum ptions which a re  im portan t to  th i s  model 
and which support C h ic k e rin g 's  view . They a re :
1. P o ten t le a rn in g  o p p o r tu n itie s  e x i s t  o u ts id e  o f the c l a s s ­
room, r e la te d  to  o n e 's  p lace  o f re s id e n c e .
2. A rc h ite c tu ra l  arrangem ents e f f e c t  the  l iv in g  environm ent.
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3. The degree of s o c ia l  freedom a f f e c ts  the environm ent 
v l s - a - v l s  v a lu e s , p e rso n a l grow th, and In te rp e rso n a l s k i l l s .
4 . A tti tu d e s  concerning r e s p o n s ib i l i ty  fo r  group behavior 
are  dependent upon group goals and behav io r norms [ pp. 243- 
244 ] .
The human in te r a c t io n  c a te g o r ie s  in v o lv e ,
in tro s p e c tio n  regard ing  o n e 's  r e la t io n s h ip  to  o th e rs ,  one 
s tu d e n t to  one s tu d e n t, the  in d iv id u a l r e la t in g  in  the  sm all or 
la rg e  group, and the in d iv id u a l s tu d en t r e la t in g  to  fa c u lty
member(s) o r a d m in is tra tiv e  personnel [ p . 245 ] .
The au th o rs  b e lie v e  th a t  the  v a rio u s  r e la t io n s h ip s  can be developed 
w ith in  any r e s id e n t ia l  environm ent. The second component, s tu d en t 
developm ental needs, can be met by the p roper arrangem ent o f en v iro n ­
m ental o p tio n s . The developm ental needs a re : (a) boundary te s t in g ,
(b) h e te ro se x u a l r e l a t io n s ,  (c) feedback rece iv ed  on b eh av io r,
(d) in flu en c in g  o th e rs ,  (e) s o c ia l iz a t io n ,  ( f )  study  co n d itio n s
and p riv a c y , and (g) c o n ta c t w ith  new people and program s. The th i rd
component, environm ental o p tio n s , was s e le c te d  in  l i g h t  o f  the 
developm ental needs and in te r a c t io n  c a te g o r ie s .  The o p tio n s  d iscussed  
w ere: j(a) co ed u ca tio n a l res id en ce  h a l l s ,  (b) academic in t e r e s t
f lo o r s ,  (c) fa c u lty  involvem ent f lo o r s ,  (d) v a r ie d  s o c ia l  en v iro n ­
m ents, (e) lim ite d  s t a f f  h a l l s ,  and ( f )  nonacademic f lo o r s .  The 
au tho rs  concluded the model by g iv in g  s p e c if ic  ways in  which resid en ce  
h a l l  s t a f f s  can b rin g  about e f f e c t iv e  le a rn in g  o p p o r tu n itie s  by m atch­
ing th e  environm ental o p tio n s  to  s tu d e n t needs.
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Stoner and Yokie (1969) e la b o ra te  on the second m ajor fu n c tio n  
a res id en ce  h a l l  perform s—th a t  o f p rov id ing  "an ad ju n c t and su p p le ­
ment to  the  t o t a l  e d u ca tio n a l p rocess o f s tu d e n ts  by p ro v id in g  the 
p roper s c h o la s t ic  environm ent [ p . 72 ] . "  They s t r e s s  th a t  the 
prim ary ro le  o f the housing o f f ic e r  i s  to  c re a te  and m ain ta in  en v iro n ­
m ental c o n s tru c ts  which serve  to  support and complement the formal 
in s t r u c t io n a l  p ro c e ss . Of the  im portan t environm ental a sp e c ts  which 
they b e liev e  should be encompassed in  the ro le  of housing a re  the 
fo llow ing four:
1. S tim u la tio n  of academic e x ce lle n ce  and encouragement o f 
genuine s c h o la s t ic  a s p ira t io n s  o f g o a ls .
2. C rea tio n  of o p p o r tu n itie s  fo r  th e  in d iv id u a l r e s id e n t to  
measure th e  w orth o f human so c ie ty  and to  enab le  him to  p a r t i c i ­
p a te  fu l ly  in  v a r ie d  s o c ia l  s i tu a t io n s .
3. E stab lishm en t o f a f u l l  understand ing  o f s e l f - d i s c ip l in e  
so th a t  the r e s id e n t  may l iv e  a f u l l ,  r ic h  l i f e .
4 . M ain ta in ing  a p lace  o f refuge w ith in  the academic community 
in  which the  r e s id e n t  may f in d  the n ecessa ry  s e c u r i ty  and so litu d e  
which a l l  human beings must have from time to  time [ p . 73 ] .
H ubbell and Sherwood (1973) c a l l  fo r a commitment by housing o f f ic e r s  
to  the  r e a l iz a t io n  and fu lf i l lm e n t  o f the e d u ca tio n a l fu n c tio n  o f the 
res id en ce  h a l l .
There a re  two au tho rs  who a r r iv e  a t  very  s im ila r  conclusions 
reg a rd in g  res id en ce  h a l l s  and h ig h e r ed u ca tio n . G reen leaf (1970) main­
ta in s  th a t  even though the  evidence i s  c le a r  fo r  in te g ra t in g  l iv in g  and
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le a rn in g , most in s t i tu t i o n s  have been in e f fe c t iv e  in  h a rn ess in g  the 
p o te n t ia l  o f res id en ce  h a l l s .  He says th a t  the re s id en ce  h a l l  s t a f f  
has the  r e s p o n s ib i l i ty  to  p ro v id e , "a c lim ate  ch a llen g in g  s tu d en ts  to  
the b ro ad es t p o s s ib le  ed u ca tio n . This im plies the  s e t t in g  o f  an 
environm ent in  the  h a l l s  in  which s tu d e n ts  can meet th e i r  academic 
goals  [ p . 70 ] ."  The second a u th o r, Shaw (1972), d isc u sse s  a s t r a ­
tegy to  develop a com m unity-oriented approach to  res id en ce  h a l l s .  In 
h i s  d isc u ss io n , he e la b o ra te s  on the profound a f f e c t  o f environm ent and 
in te rp e rs o n a l in te r a c t io n  on le a rn in g  and, l ik e  G reen le a f, concludes 
th a t  h ig h e r edu ca tio n  has y e t to  u t i l i z e  the  p o te n t ia l  th a t  e x is t s  
w ith in  a re s id en ce  h a l l  to  f a c i l i t a t e  le a rn in g .
The counseling  s t a f f  o f  the  K insolv ing  Residence H all a t  the 
U n iv e rs ity  o f Texas developed a program, " to  f o s te r  i n t e l l e c tu a l  
s t im u la tio n , encourage academic ex ce lle n ce  and membership s c h o la s t ic  
h o n o ra r ie s , and promote o p p o r tu n itie s  fo r  fa c u l ty - s tu d e n t c o n ta c t 
[ B lan ton , Peck, & G reer, 1964, p . 133 ] . "  They h ypo thesized  th a t  an 
in d iv id u a l 's  m o tiv a tio n  fo r  academic achievem ent i s  s tren g th en ed  through 
re in fo rcem en t by h is  re fe re n c e  group. They concluded from th e i r  two- 
y ear study o f  the program th a t  the re s id en ce  h a l l  can be a l iv in g -  
le a rn in g  in flu en ce  on the in t e l l e c tu a l  and th a t  th e  program helped  a 
s ig n if ic a n t  number o f s tu d e n ts , " to  achieve academic ex ce llen ce  which 
they would n o t o therw ise a t t a in  i f  l e f t  to  the in flu en ce  o f the usual 
undergraduate c lim ate  o f op in ion  [ p . 135 ] ."
C u r tis  (1970) no t only in v e s t ig a te d  academic achievem ent lik e  
B lanton e t  a l . , bu t a lso  in v e s t ig a te d  the  in te r r e la t io n s h ip s  among academic
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achievem ent, academic a b i l i t y ,  and a t t i t u d e  toward res id en ce  h a l l  
l iv in g .  His f in d in g s  in d ic a te d  a s ig n if ic a n t  in te r r e la t io n s h ip  among 
the th re e  v a r ia b le s  and th a t  a t t i tu d e  toward re s id en c e  h a l l  l iv in g  i s  
r e la te d  to  academic achievem ent. Those s tu d en ts  w ith  a more p o s it iv e  
a t t i tu d e  toward re s id en ce  h a l l  l iv in g  tended to  have lower a b i l i t y  
sco re s  than  those  s tu d en ts  w ith  the same grade p o in t average (GPA) 
and a le s s  p o s it iv e  a t t i t u d e  toward re s id en ce  h a l l  l iv in g .
Sneal and Capel (1971) ap p lied  H o lla n d 's  Theory of V ocational 
Choice to  res id en ce  h a l l  l iv in g  to  study what occurs academ ically  when 
a p a r t i c u la r  kind o f s tu d en t i s  p laced  in to  a p a r t i c u la r  environm ent. 
S tuden ts  were grouped in to  l iv in g  arrangem ents accord ing  to  th e i r  
academic m ajor as p re sc rib e d  by H o llan d 's  th eo ry . The r e s u l t s  o f the 
study g e n e ra lly  in d ic a te d  th a t  th e  p la c in g  in  a l iv in g  environm ent of 
s tu d e n ts  w ith  s im ila r  in t e r e s t s  and p e rs o n a li ty  p a t te rn s  has a p o s itiv e  
e f f e c t  upon the  s tu d e n ts ' academic achievem ent.
E berley  and Cech (1968) analyzed a p i l o t  program to  improve 
co lleg e  academic m o tiv a tio n  and success o f lo w er-q u a rte r  h igh  school 
g rad u a tes . The program involved the  development o f a re s id en ce  h a l l  
program supplem enting the  t r a d i t i o n a l  academic program w ith  the hope 
of c re a tin g  a p o s it iv e  a t t i tu d e  toward c o lle g e . The au th o rs  analyzed 
the  academic achievem ent and th e  p e rce p tio n  of the  u n iv e rs i ty  en v iro n ­
ment by s tu d e n ts  in  the experim en tal h a l l  program environm ent w ith  
those  in  a t r a d i t i o n a l  h a l l  environm ent. The r e s u l t s  in d ic a te d  no 
s ig n if ic a n t  d if fe re n c e  in  grade p o in t average o f those s tu d e n ts  in  the 
experim en tal res id en ce  h a l l  environm ent and those in  the  t r a d i t i o n a l
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res id en ce  h a l l  environm ent. They d id  f in d  th a t  those s tu d e n ts  in  the 
experim ental resid en ce  h a l l  had a more favo rab le  p e rce p tio n  of the 
u n iv e rs i ty  a t  the end of the  program than the s tu d e n ts  in  the t r a d i ­
t io n a l  re s id en ce  h a l l  had. The au tho rs  f e l t  th a t  the experim en tal 
re s id en ce  h a l l  program d id  a f f e c t  th e  s tu d e n ts ' p e rc e p tio n  o f  the 
t o t a l  u n iv e rs i ty  environm ent and concluded by say in g ,
th i s  study does lend  some support to  the value o f  a comprehen­
s iv e  res idence  h a l l  program in  the  development and m aintenance o f 
a p o s i t iv e  p e rce p tio n  o f u n iv e rs i ty  environm ent. Such p e rce p tio n  
i s  im portan t to  the u n iv e rs i ty  and h ig h e r ed u ca tio n  in  g en era l i f  
i t  i s  to  in c re ase  th e  q u a l i ty  and q u a n tity  o f i t s  e d u ca tio n a l 
ou tp u t [ p . 69 ] .
In  comparison o f Greek re s id en c es  and t r a d i t i o n a l  d o rm ito rie s , 
Rago (1970) examined the in flu en ce  o f the re s id en ce  h a l l  environm ent 
upon a s tu d e n t 's  p e rso n a l developm ent. H is m ajor co nclu sion  was th a t  
the  p lace  o f res id en ce  does have an in flu en ce  upon the p e rso n a l 
development o f the occupan ts . From th e  freshman to  se n io r  y e a r , 
f r a te r n i ty  r e s id e n ts ,  "change in  a t t i t u d e s  towards in c reased  approval 
o f in te rp e rs o n a lly -o r ie n te d  norms and decreased  approval o f autonomy- 
o r ie n te d  norms as compared to  dorm itory  re s id e n ts  [ p . 3798 ] ."  He 
a lso  commented th a t  the  a c tu a l  p h y s ic a l s t r u c tu re  o f th e  dorm itory 
tended to  in h ib i t  in te rp e rso n a l c o n ta c t among the  re s id e n ts  and caused 
them to  i s o la te  them selves from th e i r  su rround ings.
In  a r e la te d  in v e s t ig a t io n ,  B aird  (1965) a ttem pted  to  a s c e r ta in  
w hether the c o lle g e  experience of s tu d e n ts  in  v a r io u s  l iv in g  arrangem ents
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d if f e r e d .  He wanted to  determ ine i f  s tu d e n ts  l iv in g  in  d i f f e r e n t  
r e s id e n t i a l  groups (do rm ito ry , f r a t e r n i ty ,  s o r o r i ty ,  off-cam pus 
ap artm en ts, on-campus ap artm en ts , off-cam pus rooms, and l iv in g  a t  home) 
d i f f e r e d ,  i f  the  s tu d e n ts  in  th e se  groups had d i f f e r e n t  c h a r a c te r i s ­
t i c s ,  and i f  the  l iv in g  arrangem ents had any e f f e c t  on the s tu d e n t 's  
s e lf -c o n c e p t,  g o a ls , and achievem ents. D iscussing  the  r e s u l t s ,
B aird  say s ,
th e re  was l i t t l e  d if fe re n c e  among the groups on most v a r ia b le s  
and most im p o rtan tly , th e re  were few la rg e  d if fe re n c e s  in  most 
e d u c a tio n a lly  re le v a n t a re a s .  Thus, w hile th e re  a re  d if fe re n c e s  
among s tu d en ts  in  d i f f e r e n t  r e s id e n t ia l  groups, those  d if fe re n c e s  
are  no t n e a rly  as pronounced as the s te re o ty p e s  would suggest
[ p . 1020 ] .
He c o n tin u es , " th e  f a c t  rem ains th a t  the c o lle g e  re s id en ce  groups in  
th i s  sample had l i t t l e  in flu en ce  on s tu d e n ts ' c h a r a c te r i s t i c s  o r 
achievem ents [ p . 1021 ] ."
W illiam s and R e ille y  (1972) conducted an ex ten s iv e  review o f 
re se a rc h  concerning the e f f e c t  o f res id en ce  h a l l  environm ents on 
s tu d e n t a t t i tu d e s  and beh av io r. The l i t e r a t u r e  was review ed under the 
c a te g o r ie s  o f assignm ent p ro ced u res , roommate r e la t io n s h ip s ,  l iv in g -  
le a rn in g  environm ents, and s p e c ia l  res id en ce  h a l l  program s. A few of 
the  f in d in g s  o f W illiam s' and R e i l le y 's  study a re :
1. Roommates who a re  e n ro lle d  in  the same cou rses w i l l  
achieve h ig h e r g rades than  roommates who a re  no t so e n ro lle d .
2. I f  a f lo o r  o r c o r r id o r  i s  n um erica lly  dominated by s tu d en ts
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who are  in  one p a r t ic u la r  m ajor, the s tu d e n ts  no t in  th a t  m ajor 
w i l l  be a f fe c te d  ad v e rse ly .
3. L iv in g -le a rn in g  h a l l s  very  l ik e ly  make c o n tr ib u tio n s  to  
one of the m ajor goals  o f h ig h e r ed u ca tio n , namely the p re se rv a ­
t io n ,  tran sm iss io n , and enrichm ent of th e  c u l tu re .
4. I t  has not been e s ta b lish e d  th a t  l iv in g - le a rn in g  res id en ce  
h a l l s  provide a more i n t e l l e c tu a l  environm ent than  t r a d i t i o n a l  
h a l l s ,  even though one of the m ajor goals  o f a l iv in g - le a rn in g  
h a l l  i s  to  provide a more in te l l e c tu a l  environm ent.
5. S tuden ts view th e i r  res id en ce  h a l l  environm ent and the 
t o t a l  u n iv e rs i ty  environm ent in  much the  same way. A comprehen­
s iv e  res id en ce  h a l l  program th e re fo re  may improve s tu d e n ts ' p e r ­
cep tio n s  of the  t o t a l  u n iv e rs i ty  environm ent [ p. 409 ] .
The au th o rs  conclude by saying th a t  the  review  in d ic a te s  th a t  th e re  i s  
a need fo r  more ed u ca tio n a l re se a rc h  d ea lin g  w ith  the  impact o f r e s i ­
dence h a l l s  on s tu d e n ts .
With regard  to  r e s id e n t ia l  groups, Feldman and Newcomb (1969)
s a id ,
Although the  phenomenon has been in a d eq u a te ly  s tu d ie d , the 
p a r t i c u la r  r e s id e n t ia l  arrangem ents in  which s tu d en ts  lo c a te  them­
se lv e s  have ongoing im pacts upon them q u ite  a p a r t  from the e f f e c t s  
o f i n i t i a l  s e le c tio n .  In  some ca se s , th i s  tak es  the  form of 
fo rces  promoting a ttitu d e -c h a n g e  on th e  p a r t  o f c e r ta in  o f the 
members; in  o th e r c a se s , the  re c ip ro c a l in flu e n c e s  o f members on 
one ano ther re in fo rc e s  and s tren g th en  e x ta n t o r ie n ta t io n s  [ p. 223 ,].
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The Development of College Environmental 
Measuring Instruments
The assessm ent o f the  c o lle g e  environm ent i s  a r e la t iv e ly  new 
phenomena in  the  study o f h ig h e r ed u ca tio n . The assessm ent o f the 
co lleg e  environm ent i s  d i f f i c u l t  due to  the  com plexity o f the pheno­
mena being m easured, the  d i f f e r e n t  approaches to  a s se s s in g  the  en v iro n ­
m ent, and th e  concep tual and m ethodological d i f f i c u l t i e s  w ith in  each 
approach (Feldman, 1971). Feldman enum erated seven approaches used to  
d e sc r ib e , m easure, and c la s s i f y  co lle g e s  and th e i r  environm ents.
They a re :
a . an th ro p o lo g ic a l v ig n e tte s ;
b. conven tional ty p o lo g ies  (type of sch o o l, c o n tro l ,  gender 
o f s tu d e n t) ;
c . a t t r ib u t e s  o f members (average in te l l ig e n c e  q u o tie n t 
t IQ ] ,  l i b e r a l ,  c o n se rv a tiv e ) ;
d. demographic, p h y s ic a l,  and r e la te d  in s t i t u t i o n a l  ch a rac ­
t e r i s t i c s ;
e . s o c ia l  s t r u c tu re  and s o c ia l  o rg a n iz a tio n a l dim ensions;
f .  a c tu a l behav io r p a t te rn s  of members of the  c o lle g e ; and
g. " c lim a te"  o f the  c o lle g e  as measured by the s tu d e n ts ' p e r­
cep tio n  of the  environm ent.
Of the  seven methods m entioned, the  th re e  most w idely  used a re :
a . the  o b je c tiv e  i n s t i t u t i o n a l  c h a r a c te r i s t i c s  (measured by 
the  Environm ental Assessment T echnique),
b . s tu d en t s e l f - r e p o r t s  of h is  a c tu a l behav io r (measured by
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the Inven to ry  o f C ollege A c t i v i t i e s ) , and
c. students' perception of the college environment (measured 
by the College and University Environment Scales).
A more d e ta i le d  c o n s id e ra tio n  of these  th re e  assessm ent techn iques is  
n e c e ssa ry .
The f i r s t  sy stem atic  e m p irica l approach to  the development of 
a co lleg e  environm ental m easuring in strum en t was based on the  "need- 
p re ss"  theory  o f H. A. Murray. Murray sa id  an in d iv id u a l was made up 
o f c h a r a c te r i s t i c  needs and the s tre n g th  and r e la t io n s h ip  o f these  
needs c h a ra c te r iz e  h is  p e r s o n a l i ty .  He d escrib ed  the environm ent as 
having p o te n t ia l s  fo r s a t i s fy in g  o r f r u s t r a t in g  th ese  needs. According 
to  M urray, th e re fo re ,  behav io r i s  the  in te r a c t io n  between p e rs o n a li ty  
needs and environm ental p re s s  (S u th e r la n d , 1962).
There a re  two in s trum en ts  which were developed to  measure needs 
and p re s s .  C .R .P a c e  and S te rn  in  T a g iu ri and L itw in  (1968) developed 
the  C ollege C h a ra c te r is t ic  Index (CCI) to  measure the c o lle g e  en v iro n ­
ment o r p re s s .  The item s on the CCI were developed to  o b ta in  the s tu ­
d e n ts ' p e rce p tio n  o f v a rio u s  a sp ec ts  o f the co lleg e  environm ent, e . g . ,  
s o c ia l  a c t i v i t i e s ,  e x t r a c u r r ic u la r  a c t i v i t i e s ,  co u rse s , and c u r r ic u la .
The A c t iv i t i e s  Index (A I), p rev io u s ly  developed by S te rn , was used to  
measure p e rs o n a li ty  needs of the in d iv id u a l . Thus, the two in strum en ts 
a re  used to g e th e r  to  a r r iv e  a t  a p a t te rn  o f p e rs o n a li ty  needs s c a le s ,  
each w ith  a corresponding  p a t te rn  o f environm ental p re ss  s c a le s .
A fte r  a d d i t io n a l  re se a rc h , C. R. Pace f e l t  th a t ,  "The com bination 
of need and p re s s ,  rep re sen ted  by the in tended  p a ra l le l is m  between AI and
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CCI has not been e m p ir ic a lly  dem onstrated as fu l ly  as had been hoped 
[ T ag iu ri & L itw in , 1968, p . 131 ] . "  Pace conducted an item a n a ly s is  
and fa c to r  a n a ly s is  of the CCI and developed the C ollege and 
U n iv e rs ity  Environment S c a le s . I t  co n s is te d  o f 150 of th e  300 item s on 
the  CCI. The 150 item s were re ta in e d  because o f th e i r  power to  d i s ­
c rim in a te  between d i f f e r e n t  e d u ca tio n a l environm ents. U nlike the  CCI, 
the  CUES m easures the atm osphere or in t e l l e c tu a l - s o c ia l - c u l tu r a l  
environm ent of the in s t i t u t i o n  w ith o u t re fe ren c e  to  any p e rs o n a li ty  
m easure. According to  Pace, responses to  CUES item s a re  u n re la te d  
to  the  perso n a l c h a r a c te r i s t i c s  of the  s tu d e n ts . Unlike the  CCI, the 
sco rin g  o f CUES fo llow s an op in ion  p o llin g  techn ique.
The second e d i t io n  o f CUES r e ta in s  the  o r ig in a l  f iv e  s c a le s  
and added two more. Of th e  150 item s, 50 were e lim in a ted  and 60 
experim en tal item s were added. Thus, th e  number o f item s fo r  each of 
the  f iv e  s c a le s  was reduced from 30 to  20.
The second assessm ent tech n iq u e , the Environment Assessment 
Technique (EAT), developed by A stin  and H olland , i s  based on the 
assum ption, " th a t  environm ents a re  tra n sm itte d  by people and th a t  the 
c o lle g e  environm ent depends on th e  perso n a l c h a r a c te r i s t i c s  o f th e  
s tu d e n ts , f a c u l ty ,  a d m in is tra t io n , and s t a f f  o f the  in s t i tu t i o n  
[ A s tin , 1968, p. 7 ] . "  T h ere fo re , they devised  e ig h t  m easures to  
a s s e s s  th e  environm ent: in s t i t u t i o n a l  s iz e ; in te l l ig e n c e  le v e l o f the
s tu d e n ts ; and p ro p o rtio n  of s tu d e n ts  in  one o f s ix  broad a re a s  of 
study ( in te l l ig e n c e ,  r e a l i s t i c ,  s o c ia l ,  co n v en tio n a l, e n te rp r is in g ,  
and a r t i s t i c ) .
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The th i rd  approach to  e v a lu a tin g  th e  c o lle g e  environm ent i s  
the  Inven tory  of C ollege A c t iv i t i e s  (ICA) developed by A stin  (1971). 
T his techn ique asks the s tu d en t to  respond to  "stim u lu s"  item s which 
measure c e r t a in  o f h is  own s p e c if ic  behav io rs  l ik e  time stu d y in g , 
number o f s o c ia l  a c t i v i t i e s  per week, o r frequency o f in t e l l e c tu a l  
arguments (Menne, 1967). A stin  says th e se  items y ie ld  25 sco res  which 
a re  considered  to  be a s tu d en t s e l f - r e p o r t  o f observab le  environm ental 
" s t im u l i ."  The s tu d en t a lso  responds to  item s aimed a t  o b ta in in g  h is  
su b je c tiv e  im pressions o f th e  i n s t i t u t i o n ,  e . g . ,  f r ie n d l in e s s  o f the  
campus (C h ickering , McDowell, and Campagna, 1972). These item s y ie ld  
e ig h t "image" measures o f the  campus.
C. R. Pace in  T a g iu ri and L itw in  (1968) d iscu ssed  th e  d i f f e r e n t  
methods of a s se s s in g  th e  c o lle g e  environm ent. He s a id ,
Although d if f e r e n t  approaches and d i f f e r e n t  q u es tio n s  produce 
somewhat d i f f e r e n t  answ ers, no approach has y e t produced answers 
which a re  c o n tra ry  or o p p o site  to  those  produced by o th e r  methods 
. . . .  In  g en era l th e  degree o f s im i la r i ty  which one m ight expect 
between th e  m easures a re  expressed  by c o r re la t io n s  rang ing  from 
the  low .3 0 's  to  th e  h igh  .6 0 's  [ p . 138 ] .
Research and D is se r ta tio n s  R elevant to  the 
P resen t Study U ti l iz in g  th e  
Omnibus P e rs o n a li ty  Inventory  
This s e c tio n  i s  designed to  show th a t  th e  OPI i s  a v ia b le  
in s trum en t p a r t ic u la r ly  s u ite d  fo r  s tu d ie s  d e a lin g  w ith  co lle g e s  and 
c o lle g e  s tu d e n ts  and th a t  i t  has re c e iv e d  s ig n i f ic a n t  exposure to  
those  p o p u la tio n s . In  Brown's (1968a) s tudy , he used th e  Thinking
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In tro v e rs io n  and T h e o re tic a l O rie n ta tio n  s c a le s  of the OPI as c r i t e r io n  
m easures o f the  e f f e c t s  of having a m a jo rity  o f s tu d en ts  on a res id en ce  
h a l l  f lo o r  w ith  s im ila r  academ ic-vocational go a ls  and the  e f f e c t s  of 
planned in t e l l e c tu a l  d isc u ss io n s  on the f lo o r .  Brown found th a t  those 
s tu d e n ts  who p a r t ic ip a te d  in  the  planned in t e l l e c tu a l  d isc u ss io n s  had 
s ig n i f ic a n t ly  d i f f e r e n t  Thinking In tro v e rs io n  and T h e o re tic a l O rie n ta tio n  
sco res  than  those  who d id  no t p a r t i c ip a te .  T h is , he f e l t ,  in d ic a te d  
more of an in t e r e s t  in  r e f le c t iv e  and a b s t r a c t  thought. He concluded 
by say ing ,
I t  appears th a t  an in fo rm al, in t e l l e c tu a l ly  o rie n te d  re s id en ce  
h a l l  program can have an impact upon s tu d e n ts . The e f fe c t iv e n e s s  
of the Program trea tm en t suggests  th a t  th e  re s id en ce  h a l l  can be 
viewed as an e d u c a tio n a l u n i t  as w e ll as a l iv in g  u n i t  and 
s u i ta b le  c r i t e r io n  m easures, such as  the OPI s c a le s ,  a re  now a v a i l ­
ab le  to  a s s e s s  th e  outcomes of fu tu re  in v e s t ig a t io n s  [ pp. 559-560 ] .
Brown (1968a) c i te d  an e a r l i e r  study to  support th e  use o f the 
OPI as  a s u ita b le  instrum en t fo r  h is  study o f environm ental p re s s .  The 
e a r l i e r  study found s ig n if ic a n t  d if fe re n c e s  between co lleg e  freshmen 
sc ien ce  and hum anities  s tu d en ts  on the Thinking In tro v e rs io n  and 
T h e o re tic a l O rie n ta tio n  S c a le s . The hum anities  s tu d e n ts  were s i g n i f i ­
c a n tly  h ig h e r on the  T h e o re tic a l O rie n ta tio n  S ca le .
In  a second study by Brown (1968b), the  re la t io n s h ip  between 
in t e l l e c tu a l  a t t i t u d e s ,  p a r t i c ip a t io n  in  i n t e l l e c tu a l  a c t i v i t i e s ,  and 
academic achievem ent was ex p lo red . I n te l l e c tu a l  a t t i t u d e  was measured 
by the  T h e o re tic a l O r ie n ta tio n , Thinking In tro v e rs io n , E s th e tic ism , and
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Complexity S cales  o f the  OPI; in t e l l e c tu a l  a c t i v i t i e s  were measured 
by fou r in t e l l e c tu a l  a c t i v i t i e s  in d ic e s ; and academic achievem ent was 
measured by GPA. There was a s ig n i f ic a n t  c o r r e la t io n  between the 
OPI s c a le s  and the  a c t i v i t i e s  in d ic e s  suggesting  a p o s it iv e  r e l a t io n ­
sh ip  "between p o ssess io n  of in t e l l e c tu a l  a t t i t u d e s  and p a r t ic ip a t io n  
in  i n t e l l e c tu a l  a c t i v i t i e s  and d is c u s s io n , and read ing  in t e r e s t s  
[ p. 440 ] . "
In  a s im ila r  s tudy , Ogden (1970) attem pted  to  determ ine i f  
s tu d e n ts  in  a  l iv in g - le a rn in g  program d if f e re d  from s tu d e n ts  who 
were no t in  a l iv in g - le a rn in g  program. The sco res  on the Thinking 
In tro v e rs io n , T h e o re tic a l O r ie n ta tio n , E s th e tic ism , and Complexity of 
Outlook S cales  of the  OPI were analyzed . He found th a t  th e  s tu d en ts  
in  the  l iv in g - le a rn in g  group had a g re a te r  in t e r e s t  in  a c t i v i t i e s  
which d ea l w ith  phenomena in  an experim en tal and f le x ib le  manner. In 
a d d i t io n , they ex p ress a g re a te r  in t e r e s t  in  r e f le c t iv e  thought and 
academic a c t i v i t i e s  than  those in  the  com parison group.
A nother study (B renton, 1970) in v e s t ig a t in g  the e f f e c t s  of 
unique c o lle g e  environm ents examined th e  in te r a c t io n  between person­
a l i t y  and environm ent on e d u ca tio n a l outcome. The au th o r s tu d ie d  two 
groups o f s tu d e n ts  who had en te red  an experim en ta l c o lle g e  a t  the  same 
tim e. One group g raduated  from th e  experim en ta l c o lle g e  and th e  o th e r  
l e f t  and graduated  from the l i b e r a l  a r t s  c o lle g e  a t  the same u n iv e rs i ty .  
The au th o r developed a p r o f i l e  o f OPI c h a r a c te r i s t i c s  th a t  would be 
com patible w ith  the  experim ental c o lle g e  environm ent. From a d d i t io n a l  
a n a ly s is ,  he found th a t  the  p r o f i le s  fo r  the  experim ental c o lle g e
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environm ent and the l i b e r a l  a r t s  c o lle g e  environm ent showed a s ig ­
n i f ic a n t  d if fe re n c e  in  the  p re d ic te d  OPI c h a r a c te r i s t i c  o f each . 
A d d itio n a l support was g iven fo r  the hyp o th esis  th a t  com patible 
c o lle g e  environm ents and s tu d en t c h a r a c te r i s t ic s  w i l l  in c re ase  the 
s tu d e n ts ' chances fo r  success in  c o lle g e .
In  a study o f the p e rso n a li ty  d if fe re n c e s  among fou r co lleg e  
su b c u ltu ra l groups (v o c a tio n a l, academ ic, c o l le g ia te ,  and noncon­
fo rm is t) ,  Kees and McDougall (1971) hypothesized  th a t  s tu d e n ts  in  each 
group would e x h ib it  the p e rs o n a li ty  c h a r a c te r i s t i c s  o f the group as 
d esc rib ed  by th e  Clark-Trow College S ubcu ltu re  Typology. The f r e s h ­
men su b je c ts  c l a s s i f i e d  them selves in to  one of the  fo u r g roups. On 
10 of the  14 OPI s c a le s  th e re  were s ig n if ic a n t  d if fe re n c e s  among the 
fo u r groups. On th e  T h e o re tic a l O r ie n ta tio n , E s th e tic ism , and 
Complexity S c a le s , the  nonconform ist and academic groups d if f e re d  
s ig n i f ic a n t ly  from th e  v o c a tio n a l and c o l le g ia te  groups. On the  
Autonomy and R e lig io u s  O rie n ta tio n  S c a le s , the  nonconform ist groups 
scored s ig n i f ic a n t ly  h ig h e r than  the o th e r th re e  groups. The au th o rs  
concluded,
The d i f f e r e n t i a l  p e rs o n a li ty  c h a r a c te r i s t ic s  as measured by 
th e  Omnibus P e rso n a li ty  Inven tory  and as ap p lied  to  s tu d e n ts  p lac in g  
them selves in  the V o cational, Academic, C o lle g ia te ,  and 
Nonconformist groups tend to  confirm  th e i r  e x is te n c e  [ p . 198 ] .
In  an in te r e s t in g  study of the r e la t io n s h ip  between a s tu d e n t 's  
developm ental s tage  and h is  choice o f re s id en ce  in  c o lle g e , A lfe r t  
(1968) used th e  S o c ia l M atu rity  and Impulse E xpression  S ca les of the
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OPI as an in d ic a to r  of developm ental s ta g e . She d escrib ed  a  person 
sco rin g  h igh  on both  sc a le s  as a complex person who i s  independent, 
dom inant, has a d iv e r s i ty  of i n t e r e s t s ,  and i s  in te r e s te d  in  e x c i te ­
ment and change. A person sco rin g  low on both  s c a le s  was d escrib ed  
as sim ple, dependent, co n v en tio n a l, and co n ten t to  s ta y  w ith in  h is  
known environm ent. She p re d ic te d  d i f f e r e n t  environm ental needs fo r  
the  s tu d en ts  who d if f e re d  in  com plexity . From h e r in v e s t ig a t io n  of 
s tu d e n ts  l iv in g  a t  home, in  board ing  houses, and d o rm ito r ie s , A lfe r t  
concluded th a t  p e rs o n a li ty  fa c to r s  may determ ine where a s tu d en t 
d ec ides  to  l iv e  w h ile  in  c o lle g e . S tuden ts  low in  com plexity were more 
l ik e ly  to  s t a r t  c o lle g e  w hile  l iv in g  a t  home and those who d id  leave 
home chose to  l iv e  in  a re s id en ce  which served as a "p a re n t s u b s t i ­
tu te " —g i r l s  in  s o ro r i ty  houses and boys in  d o rm ito r ie s . She a t t r i ­
bu ted  th i s  to  an a ttem p t on the  p a r t  o f the  s tu d en ts  to  keep down the  
exposure to  new s tim u la tio n . S tuden ts h igh on com plexity changed 
re s id en c es  more o f te n  and e v e n tu a lly  most liv e d  in  apartm en ts. This 
the  au tho r a t t r ib u te d  to  a  d e s ire  fo r  new ex p e rien ces , s tim u la tio n , 
and a d u lt  fu n c tio n in g  on the  p a r t  o f the  s tu d e n ts . She f e l t  th ese  
s tu d e n ts  should be a challen g e  to  the c o lle g e  to  ge t them involved in  
academic p u rs u its  and to  f a c i l i t a t e  th e i r  d e s ire  fo r  new s tim u la tio n  
and ex p erien ce .
P a rk 's  study (1972) in v e s tig a te d  th e  e f f e c t  o f a mixed r e s i ­
dence h a l l  (men and women would choose neighboring  rooms) on s tu d en t 
p e rs o n a li ty ,  s o c ia l  l i f e ,  and sex a t t i t u d e s  and beh av io r. He found 
th a t  those s tu d e n ts  in  a mixed res id en ce  h a l l  had d i f f e r e n t  p e rs o n a li ty
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c h a r a c te r i s t i c s  as measured by the  OPI than  s tu d en ts  in  a coed r e s i ­
dence h a l l  or a s in g le -se x  re s id en c e  h a l l .  "They had s tro n g e r 
in t e l l e c tu a l  i n t e r e s t s ,  he ld  more open, i d e a l i s t i c ,  and l i b e r a l  
v iew s; were more anxious and i s o la te d ,  bu t f e l t  f r e e r  to  express 
th e i r  im pulses [ p. 1525-A ] . "  A nalyzing th e  p r e te s t  and p o s t te s t  
d a ta ,  Park found th a t  those s tu d e n ts  in  the mixed dorm became more 
independent from th e i r  p a ren ts  and took p a r t  in  more s o c ia l  a c t i v i t i e s  
w ith  members of the  o p posite  sex. They d id  no t ach ieve c lo se  r e l a t io n ­
sh ip s  w ith  persons of the o p p o site  sex a t  th e  same le v e l  o f those  in  
th e  coed re s id en c e  h a l l .  From h is  d a ta ,  Park concluded,
th a t  th e  mixed dorm was a  v ia b le  a l te r n a t iv e  type of campus 
housing . The mixed dorm fo s te re d  c o n s tru c tiv e  p e rso n a li ty  
developm ent, f a c i l i t a t e d  le a rn in g  s o c ia l  s k i l l s ,  d id  no t depress 
s tu d e n ts ' g rad es , did no t c o rru p t sex u a lly  inexperienced  women, 
and c o n tr ib u te d  to  a g re a te r  sense o f community among res id en ces  
[ p. 1525-A ] .
In  a study u t i l i z in g  both  the CUES and OPI, Hannah (1970) wanted 
to  determ ine why p a r t i c u la r  s tu d e n ts  drop ou t o f p a r t i c u la r  types of 
c o lle g e s . He looked a t  the p e rs o n a li ty  c h a r a c te r i s t ic s  o f d rop -ou ts  
and s ta y - in s  and the  i n s t i t u t i o n a l  c h a r a c te r i s t i c s .  S evera l o f h is  
r e le v a n t f in d in g s  a re :
1. D rop-outs from a l l  th e  c o lle g e s  were more complex, impul­
s iv e , independent, and le s s  w i l l in g  to  im press o th e rs .
2. Leavers from c o lle g e  w ith  CUES sco res  h igh  on Community
and P ro p r ie ty , and low on Awareness were le s s  in te g ra te d  p e rso n a lly ,
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le s s  a l t r u i s t i c ,  more anx ious, and more r e l ig io u s ly  l i b e r a l  than  
were s ta y - in s .
3. Leavers from c o lleg es  low on Awareness and S cho la rsh ip  
were le s s  p r a c t ic a l ly  o r ie n te d  and more in te re s te d  in  sc ien ce  than  
th e i r  p e r s is t in g  p ee rs .
4. Leavers from c o lleg es  high on Community and Awareness and 
low on P r a c t i c a l i ty  were more anx ious, w ithdraw n, fem in ine, e s th e ­
t i c ,  le s s  in te g ra te d  p e rs o n a lly , and le s s  p r a c t ic a l ly  o r ie n te d  than  
were p e r s i s te r s  [ p. 584-A ] .
C hickering , McDowell, and Campagna (1969) used both  the CUES 
and OPI. The au th o rs  wanted to  determ ine i f  co lle g e s  w ith  d i f f e r e n t  
programs and s tu d en ts  w ith  d i s t in c t iv e  c h a r a c te r i s t i c s  would r e s u l t  in  
d i f f e r e n t  s tu d en t development outcomes. An a n a ly s is  o f th e  CUES d a ta  
and OPI d a ta  c o lle c te d  a t  13 sm all c o lleg es  in d ic a te d  a  d iv e rse  group 
of c o lleg es  w ith  reco g n izab le  in s t i t u t i o n a l  d if fe re n c e s  a t t r a c t in g  d i s ­
t in c t iv e  k inds of s tu d e n ts . The OPI was adm in is te red  to  the  s tu d en ts  
when they en te red  as freshm en, again  a t  the end o f th e i r  freshman y e a r , 
and again  a t  the  end o f th e i r  second y e a r.
There a re  fo u r g en era l conclusions supported  by the t e s t -  
r e t e s t  d a ta  which emerged from the  volume o f d a ta  analyzed . The f i r s t  
i s  th a t  the  s tu d e n ts  changed in  th e  d i r e c t io n  o f in c reased  autonomy, 
awareness o f em otions, read in ess  to  exp ress im pulses in  thought and 
a c t io n ,  and e s th e t ic  s e n s i t i v i t i e s  and in t e r e s t s .  A decrease  in  a 
concern fo r  p r a c t ic a l  achievem ent and m a te r ia l  success occurred .
There was l i t t l e  change in  in t e l l e c tu a l  i n t e r e s t s ,  in  s o c ia l
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r e la t io n s h ip s  o r in  concern fo r  the w e lfa re  of o th e rs . Second, women 
and men changed in  the  same d ir e c t io n .  T h ird , change occurred  i r r e ­
sp ec tiv e  o f mean score a t  e n try .  F ou rth , when change occurred  on a 
g iven s c a le ,  the  d i r e c t io n  was h ig h ly  c o n s is te n t  fo r  a l l  co lle g e s  
(C h ickering , McDowell, and Campagna, 1969). The in v e s t ig a to rs  conclude 
by s ta t in g ,
Thus the  evidence does not support th e  assum ption of campus- 
wide impact fo r  th ese  sm all c o l le g e s ,  d e s p ite  th e i r  d i s t i n c t i v e ­
n e ss , hom ogenity, and sh a rp ly  d i f f e r e n t  programs and o r ie n ta t io n s .  
Not one of the 13 m uster s u f f ic ie n t  fo rce  to  r e ta r d ,  a c c e le r a te ,  
o r d e f le c t  the g en era l developm ental tren d s  shared by these  d iv e rse  
e n te r in g  s tu d e n ts . But the prim ary im p lic a tio n  o f th e se  d a ta  i s  
th a t  c o lleg e  impact i s  no t sim ple , u n i ta ry ,  and c le a r  cu t . . .
[ pp. 24-25 ] .
Research and D is se r ta t io n s  R elevant to  th e  
P re sen t Study U ti l iz in g  th e  C ollege 
and U n iv e rs ity  Environment S ca les
The CUES has been used e x te n s iv e ly  in  a number of d i f f e r e n t  
ways to  study the c o lle g e  campus. Some o f th e  v a rio u s  s tu d ie s  have 
used i t  in  the  fo llow ing  ways:
a . to  compare freshmen and u p p e rc la ss  p e rce p tio n  of th e  campus 
(S h eare r, 1970; Kennedy, 1972);
b . to  study  freshmen c la s s e s  (Delaney, 1972; S id le s ,  1969; and 
A u lston , 1973);
c . to  compare f a c u l ty ,  a d m in is tra to r s ,  s tu d en t a f f a i r s  s t a f f ,
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and s tu d en t p e rce p tio n  o f th e  campus (W arren, 1970; B u tle r , 1971; and 
Hersemann, 1970); and
d. to  compare academic achievem ent and p e rce p tio n  of the  
campus (B ra z ie r , 1971; and D u fau lt, 1972).
The present review has been limited to those studies using CUES that 
are relevant to this investigation.
C entra (1968) s tu d ie d  s tu d e n ts 1 p e rc e p tio n  of th e i r  re s id en ce  
h a l l  environm ent and the s tu d e n ts ' p e rce p tio n  o f the  t o t a l  u n iv e rs i ty  
environm ent. The s tu d e n ts  were r e s id e n ts  of l iv in g - le a rn in g  h a l l s  
and co nven tional h a l l s .  He found th a t  th e  s tu d e n ts  in  the l iv in g -  
le a rn in g  u n i t s  d id  not perce iv e  th e  re s id e n c e  h a l l  environm ent as 
more i n t e l l e c tu a l  than s tu d e n ts  in  every  conven tional u n i t .  The 
la rg e  l iv in g - le a rn in g  u n i t s  were perce ived  to  be as f r ie n d ly  and 
cohesive as the sm all conven tio n a l u n i t s .  When C entra compared the 
s tu d e n ts ' p e rce p tio n  of th e  res id en ce  h a l l  environm ent and the  t o t a l  
u n iv e rs i ty  environm ent, he found them to  be very  s im ila r .  He a t t r i ­
bu tes  th i s  to  the f a c t  th a t  a fa m ilia r  a sp e c t o f the campus, l ik e  the 
re s id en ce  h a l l  w i l l  g re a t ly  in flu en ce  the  s tu d e n ts ' p e rce p tio n  of the 
t o t a l  campus. T h e re fo re , i t  appears to  him th a t  one way to  improve 
th e  s tu d e n ts ' r e a c tio n  to  the  t o t a l  u n iv e rs i ty  i s  to  fu r th e r  improve 
s tu d e n ts ' r e s id e n t ia l  l iv in g .
Vander W all (1973) s tu d ie d  the  e f f e c t s  o f a l iv in g - le a rn in g  
experim ent on the s tu d e n ts ' p e rce p tio n  o f the  campus and the e x p e r i­
m en t's  e f f e c t  on the  academic achievem ent o f the  p a r t i c ip a n ts .  He found 
th a t  the  s tu d e n ts  in  the l iv in g - le a rn in g  program had a more p o s it iv e
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r e a c tio n  to  the  campus than the  c o n tro l group and th a t  th e re  were s ig ­
n i f i c a n t  d if fe re n c e s  between the  two groups on grade p o in t average 
in d ic a tin g  th a t  the l iv in g - le a rn in g  program promoted h ig h e r academic 
achievem ent.
B e ll (1970) compared the  environm ental p e rce p tio n s  of s o r o r i ty ,  
f r a t e r n i ty ,  and res id en ce  h a l l  s tu d e n ts . The P r a c t i c a l i ty  Scale of 
CUES showed th a t  dorm itory  re s id e n ts  perce ived  the  c o lle g e  environm ent 
to  be more p r a c t ic a l ,  o rd e r ly , and s ta tu s -o r ie n te d ;  and the Community 
S cale  of CUES showed them to  p erce iv e  the  c o lle g e  environm ent to  be 
more f r ie n d ly ,  coh esiv e , and g ro u p -o rien ted  than  the  f r a t e r n i ty  and 
s o ro r i ty  r e s id e n ts .  The female dorm itory  re s id e n ts  perce ived  the 
environm ent to  be more p o l i t e ,  c o n s id e ra te , and th o u g h tfu l than  the 
male r e s id e n ts .
Duling (1969) s tu d ie d  s e le c t  s tu d en t subgroups' p e rce p tio n  of 
the  c o lle g e  environm ent. F ra te rn i ty  and s o ro r i ty  members perce ived  
the  environm ent as more p r a c t ic a l  and g ro u p -o rien ted  th an  the male and 
female s tu d e n ts , m arried  and s in g le  s tu d e n ts , and n a tiv e  and t r a n s f e r  
s tu d e n ts . Though D u lin g 's  sample was no t grouped accord ing  to  r e s i ­
d e n t ia l  s e t t in g s ,  h is  f in d in g s  fo r  th e  f r a t e r n i ty  and s o ro r i ty  members 
c o n tra d ic t  B e l l 's  f in d in g s .
Walsh and McKinnon (1969) s tu d ie d  the impact o f an experim ental 
program on s tu d e n ts ' p e rce p tio n  o f the  environm ent. The purpose of the 
program was to  p rov ide a rew arding and ch a llen g in g  environm ent fo r  th e  
s tu d e n ts . This was to  be accom plished by having s tu d e n ts  l iv e  and e a t  
in  c lo se  p rox im ity , by having cou rses to g e th e r , and by having fa c u lty
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members a v a ila b le  fo r  form al and inform al in te r a c t io n .  The c o n tro l 
group c o n s is te d  o f s tu d en ts  randomly se le c te d  from re s id en ce  h a l l s .
The a n a ly s is  of the  fin d in g s  in d ic a te  th a t  the  experim ental program 
had an adverse a f f e c t  on the s tu d e n ts . The p a r t ic ip a n ts  perce ived  
the environm ent to  be le s s  f r ie n d ly ,  le s s  co n v en tio n a l, le s s  academ­
ic a l ly  o r ie n te d , and le s s  concerned w ith  s e lf -u n d e rs ta n d in g  than  
b efo re  involvem ent in  the  program. The in v e s t ig a to rs  b e lie v e  th a t  
th i s  may have occurred  because the  s tu d e n ts  in  the experim ent 
responded to  the CUES inven to ry  w ith  more r e a l i s t i c  p e rce p tio n  o f the 
environm ent the second time they  com pleted i t .
S p rad ling  (1971) attem pted  to  determ ine the  re la t io n s h ip  
between p e rs o n a li ty  and p e rce p tio n  o f the environm ent fo r  s tu d e n ts  in  
a p r iv a te  and a p u b lic  c o lle g e . C a t t e l l 's  S ix teen  P e rs o n a li ty  F ac to r 
Q uestionnaire  was the p e rs o n a li ty  instrum en t used . He found th e re  to  
be no r e la t io n s h ip  between p e rs o n a li ty  c h a r a c te r i s t i c s  and the way in  
which the s tu d en t p e rce iv es  the  c o lle g e  environm ent. Though th e  
p e rs o n a li ty  c h a r a c te r i s t i c s  o f the  s tu d e n ts  were not a l ik e ,  they 
perce ived  th e  c o lle g e  environm ent o f th e i r  i n s t i t u t i o n  in  the same way. 
This f in d in g , in  p a r t ,  supports  P a c e 's  (1966) conclusion  th a t ,  " th e re  
i s  no im portant o r m eaningful r e la t io n s h ip  between s tu d e n ts ' academic 
a p titu d e  o r  p e rs o n a li ty  c h a r a c te r i s t i c s  and th e i r  p e rce p tio n  of the 
co lleg e  environm ent [ p. 28
R einer (1970) in v e s t ig a te d  the re la t io n s h ip  between s tu d e n ts ' 
academic a b i l i t y  and th e i r  p e rce p tio n  o f the c o lle g e  environm ent. The 
measures o f academic a b i l i t y  were h igh  school c la s s  rank and S c h o la s tic
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A ptitude  T est S cores. He found a s ig n if ic a n t  r e la t io n s h ip  between 
academic a b i l i t y  and p e rce p tio n  o f the environm ent a s  measured by th e  
Awareness, P ro p r ie ty , and S cho la rsh ip  S ca les  o f CUES. On these  th ree  
s c a le s ,  the h ig h e r - a b i l i ty  s tu d en t in d ic a te d  a  le s s  favo rab le  percep­
tio n  o f the campus th an  lo w e r -a b i l i ty  s tu d e n ts . These fin d in g s  c o n tra ­
d ic t  the p rev io u s ly  m entioned conclusions of Pace. These s tu d ie s  c i te d  
seem to  in d ic a te  th a t  th e re  i s  no t conclu sive  evidence o f the e f f e c t  of 
the r e s id e n t ia l  environm ent upon s tu d e n ts ' academic achievem ent, s o c ia l  
ad ju stm en t, b eh av io r, or p e rc e p tio n  of th e  u n iv e rs i ty  environm ent.
Berdie (1966), in  h is  study of c o lle g e  e x p e c ta t io n s , e x p e r i­
en ces , and p e rc e p tio n s , examined t e s t - r e t e s t  changes in  CUES sco res 
by s tu d e n ts  l iv in g  in  a rooming house o r apartm en t, l iv in g  a t  home 
w ith  p a re n ts , l iv in g  in  u n iv e rs i ty  res id en ce  h a l l s  o r l iv in g  in  f r a ­
t e r n i ty  o r s o ro r i ty  houses. His d a ta  in d ic a te d  th a t  s tu d e n ts  do change 
du ring  the  f i r s t  s ix  months of c o lleg e  in  t h e i r  p e rc e p tio n  and ex p ec ta ­
t io n  of the c o lle g e . The change in  the CUES sc o re s , however, had no 
s ig n if ic a n t  r e la t io n s h ip  to  the s tu d e n ts ' p lace  of re s id e n c e . F u r th e r , 
he found th a t  changes in  CUES sco res  a re  not r e la te d  to  p e rso n a li ty  
c h a r a c te r i s t i c s  as measured by the  M innesota C ounseling In ven to ry .
In  1967, B erdie completed a fu r th e r  a n a ly s is  o f the d a ta  
mentioned in  h is  1966 study . He was concerned w ith  the psychom etric 
c h a r a c te r i s t i c s  o f CUES. He s tu d ie d  th e  two methods o f sco ring  CUES 
d escrib ed  by Pace (1963). The method u t i l i z e d  by Pace i s  s im ila r  to  
the method used in  op in ion  p o l l  a n a ly s is .  Item s answered w ith  a  con­
sensus of tw o-to-one by in d iv id u a ls  in  the  group make up th e  responses
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c h a ra c te r iz in g  the  in s t i t u t i o n .  The group sco re  is  im p o rtan t, no t the 
in d iv id u a l 's  sco re . The o th e r  method of sco rin g  is  the customary 
psychom etric method,
thereby  th e  number o f item s on each sc a le  responded to  in  the 
keyed d ir e c t io n  provide the  b a s is  fo r o b ta in in g  f iv e  sco res  fo r  
each person . When th i s  method is  used the  means and s tandard  
d e v ia tio n s  fo r  groups w ith in  an in s t i t u t i o n  provide the i n s t i t u ­
t io n a l  d e s c r ip tio n s  [ B erd ie , 1967, p. 58 ] .
V arious in v e s t ig a to rs  (B erd ie , 1966; R. D. B u tle r ,  1969; C en tra , 1968; 
Jansen  and Winborn, 1968; McPeek, 1967; and Yonge, 1968) have used th i s  
method o f sco rin g  the CUES. In  h is  a n a ly s is ,  Berdie s a id ,
The method based on sco res  of in d iv id u a ls  i s  more ap p ro p ria te  
when one wished to  study  the  c h a r a c te r i s t i c s  of in d iv id u a l s tu ­
d en ts  r e la te d  to  CUES sco res  [ p. 58 ] and . . . the method of 
sco rin g  may no t provide r e s u l t s  q u ite  as s im ila r  as P a ce 's  
r e s u l t s  suggest [ p. 59 ] .
Yonge (1968), d isc u ss in g  th e  consensual sco ring  technique of 
Pace s a id ,
i t  i s  m islead ing  to  d efin e  the " fu n c tio n a lly  e f f e c t iv e  en v iro n ­
ment" so le ly  in  term s o f a s t a t i s t i c a l  consensus. This consensual 
approach is  a  r e f le c t io n  of a q u es t fo r  the fu n c tio n a lly  e f f e c t iv e  
environm ent when, in  f a c t ,  th e re  a re  many v e rs io n s  or a sp ec ts  of a 
campus environm ent which are  fu n c tio n a lly  e f f e c t iv e  fo r  d i f f e r e n t  
in d iv id u a ls  [ p. 121 ] .
G ello r (1972) a ttem pted  to  determ ine the r e la t io n s h ip  between
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p erce p tio n  of the c o lle g e  campus and p e rs o n a li ty  c h a r a c te r i s t ic s  as 
measured by the Edwards P e rs o n a lity  In v en to ry . He found th a t  th e  
s tu d e n ts  who perce iv ed  th e  campus in  a n eg a tiv e  manner tended to  have 
some ag g ress iv e  p e rs o n a li ty  t r a i t s  and those  who perce ived  th e  campus 
in  a p o s itiv e  manner tended to  have p ass iv e  p e rs o n a li ty  t r a i t s .
Yonge (1968) examined P a c e 's  assum ption th a t  CUES sco res  a re  
not c o r re la te d  w ith  measures o f s tu d en t c h a r a c te r i s t i c s .  He used the 
Omnibus P e rso n a li ty  Inven tory  as th e  p e rs o n a li ty  in s tru m en t. He found 
th e re  to  be 12 s ig n i f ic a n t  c o r re la t io n s  between CUES sco res and OPI 
sc o re s . There were s ig n if ic a n t  c o r re la t io n s  between CUES P r a c t i c a l i ty  
Scale and the  OPI Complexity and P r a c t ic a l  Outlook S ca les; between CUES 
Community Scale and th e  OPI Com plexity, E x tro v e rs io n , and P r a c t ic a l  
Outlook S ca les; between CUES Awareness Scale and the  OPI T h e o re tic a l 
O r ie n ta tio n , S o c ia l E x tro v ers io n , A nxiety L ev e l, A ltru ism , M ascu lin ity - 
Fem inity S ca les ; and between CUES S ch o la rsh ip  and the OPI Autonomy and 
Response Bias S c a le s . Yonge f e l t ,  "The c o r r e la te s  of P r a c t i c a l i ty  and 
Community make good p sycho log ica l sense ; the meaning of the  OPI c o r re ­
la t io n s  w ith  Awareness and S cho la rsh ip  a re  more obscure [ p . 120 ] . "
Salzman (1970) in v e s t ig a te d  th e  r e la t io n s h ip  between p e rce p tio n  
of the c o lleg e  environm ent and s a t i s f a c t io n  w ith  th e  c o lleg e  en v iro n ­
ment as measured by the  C ollege S a t i s f a c t io n  Index. S tuden ts  whose 
sco res  on the  Index p laced  them in  the h ig h e s t and low est q u a r t i l e s  
were c l a s s i f i e d  as  s a t i s f i e d  and d is s a t i s f i e d , r e s p e c t iv e ly .  He found 
th a t ,
S a t i s f ie d  s tu d e n ts  perce ived  th e  campus as being f r ie n d ly  and
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coh esiv e , as s t r e s s in g  p e rs o n a li ty  enrichm ent and e x p re ss iv en e ss , 
and as em phasizing p o l i te n e s s ,  c o n s id e ra tio n , and academic pu r­
s u i t s  . . . . [ and ] S tuden ts who tend  to  be d i s s a t i s f i e d  p e r­
ceived  the  c o lle g e  environm ent to  be le s s  f r ie n d ly  and coh esiv e , 
le s s  concerned w ith  p e rs o n a li ty  enrichm ent and ex p re ss iv e n e ss , 
and le s s  concerned w ith  in t e l l e c tu a l  p u rs u its  and sc h o la rsh ip  
[ p . 1023-A ] .
Baker (1971), in  h is  study using  CUES, had s tu d e n ts  com plete 
th e  CUES fo r  th e i r  r e a l  c o lle g e  campus and fo r  an id e a l  c o lleg e  campus. 
He ob ta ined  from each s tu d e n t a r a t in g  o f how s a t i s f i e d  o r d i s s a t i s ­
f ie d  he was w ith  th e  academic and nonacademic l i f e  o f th e  i n s t i t u t i o n  
and th e  s tu d e n ts ' sco re  on th e  M innesota Counseling In v en to ry . He 
found, "The d if fe re n c e  between the  p e rce p tio n  o f the  id e a l  and r e a l  
c o lle g e  environm ent . . .  to  be s ig n i f i c a n t ly  r e la te d  to  s a t i s f a c t io n  
[ p. 3083 ] . "
In  an o th er study d ea lin g  w ith  s tu d e n t s a t i s f a c t io n  w ith  the  
c o lle g e  environm ent, R ichardson (1969) hypothesized  th a t  s a t i s f a c t io n  
w ith  th e  c o lle g e  i s  r e la te d  to  th e  degree o f congruence between th e  
s tu d e n t and th e  i n s t i t u t i o n .  His f in d in g s  supported  th e  h y p o th e s is .
In  an in te r e s t in g  co n c lu sio n , he s a id ,
The f in d in g  th a t  su b je c ts  r e f le c te d  g re a te r  s a t i s f a c t io n  w ith  
f a c u l ty ,  a d m in is tra t io n , m ajor, and o th e r s tu d e n ts  as th e i r  con­
gruence w ith  th e i r  le a rn in g  environm ent in c reased  suggests  an 
elem ent o f what a c tu a l ly  c o n tr ib u te s  to  " fo r tu n a te  co n ju n c tio n "  of 
s tu d en t and in s t i t u t i o n .  Good f i t  seems to  have a  c o r r e la te  of
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match between s tu d e n t p re d i le c t io n  fo r  a c e r ta in  type o f co lleg e  
experience and the embodiment o f these  p re fe rre d  q u a l i t i e s  and 
th e  campus a tten d ed  [ p. 2360 ] .
L. T. Pace (1968) in v e s tig a te d  the  r e la t io n s h ip  between roommate 
d i s s a t i s f a c t io n  in  a re s id en c e  h a l l  and p e rc e p tio n  o f the c o lle g e  campus. 
He found th a t  roommates d i s s a t i s f i e d  w ith  th e i r  roommate re la t io n s h ip  
perce ived  the campus d i f f e r e n t ly  on the Awareness and P ro p rie ty  Scales 
of CUES than  those  roommates s a t i s f i e d  w ith  th e i r  roommate r e l a t io n ­
sh ip . The d i s s a t i s f i e d  roommates perce ived  the  campus as e x h ib itin g  
le s s  Awareness and P ro p rie ty  c h a r a c te r i s t ic s  than  the  s a t i s f i e d  
roommates.
L indahl (1967) in v e s tig a te d  th e  im pact o f v a rio u s  l iv in g  
arrangem ents on s tu d e n t p e rce p tio n  of the c o lle g e  environm ent. He 
compared th e  p e rce p tio n  of the  campus by commuter s tu d e n ts  and r e s i ­
dent s tu d en ts  and attem pted  to  determ ine i f  a r e la t io n s h ip  e x i s t s  
between the percen tage of s tu d e n ts  in  re s id en ce  and p e rce p tio n  o f the  
c o lle g e  environm ent. The d a ta  rev ea led  th a t  the  re s id e n t  s tu d e n ts ' and 
commuter s tu d e n ts ' responses to  CUES d if f e r e d  s ig n i f ic a n t ly  on a l l  f iv e  
s c a le s .  The Community Scale  was the  only s c a le  th a t  th e  re s id e n t  
s tu d en ts  responded to  in  a  more p o s i t iv e  manner than  the commuter 
s tu d e n ts . On th e  A wareness, P ro p r ie ty , and S cho la rsh ip  S c a le s , the  
commuter s tu d e n ts  perce iv ed  a  g re a te r  emphasis than  r e s id e n t  s tu d e n ts  
and perce ived  le s s  emphasis on P r a c t i c a l i ty  than  th e  re s id e n t  s tu d e n ts . 
With reg ard s  to  the  second a sp ec t o f h is  s tu d y , L indahl found th a t ,
" th e  g re a te r  the  p ro p o rtio n  of r e s id e n ts ,  th e  more l ik e ly  th e  s tu d en ts
were to  d e sc rib e  th e i r  c o lle g e  environm ent as being  c h a ra c te r iz e d  by 
P r a c t i c a l i ty  and Community and lack  of emphasis on Awareness and 
S cho la rsh ip  [ p. 15 ] . "
Chapter 3 
Methodology
C hapter 3 p re se n ts  a d e ta i le d  d e s c r ip t io n  of the  re se a rc h  p ro­
cedures and methods u t i l i z e d  in  th e  p re se n t in v e s t ig a t io n .  D esc rip tio n s  
o f the  fo llow ing  a re  inc luded : (a) p o p u la tio n , (b) p rocedures used ,
and (c) s t a t i s t i c a l  methods.
P opu la tion
S u b jec ts  in  th e  study were undergraduate  s tu d e n ts  a t  th e  C ollege 
o f W illiam  and Mary, W illiam sburg, V irg in ia . The C ollege o f W illiam  and 
Mary i s  a coed u ca tio n a l l i b e r a l  a r t s  i n s t i t u t i o n  w ith  an en ro llm en t o f 
approxim ately  4,900 fu l l - t im e  s tu d e n ts— in c lu d in g  900 graduate  s tu d e n ts . 
Of th e  4,000 undergraduate  men and women, approxim ately  3,200 l iv e  in  
c o lle g e  re s id en c e  h a l l s .
The fo llow ing  p r o f i l e  g ives an in d ic a tio n  o f the  q u a l i ty  of 
s tu d en ts  a t  W illiam  and Mary. Average v e rb a l and math S c h o la s tic  
A p titude T est Scores fo r  th e  1973 e n te r in g  c la s s  a re  590 and 620, 
r e s p e c t iv e ly .  Of th e  males in  th i s  e n te r in g  c la s s ,  58% ranked in  the  
top 10% of th e i r  h igh  school c la s s e s  and o f th e  fem ales, 91% ranked in  
the  top  10% of th e i r  h igh  school c la s s e s .  T h ere fo re , 75.2% of the  
e n te r in g  c la s s  ranked in  the  top 10% of t h e i r  h igh  school c la s s e s .
Only 32% of those s tu d en ts  who ap p lied  fo r  adm ission fo r  th e  1973-74 
academic y ear were accep ted .
S ub jec ts  fo r  the  study were sophomore, ju n io r ,  and sen io r  
s tu d en ts  l iv in g  in  e leven  f r a t e r n i ty  houses, n ine  s o r o r i ty  houses, th re e  
language houses, an academic and r e s id e n t ia l  program house (h e re a f te r
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r e fe r re d  to  as an academic program h o u se), a t r a d i t i o n a l  m en's re s id en c e  
h a l l ,  and a t r a d i t i o n a l  women's re s id en c e  h a l l .  A c u rre n t l i s t  o f s tu ­
den ts  l iv in g  in  these  re s id en ce  h a l l s  was provided by the  O ffice  o f  the 
Dean o f S tuden ts fo r  Residence H all L i f e .  Using a ta b le  of random 
numbers (Klugh, 1970), a random s e le c t io n  of 40 s tu d en ts  from each of 
th e  s ix  r e s id e n t ia l  groups was made g iv in g  a to t a l  o f 240 s tu d e n ts  in  
the  sample. In  each r e s id e n t ia l  group, 35 com pleted q u e s tio n n a ire s  
were re tu rn e d  fo r  a t o t a l  o f 210, This i s  an 87.5% re tu rn .
Procedures Used
The fo llow ing  procedures were used to  com plete th i s  in v e s t ig a ­
tio n :
Data C o llec tio n
Once the random s e le c tio n  was made, each s tu d en t was assigned  
a code l e t t e r  and number. The l e t t e r  in d ic a te s  the s tu d e n t 's  group, 
e . g . ,  f  fo r  f r a t e r n i t i e s ,  x fo r  language houses, and the  number from 
1 to  40 in d ic a te s  the s tu d e n t 's  o rd e r o f s e le c t io n .  The code l e t t e r  
and number, e . g . ,  x -1 , fo r  each s u b je c t was w r i t te n  on h is  CUES and OPI 
answer s h e e ts .  T est b o o k le ts , answer s h e e ts , and a cover l e t t e r  were 
p laced in  an envelope fo r  each s tu d e n t . A copy of the cover l e t t e r  i s  
included  in  Appendix D.
C ooperation of the r e s id e n t d i r e c to r s  and re s id e n t a d v iso rs  in  
each h a l l  was o b ta in ed . Envelopes were d e liv e re d  to  the su b je c ts  in  
the language houses and the  t r a d i t i o n a l  women's res id en ce  h a l l  by the  
r e s id e n t d i r e c to r s  and r e s id e n t  a d v iso rs . A ll o th e r envelopes were 
g iven to  the  su b je c ts  p e rso n a lly  by the  in v e s t ig a to r .  S ub jec ts  were
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asked to  com plete the  in strum en ts  in  th e i r  rooms, s e a l the  envelopes, 
and re tu rn  them to  the r e s id e n t d i r e c to r  o r r e s id e n t  a d v iso r , or 
d i r e c t ly  to  the in v e s t ig a to r .  Though no time l im it  was s e t ,  su b je c ts  
were encouraged to  r e tu rn  th e i r  com pleted q u e s tio n n a ire s  w ith in  one 
week.
P rocessing  the  Data
For th e  CUES, each s u b je c t 's  responses were scored  in d iv id u a lly  
producing seven CUES sco res  fo r  each s u b je c t .  Though th i s  i s  no t the 
66+ /  33- consensus method th a t  C. R. Pace recommends, B erd ie , 1966;
R. D. B u tle r ,  1969; C en tra , 1968; Jansen  and Winborn, 1968; McPeek, 
1967; and Yonge, 1968, used th i s  method in  t h e i r  s tu d ie s .
Each s u b je c t 's  number of t o t a l  responses on th e  CUES answered 
in  the  keyed d ir e c t io n  fo r  q u es tio n s  1 to  150 was determ ined. S ub jec ts  
whose t o t a l  sco res  p laced  them in  the  top 25% and those  whose t o t a l  
sco res  p laced  them in  the  bottom 25% were judged to  be the most s a t i s ­
f ie d  and le a s t  s a t i s f i e d ,  r e s p e c t iv e ly , w ith  th e  co lleg e  campus. 
Responses made by the  su b je c ts  in  these  two groups on the OPI were 
su b jec ted  to  an item  a n a ly s is  to  determ ine which item s d is tin g u ish e d  
between th e  two groups. Each item  of the OPI was tr e a te d  as an in d e ­
pendent v a r ia b le .  Item s th a t  d isc r im in a te  between th e  two groups were 
included  in  the  C ollege S a t i s f a c t io n  Scale (CSS).
A ll 14 sc a le s  included  on the OPI answer sh ee ts  were hand 
sco red , even though only  s ix  s c a le s  were s t a t i s t i c a l l y  analyzed and 
used in  th e  p re se n t in v e s t ig a t io n .  Each s u b je c t 's  IDC sco re  was d e te r ­
mined using  th e  form ula provided in  the manual (H eist and Yonge, 1968).
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Data fo r  the a p p ro p ria te  hyp o th esis  were punched in  computer ca rd s  and 
processed  by th e  C ollege of W illiam  and Mary Computer C enter on th e  
IBM 360/50 d i g i t a l  com puter. The APL/360 Computer Term inal a ls o  was 
used in  th e  d a ta  a n a ly s is .
Appendices E through J  g ive com parative p r o f i l e  c o n fig u ra tio n s  
o f each r e s id e n t ia l  group on th e  CUES and th e  mean o f th e  t o t a l  sample 
on the CUES. Appendices K through P g ive com parative p r o f i l e  con­
f ig u ra t io n s  o f each r e s id e n t ia l  group on the  OPI and the mean of the 
t o t a l  sample on th e  OPI.
S t a t i s t i c a l  Methods
The s t a t i s t i c a l  methods employed in  th e  trea tm en t o f th e  d a ta  
were designed to :
a . determ ine s ig n i f i c a n t  d if fe re n c e s  among th e  s ix  r e s id e n t ia l  
groups in  t h e i r  p e rce p tio n  of th e  c o lle g e  campus and to  determ ine s ig n i ­
f ic a n t  d if fe re n c e s  among the s ix  r e s id e n t ia l  groups on th e  p e rs o n a li ty  
v a r ia b le s ,
b. determ ine s ig n i f i c a n t  d if fe re n c e s  between each group on the 
p e rce p tio n  and p e rs o n a li ty  s c a le s ,
c . determ ine s ig n i f ic a n t  r e la t io n s h ip s  between p e rc e p tio n  o f 
th e  co lleg e  environm ent and c e r ta in  se le c te d  p e rs o n a li ty  v a r ia b le s  fo r  
each of th e  r e s id e n t ia l  groups and fo r  th e  t o t a l  p o p u la tio n , and
d. determ ine those item s on th e  OPI which d is t in g u is h  between 
s tu d e n ts  most s a t i s f i e d  and l e a s t  s a t i s f i e d  w ith  th e  c o lle g e  campus.
The f i r s t  s t a t i s t i c a l  p rocedure involved an a n a ly s is  o f v a ria n ce  
to  determ ine s ig n i f ic a n t  d if fe re n c e s  among the  s ix  r e s id e n t ia l  groups on 
each o f the seven environm ental s c a le s  o f th e  CUES and on each o f th e
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s ix  p e rso n a li ty  s c a le s  and IDC o f the OPI. This s t a t i s t i c a l  procedure 
r e s u lte d  in  14 F v a lu e s . The AOFVAR procedure from th e  Galfo S t a t i s t i c a l  
Package (GSp) on th e  APL/360 computer was used to  com plete th i s  a n a ly s is .  
The accep ted  le v e l o f s ig n if ic a n c e  was g < .05 .
The second s t a t i s t i c a l  procedure used th e  t - t e s t  to  determ ine 
the  s ig n if ic a n t  d if fe re n c e  between a l l  p o ss ib le  com binations of groups 
on each o f th e  seven s c a le s  of the  CUES and on each of the s ix  sc a le s  
and IDC of the  OPI. T his procedure re s u lte d  in  th e  a p p l ic a t io n  o f 105 
t  t e s t s  fo r  the CUES and 105 t  t e s t s  fo r  the OPI. The t - t e s t  procedure 
of th e  GSP on the IBM 360/50 D ig i ta l  Computer was u t i l i z e d .  The 
accepted  le v e l  o f s ig n if ic a n c e  was g < .05 .
The th i rd  s t a t i s t i c a l  procedure involved the  a p p l ic a t io n  of 
Pearson product-moment c o r r e la t io n  c o e f f ic ie n t s  to  the seven CUES 
sc a le  sco res  w ith  the  seven OPI sc a le  sc o re s . This procedure was com­
p le te d  fo r  each o f the s ix  r e s id e n t ia l  groups r e s u l t in g  in  s ix  d i f f e r e n t  
7 X 7  c o r r e la t io n  m a tr ic e s . "The S t a t i s t i c a l  Package fo r  the S o c ia l 
Sciences (SPSS)" subprogram "Pearson C orr" was u t i l i z e d  to  complete 
th i s  a n a ly s is .  This program gave the r  and th e  s ig n if ic a n c e  le v e l fo r  
each r .
The fo u rth  s t a t i s t i c a l  procedure involved th e  use of the 
"C rosstabs"  procedure o f the  SPSS. This procedure t a l l i e d  and item 
analyzed each o f th e  385 responses on the OPI fo r  a l l  th e  s tu d e n ts  in  
the  "most s a t i s f i e d "  and " le a s t  s a t i s f i e d "  groups in to  a 2 X 2 c o n tin ­
gency ta b le .  The "C ro sstab s"  procedure y ie ld s  a c o rre c te d  c h i square , 
degrees o f freedom, and s ig n if ic a n c e  le v e l fo r  each item . The g < .05
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le v e l o f s ig n if ic a n c e  was used in  o rd er fo r  items to  be re ta in e d  on the 
CSS.
C hapter 4 
R esu lts
R esu lts  o f the p re se n t In v e s tig a tio n  a re  p resen ted  by hypo theses. 
The s t a t i s t i c a l  a n a ly s is  fo r  each h y p o th esis  i s  g iven  w ith  ap p ro p ria te  
com parisons and remarks as the f in a l  p a r t  of each p re s e n ta tio n .
H ypothesis 1
The f i r s t  a rea  o f in v e s t ig a t io n  was d ire c te d  toward d if fe re n c e s  
in  p e rce p tio n  of th e  co lleg e  environm ent by occupants o f f r a t e r n i ty  
houses, s o ro r i ty  houses, language houses, an academic program house, a 
t r a d i t i o n a l  m en's re s id en c e  h a l l ,  and a  t r a d i t i o n a l  women's re s id en c e  
h a l l .  The a n a ly s is  of v a ria n ce  t e s t  r e s u lte d  in  s ig n if ic a n t  F v a lues  
on th e  Community Scale (F * 3 .07) and th e  Campus Morale Scale 
(F = 3 .21) of th e  CUES fo r  the s ix  r e s id e n t ia l  groups in d ic a tin g  a 
s ig n i f ic a n t  d if fe re n c e  in  p e rce p tio n  o f the  c o lle g e  campus on th ese  
two s c a le s .  Table 1 shows F v a lues  fo r  th e  a n a ly s is  of v a r ia n c e .
With 5 and 204 degrees o f freedom, F v a lu es  o f 2.26 and 3 .1 1 , re sp e c ­
t i v e ly ,  a re  n ecessary  fo r  the g < .05 and g < .01 le v e ls  of s i g n i f i ­
cances. According to  d e f in i t io n s  g iven by C. R. Pace, the Community 
and Campus Morale S ca les a re  somewhat s im ila r  in  th a t  they  d esc rib e  
a campus c h a ra c te r iz e d  by group co h esiv en ess, f r ie n d l in e s s ,  and a 
suppo rtive  and congen ia l atm osphere. I t  should be noted th a t  o f the 
22 item s on the  Campus Morale S c a le , e ig h t item s, or 35.4%, a re  from 
the Community S ca le . This i s  im portan t when co n sid e rin g  the F value 
of th e  Campus Morale S ca le .
The nex t s te p  in  the a n a ly s is  of the f i r s t  h y po thesis  involved
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TABLE 1
F V alues Y ielded by A nalysis 
of V ariance o f C ollege and 
U n iv e rs ity  Environment 
S ca les  fo r  th e  Six 
R e s id e n tia l  
Groups
Scale
F va lue S ig n if ­
icance
le v e l
Community 3.0736 .05
P r a c t i c a l i ty 1.7268 a
Awareness 1.9526 a
P ro p rie ty 2.1180 a
S cho la rsh ip 1.8046 a
Campus m orale 3.2111 .01
Q u a lity  of teach in g 2.2217 a
^ o t  s ig n if ic a n t
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te s t in g  fo r  s ig n if ic a n c e  o f d if fe re n c e  between p a irs  o f means. A s e r ie s  
o f t  t e s t s  were used to  fin d  s p e c i f i c a l ly  where th e  s ix  r e s id e n t ia l  
groups d i f f e r  on the  seven CUES s c a le s .  With 68 degrees o f freedom, 
t  v a lu es  of 3 .4 6 , 2 .6 6 , and 2.00 a re  necessary  fo r  the  g < .001, 
g < .01 , and g < .05 le v e ls  of s ig n if ic a n c e , re s p e c t iv e ly . A d isc u ss io n  
of the  fin d in g s  fo r  each o f the seven CUES sc a le s  fo llo w s.
Table 2 l i s t s  Community Scale t  v a lu e s . On th i s  s c a le  th e re  is  
a s ig n if ic a n t  d if fe re n c e  in  p e rce p tio n  o f th e  co lleg e  environm ent 
between the occupants o f s o ro r i ty  houses and those s tu d en ts  l iv in g  in  
th e  f r a t e r n i ty  houses, th e  t r a d i t i o n a l  m en's re s id en ce  h a l l ,  and the 
t r a d i t i o n a l  women's res id en ce  h a l l .  The mean score fo r  s o ro r i ty  house 
occupants i s  h ig h e r than  fo r  the  o th e r th re e  r e s id e n t ia l  groups in d ic a ­
t in g  they p erce ive  the  campus environm ent to  be more f r ie n d ly ,  co hesive , 
g ro u p -o rien ted , and su p p o rtiv e .
A c lo se  in sp e c tio n  was made o f th e  t  v a lues  fo r  those re s id e n ­
t i a l  groups th a t  a re  s im ila r  by d e f in i t io n ,  i . e . ,  f r a t e r n i ty  houses— 
s o ro r i ty  houses, language houses—academic program house, and t r a d i t i o n a l  
m en's re s id en c e  h a l l —tr a d i t i o n a l  women's re s id en c e  h a l l .  I t  appears 
th a t  s tu d en ts  in  the  language houses and academic program house ( t  = .0) 
perce ive  th e  co lleg e  environm ent on the  Community Scale  in  a s im ila r  
manner and th a t  s tu d e n ts  in  the t r a d i t i o n a l  women's re s id en c e  h a l l  and 
t r a d i t i o n a l  m en's re s id en c e  h a l l  ( t  ■ -.39) perce iv e  th e  c o lle g e  en v iro n ­
ment on the  Community Scale  in  l ik e  manner. As p rev io u s ly  n o te d , occu­
pan ts  o f f r a t e r n i ty  houses and s o ro r i ty  houses ( t  ■ 3 .24) d i f f e r  s ig n i ­
f ic a n t ly  in  th e i r  p e rc e p tio n  of the  co lleg e  environm ent on th e  Community
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TABLE 2
Means, S tandard D ev ia tions and t  V alues o f 
Those Occupants o f th e  S ix R e s id e n tia l  
Groups on th e  Community S cale  of 






a t io n
t  va lue
Language houses 9 .91 3.64
Academic & r e s id e n t ia l  program house 9 .91 3.21 0.00
Language houses 9 .91 3.64
F ra te rn i ty  houses 8.82 3.56 1.25
Language houses 9 .91 3.64
S o ro r ity  houses 11.40 3.04 -1 .8 5
Language houses 9.91 3.64







a t io n
t  va lu e
Language houses





Academic & r e s id e n t i a l  program house 





Academic and r e s id e n t ia l  program house 




3.04 -1 .9 8
Academic and r e s id e n t ia l  program house 





Academic and r e s id e n t ia l  program house 





F r a te r n i ty  houses 











a t io n
t  va lue
F r a te r n i ty  houses 8.82 3.56
T ra d i t io n a l  m en's re s id en c e  h a l l 9.08 3.44 0.30
F r a te r n i ty  houses 8.82 3.56
T ra d i t io n a l  women's re s id en c e  h a l l 8.77 3.22 -0 .07
S o ro r ity  houses 11.40 3.04
T ra d i t io n a l  m en's re s id en c e  h a l l 9.08 3.44 -2.98**
S o ro r ity  houses 11.40 3.04
T ra d i t io n a l  women's re s id en c e  h a l l 8.77 3.22 -3.50***
T ra d i t io n a l  m en's re s id en c e  h a l l 9.08 3.44
T ra d i t io n a l  women's re s id en c e  h a l l 8.77 3.22 -0 .3 9
*p < .05 .
**p < .01 .
***p < .001.
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S ca le . The t  va lues o f .30 and - .0 7  in d ic a te  th a t  th ese  groups p erce iv e  
th e  c o lle g e  environm ent in  a more s im ila r  manner than  do the t r a d i t i o n a l  
m en 's and t r a d i t i o n a l  women's re s id en ce  h a l l  groups.
On the P r a c t i c a l i ty  Scale ( t  v a lues  a re  g iven in  Table 3 ) , th e re  
is  a s ig n i f ic a n t  d if fe re n c e  in  the p e rc e p tio n  o f the c o lle g e  environm ent 
between the  men in  the f r a t e r n i ty  houses and s tu d e n ts  in  th e  academic 
program house and the  t r a d i t i o n a l  women's re s id en c e  h a l l .  The mean 
sco re  i s  h ig h e r fo r  re s id e n ts  of f r a te r n i ty  houses than  fo r  the  o th e r  
two r e s id e n t ia l  groups. When compared w ith  th e  o th e r  two groups, the  
occupants o f f r a t e r n i ty  houses, to  a g re a te r  e x te n t ,  pe rce iv e  the c o lle g e  
environm ent as a  p lace  where p ersonal s ta tu s  i s  emphasized and gained 
by knowing the  r ig h t  people and being  in  the  r ig h t  group.
A fu r th e r  in sp e c tio n  i s  necessary  o f P r a c t i c a l i ty  Scale 
t  v a lu es  fo r  those r e s id e n t ia l  groups th a t  a re  considered  s im ila r .  I t  
appears th a t  occupants o f th re e  s e ts  of s im ila r  r e s id e n t ia l  g roupings— 
f r a te r n i ty  houses and s o ro r i ty  houses ( t  = .5 8 ) , language houses and 
academic program house ( t  ■ .0 9 ), and t r a d i t i o n a l  m en's re s id en ce  h a l l  
and t r a d i t io n a l  women's re s id en c e  h a l l  ( t  = - .7 7 ) —each p e rce iv e  th e  
co lleg e  environm ent on the  P r a c t i c a l i ty  Scale  in  l ik e  manner. The 
t  v a lu es  o f - .1 0  and - .2 0  in d ic a te  th a t  re s id e n ts  o f those two r e s i ­
d e n t ia l  groups a re  more n e a rly  s im ila r  in  t h e i r  p e rce p tio n  o f the 
co lleg e  environm ent than  a re  th e  re s id e n ts  of f r a t e r n i ty  and s o ro r i ty  
houses and those l iv in g  in  t r a d i t i o n a l  m en's and t r a d i t i o n a l  women's 
re s id e n c e s .
On the Awareness S ca le , th e re  i s  a s ig n i f i c a n t  d if fe re n c e  in  the
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TABLE 3
Means, S tandard D ev ia tions  and t  Values of 
Those Occupants o f th e  S ix  R e s id e n tia l  
Groups on th e  P r a c t i c a l i ty  Scale  
of th e  C ollege and U n iv e rs ity  
Environm ent S cales
Mean S tan­
dard
Group d ev i­
a t io n
Language houses 5.80 2.57
Academic & r e s id e n t i a l  program house 5.74 2 .51
Language houses 
F r a te r n i ty  houses
Language houses 
S o ro r ity  houses









T ra d i t io n a l  m en's re s id en c e  h a l l
5 .80 2.57







a t io n
t  v a lu e
Language houses 5.80 2.57
T ra d i t io n a l  women's re s id en c e  h a l l 5.85 2.07 -0 .1 0
Academic & r e s id e n t ia l  program house 5.74 2.51
F r a te r n i ty  houses 7.02 2.77 -2 .03*
Academic and r e s id e n t i a l  program house 5.74 2.51
S o ro r ity  houses 6.68 2.06 -1 .7 1
Academic and r e s id e n t i a l  program house 5.74 2.51
T ra d i t io n a l  m en's re s id en c e  h a l l 6.25 2.24 -0 .9 0
Academic and r e s id e n t i a l  program house 5.74 2.51
T ra d i t io n a l  women's re s id en c e  h a l l 5.85 2.07 -0 .2 0
F r a te r n i ty  houses 7.02 2.77







a t io n
t  v a lu e
F ra te rn i ty  houses 7.02 2.77
T ra d i tio n a l m en's re s id en c e  h a l l 6.25 2.24 -1 .28
F r a te r n i ty  houses 7.02 2.77
T ra d i tio n a l women's re s id en c e  h a l l 5.85 2.07 -2 .00*
S o ro rity  houses 6.68 2.06
T ra d i t io n a l  m en's re s id en c e  h a l l 6.25 2.24 -0 .83
S o ro r ity  houses 6.68 2.06
T ra d i t io n a l  women's re s id en c e  h a l l 5 .85 2.07 -1 .67
T ra d i t io n a l  men’s re s id en c e  h a l l 6 .25 2.24
T ra d i t io n a l  women's re s id en c e  h a l l 5 .85 2.07 -0 .77




p e rce p tio n  of th e  c o lleg e  environm ent between occupants o f s o ro r i ty  
houses and occupants of f r a t e r n i ty  houses and th e  t r a d i t i o n a l  women's 
re s id en c e . Table 4 p re se n ts  Awareness Scale t  v a lu e s . The mean score 
fo r  the s o r o r i ty  group i s  h ig h e r than  fo r  the  o th e r two r e s id e n t ia l  
groups. T his in d ic a te s  th a t  women l iv in g  in  s o ro r i ty  houses see the 
campus environm ent as  one which s t r e s s e s  an awareness of s e l f ,  of 
so c ie ty , and of a e s th e t ic  s t im u li .
A c lo se  in sp e c tio n  o f Awareness Scale  t  v a lu es  fo r  s im ila r  
r e s id e n t ia l  groups in d ic a te s  th a t  s tu d en ts  who re s id e  in  th e  language 
houses and in  th e  academic program house ( t  = .88) p e rce iv e  the  c o lleg e  
environm ent in  a  s im ila r  manner. This same com parison can be made fo r  
the groups of s tu d e n ts  who l iv e  in  th e  t r a d i t io n a l  re s id e n c e s . Both 
the  men and women who l iv e  in  the  t r a d i t i o n a l  re s id en c es  ( t  = r .9 1 ) 
perce ive  th e  c o lle g e  environm ent on the  Awareness Scale in  a s im ila r  
manner. The f r a t e r n i ty  and s o ro r i ty  re s id e n ts  ( t  ■ 2 .37) d i f f e r  s ig n i ­
f ic a n t ly  in  th e i r  p e rc e p tio n  of the  c o lle g e  environm ent on th e  Awareness 
S ca le . The t  v a lu es  o f .8 5 , .6 1 , - .0 5 ,  .8 2 , .68 , and - .1 0  in d ic a te  
th a t  those  r e s id e n t ia l  groups (see  Table 4) p erce ive  the  campus in  
more of a l ik e  manner than  the s im ila r  r e s id e n t ia l  groups.
On the P ro p rie ty  Scale ( t  v a lues  a re  g iven in  Table 5 ) ,  th e re  
i s  a s ig n i f ic a n t  d if fe re n c e  in  th e  p e rce p tio n  of the  c o lle g e  environm ent 
between s tu d e n ts  who l iv e  in  the  academic program house and s tu d en ts  who 
l iv e  in  s o r o r i ty  houses, f r a t e r n i ty  houses, and th e  t r a d i t i o n a l  women's 
re s id e n c e . The mean sco re  fo r  th e  academic program house group is  
h ig h e r th a n  fo r  the  o th e r  r e s id e n t ia l  groups. This in d ic a te s  th a t ,  when
62
TABLE 4
Means, S tandard  D ev ia tions and t  Values of 
Those Occupants of th e  S ix  R e s id e n tia l 
Groups on th e  Awareness Scale  of 






a t io n
t  va lue
Language houses 10.37 4.55
Academic & r e s id e n t ia l  program house 9.42 4.32 0.88
Language houses 10.37 4.55
F r a te r n i ty  houses 8.74 4.97 1.42
Language houses 10.37 4.55
S o ro r ity  houses 11.28 3.91 -0 .90
Language houses 10.37 4.55




Mean S tan ­
dard
d e v i­
a t io n
t  value
Language houses





Academic & r e s id e n t ia l  program house 





Academic & r e s id e n t ia l  program house 





Academic & r e s id e n t ia l  program house 





Academic & r e s id e n t ia l  program house 





F ra te rn i ty  houses 











a t io n
t  va lu e
F ra te rn i ty  houses 8.74 4.97
T ra d i tio n a l m en's re s id en c e  h a l l 9 .48 4.07 0.68
F ra te rn i ty  houses 8.74 4.97
T ra d i tio n a l women's re s id en c e  h a l l 8.62 3.78 -0 .1 0
S o ro r ity  houses 11.28 3.91
T ra d i t io n a l  m en's re s id e n c e  h a l l 9 .48 4.07 -1 .8 8
S o ro rity  houses 11.28 3.91
T ra d i t io n a l  women's re s id en c e  h a l l 8.62 3 .78 -2 .88**
T ra d i t io n a l  men’s re s id e n c e  h a l l 9.48 4 .07
T ra d i t io n a l  women's re s id en c e  h a l l 8.62 3.78 -0 .9 1




Means, S tandard D ev ia tio n s , and t  Values o f 
Those Occupants o f  the S ix  R e s id e n tia l  
Groups on the  P ro p r ie ty  Scale  o f 
th e  C ollege and U n iv e rs ity  
Environment S cales
Group
Mean S tan ­
dard
d e v i­
a t io n
t  value
Language houses 8.60 2.45
Academic & r e s id e n t ia l  program house 9.68 2.94 -1 .67
Language houses 8.60 2.45
F ra te rn i ty  houses 7.94 2.97 1.00
Language houses 8.60 2.45
S o ro r ity  houses 7.77 2.77 1.32
Language houses 8.60 2.45







a t io n
t  va lue
Language houses





Academic & r e s id e n t ia l  program house 





Academic and r e s id e n t ia l  program house 





Academic and r e s id e n t ia l  program house 





Academic and r e s id e n t ia l  program house 





F ra te rn i ty  houses 




2.77 -0 .2 4
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TABLE 5 (continued)
Mean S tan ­ t  value
Group
dard
d e v i­
a t io n
F ra te rn i ty  houses 7.94 2.97
T ra d i t io n a l  m en's re s id en ce  h a l l 8.71 2.90 1.09
F ra te rn i ty  houses 7.94 2.97
T ra d i t io n a l  women's re s id en ce  h a l l 8 .34 2.53 0.60
S o ro r ity  houses . 7.77 2.77
T ra d i t io n a l  m en's res id en ce  h a l l 8.71 2.90 1.38
S o ro r ity  houses 7.77 2.77
T ra d i t io n a l  women's re s id en c e  h a l l 8 .34 2.53 0.89
T ra d i t io n a l  m en's re s id en ce  h a l l 8.71 2.90




compared to  the o th e r th ree  groups, the academic program house s tu d e n ts  
a re  more aware o f a campus atm osphere th a t  i s  m annerly, c o n s id e ra te , 
p ro p er, and co n v en tio n a l.
The t  v a lu es  o f those s im ila r  r e s id e n t ia l  groups in d ic a te  
th a t  the  f r a t e r n i ty  and s o ro r i ty  house re s id e n ts  ( t  « - .2 4 )  p erce ive  
the  c o lle g e  environm ent on th e  P ro p rie ty  Scale in  a  s im ila r  manner. 
Occupants o f th e  t r a d i t i o n a l  m en's and women's re s id en c es  ( t  ■ - .5 7 )  
a lso  have a s im ila r  p e rce p tio n  on th e  P ro p rie ty  S ca le . Though not 
s ig n if ic a n t  a t  th e  accep tab le  le v e l of .0 5 , bu t s ig n i f ic a n t  a t  g < .1 , 
the t  value  fo r  the  language houses and academic program house in d ic a te  
th e re  i s  some d if fe re n c e  in  th e i r  p e rce p tio n  of the  c o lle g e  environm ent 
on the P ro p r ie ty  S ca le . Every t  v a lu e , o th e r  than  the th re e  s i g n i f i ­
can t ones, a re  lower than  a t  of -1 .67  which in d ic a te s  th a t  those 
groups a re  more s im ila r  in  th e i r  p e rce p tio n  of the  campus than the  
occupants o f th e  language houses and academic program house.
On th e  S cho la rsh ip  S c a le , th e re  i s  a s ig n if ic a n t  d if fe re n c e  in  
the p e rce p tio n  of the c o lle g e  environm ent between s tu d en ts  in  the f r a ­
te r n i ty  houses and the t r a d i t i o n a l  women's res id en ce  h a l l .  Table 6 
p re sen ts  th e  t  v a lu es  on the  S cho la rsh ip  S ca le . The mean sco re  fo r  
the occupants o f the  t r a d i t i o n a l  women's res id en ce  h a l l  i s  h ig h e r than  
the mean sco re  fo r  the  re s id e n ts  of f r a t e r n i ty  houses. This in d ic a te s  
these  women are  more cogn izan t o f a  c o lle g e  environm ent which em phasizes 
com petively h igh  academic achievem ent and a se rio u s  in t e r e s t  in  
sc h o la rsh ip .
S tuden ts  in  the  language houses and academic program house
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TABLE 6
Means, S tandard D ev ia tions and t  Values of 
Those Occupants of th e  Six R e s id e n tia l  
Groups on th e  S cho larsh ip  S cale  o f 




Group d ev i­
a t io n
Language houses 13.82 3.42
Academic & r e s id e n t ia l  program house 13.65 3.57
Language houses 
F ra te rn i ty  houses
Language houses 
S o ro r ity  houses
Language houses
















Group d ev i­
a t io n
Language houses 13.82 3.42
T ra d i t io n a l  women's re s id en c e  h a l l  14.31 3.45
Academic & r e s id e n t ia l  program house 13.65 3.57
F r a te r n i ty  houses 12.05 4 .10
Academic and r e s id e n t i a l  program house 13.65 3.57
S o ro r ity  houses 13.71 4 .18
Academic and r e s id e n t i a l  program house 13.65 3.57
T ra d i t io n a l  m en's re s id en c e  h a l l  12.42 4 .38
Academic and r e s id e n t i a l  program house 13.65 3 .57
T ra d i t io n a l  women's re s id en c e  h a l l  14.31 3.45
F r a te r n i ty  houses 12.05 4 .10











Mean S tan ­
dard
d e v i­
a t io n
t  value
F ra te rn i ty  houses 12.05 4.10
T ra d i tio n a l m en's re s id en ce  h a l l 12.42 4.38 0.36
F ra te rn i ty  houses 12.05 4 .10
T ra d i t io n a l  women''s  res id en ce  h a l l 14.31 3.45 2.48*
S o ro r ity  houses 13.71 4.18
T ra d i t io n a l  men's re s id en ce  h a l l 12.42 4.38 1.25
S o ro r ity  houses 13.71 4.18
T ra d i t io n a l  women''s  re s id en ce  h a l l 14.31 3.45 0.65
T ra d i t io n a l  men's re s id en ce  h a l l 12.42 4 .38
T ra d i t io n a l  women''s  res id en ce  h a l l 14.31 3.45 1.99
*p < .05.
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( t  -  .13) have a very  s im ila r  p e rce p tio n  of th e  s c h o la s t ic  environm ent 
o f the campus. The t  va lues fo r  the s tu d en ts  in  f r a t e r n i ty  houses and 
s o ro r i ty  houses ( t  = 1.67) and occupants o f th e  t r a d i t i o n a l  m en's and 
women's re s id en c es  ( t  = 1 .9 9 ), though no t s ig n i f ic a n t  a t  th e  g < .05 
le v e l ,  a re  s ig n i f ic a n t  a t  g < .1 . This in d ic a te s  th e re  i s  some d is ­
agreement in  t h e i r  p e rce p tio n  of the  co lleg e  s c h o la s t ic  environm ent.
The S cho la rsh ip  Scale t  va lues fo r  re s id e n ts  o f the s o r o r i ty  houses 
and language houses ( t  * .06) and s o ro r i ty  houses and academic program 
house ( t  = - .0 6 )  in d ic a te  a very  s im ila r  p e rce p tio n  o f the  c o lleg e  
environm ent by th e se  r e s id e n t ia l  groups.
Campus Morale Scale t  v a lu es  g iven in  Table 7 in d ic a te  a s ig n i­
f ic a n t  d if fe re n c e  between the way the occupants o f th e  academic program 
house and the f r a t e r n i ty  houses p erce ive  the  campus. The mean score 
fo r  th e  academic program house s tu d e n ts  is  h ig h e r than  the mean score 
fo r  the re s id e n ts  o f the  f r a t e r n i ty  houses. This in d ic a te s  th a t  the 
academic program house s tu d e n ts  a re  more aware of a c o lle g e  environm ent 
c h a ra c te r iz e d  by group co h esiv en ess, f r ie n d ly  a s s im ila t io n  in to  campus 
l i f e ,  and a  commitment to  i n t e l l e c tu a l  p u r s u i ts .  There a lso  i s  a s ig n i ­
f ic a n t  d if fe re n c e  in  p e rcep tio n  between the re s id e n ts  o f s o ro r i ty  houses 
and s tu d en ts  in  the  t r a d i t i o n a l  m en's re s id en c es  and t r a d i t i o n a l  women's 
re s id e n c e s . The h ig h er mean sco re  fo r  the  s o r o r i ty  women in d ic a te s  th a t ,  
where compared to  th e  o th e r two groups, they are  more aware o f the 
cohesive and f r ie n d ly  environm ent mentioned above.
The t  v a lu es  o f s im ila r  r e s id e n t ia l  groups in d ic a te  th a t  the 
s tu d e n ts  in  language houses and academic program house ( t  ■ - .3 3 )  and
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TABLE 7
Means, S tandard  D ev ia tions and t  Values o f 
Those Occupants o f  th e  S ix  R e s id e n tia l 
Groups on the  Campus Morale Scale 
o f the C ollege and U n iv e rs ity  
Environment S cales
Group
Mean S tan ­
dard
d e v i­
a t io n
t  value
Language houses 11.05 4.31
Academic & r e s id e n t ia l  program house 11.40 4.16 -0 .33
Language houses 11.05 4.31
F ra te rn i ty  houses 9.31 4.31 1.69
Language houses 11.05 4.31
S o ro rity  houses 12.80 4.64 -1 .62
Language houses 11.05 4.31




Mean S tan ­
dard
d e v i­
a t io n
t  va lue
Language houses





Academic & r e s id e n t ia l  program house 





Academic & r e s id e n t ia l  program house 





Academic & r e s id e n t ia l  program house 





Academic & r e s id e n t ia l  program house 





F r a te r n i ty  houses 








Mean S tan ­
dard
d e v i­
a t io n
t  value
F ra te rn i ty  houses 9.31 4.31
T ra d itio n a l m en's res id en ce  h a l l 9.45 4.61 0.13
F ra te rn i ty  houses 9.31 4.31
T ra d i tio n a l women1's  res id en ce  h a l l 10.45 3.77 1.17
S o ro rity  houses 12.80 4 .64
T ra d itio n a l m en's re s id en ce  h a l l 9.45 4.61 -3.02**
S o ro rity  houses 12.80 4.64
T ra d i tio n a l women''s  res id en ce  h a l l 10.45 3.77 -2.31*
T ra d i tio n a l m en's re s id en ce  h a l l 9.45 4.61
T ra d i t io n a l  women''s  res id en ce  h a l l 10.45 3.77 0.99
*g < .05 .
**g < .01.
in  th e  t r a d i t i o n a l  m en's and t r a d i t i o n a l  women's re s id en c es  ( t  -  .99) 
have a s im ila r  p e rc e p tio n  of th e  environm ent as measured by the  Campus 
Morale S ca le . The t  value fo r  the  r e s id e n ts  of f r a t e r n i ty  houses and 
s o ro r i ty  houses ( t  = -1 .6 7 ) ,  however, was s ig n i f ic a n t  a t  th e  g < .1 
le v e l .  This suggests  some disagreem ent in  th e i r  p e rce p tio n  o f the  
co lleg e  environm ent on the  Campus Morale S ca le . The t  va lue  o f .13 
ind ica .tes the  h ig h e s t le v e l  o f agreement between th e  s tu d en ts  in  the 
f r a t e r n i ty  houses and in  the  t r a d i t i o n a l  m en 's re s id en c e  h a l l  on the 
Campus Morale S ca le .
The l a s t  s c a le  o f the CUES to  be d iscu ssed  in  th e  f i r s t  
h y p o th esis  i s  the  Q u a lity  of Teaching S ca le . Table 8 p re se n ts  th e  
t  v a lu es  fo r  th i s  s c a le .  On th i s  s c a le ,  th e re  i s  a s ig n if ic a n t  
d if fe re n c e  in  p e rc e p tio n  between th e  language houses and f r a t e r n i ty  
house s tu d e n ts . S tuden ts in  th e  language houses sense an atmosphere 
where p ro fe s so rs  a re  s c h o la r ly ,  f le x ib le ,  s e t  h igh  s ta n d a rd s , and y e t 
a re  warm, in te r e s te d ,  and h e lp fu l toward s tu d e n ts  in  th e i r  te ach in g . 
S tuden ts in  the academic program house had a s ig n i f i c a n t ly  d i f f e r e n t  
p e rce p tio n  o f the  campus than th e  f r a t e r n i ty  houses and t r a d i t i o n a l  
women's re s id en ce  s tu d e n ts . The mean sco re  fo r  th e  academic program 
house s tu d en ts  in d ic a te s  they sense an atm osphere where p ro fe s so rs  a re  
sc h o la r ly  and warm as d esc rib ed  above.
The t  va lues o f those s im ila r  r e s id e n t ia l  groups in d ic a te  th a t  
s tu d en ts  in  the language houses and in  the academic program house 
( t  « - .8 5 )  and th e  s tu d en ts  in  the t r a d i t i o n a l  m en's and t r a d i t i o n a l  
women's re s id e n c e s  ( t  « - .6 8 )  p e rce iv e  th e  c o lle g e  environm ent on the
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TABLE 8
Means, S tandard  D ev ia tio n s , and t  Values o f 
Those Occupants o f  the S ix  R e s id e n tia l  
Groups on the Q u ality  o f Teaching 
S cale  o f th e  C ollege and 
U n iv e rs ity  Environment 
S cales
Group
Mean S tan ­
dard
d e v i­
a t io n
t  value
Language houses 6.88 1.67
Academic & r e s id e n t ia l  program house 7.25 1.94 -0 .85
Language houses 6.88 1.67
F ra te rn i ty  houses 5.77 2.32 2.29*
Language houses 6.88 1.67
S o ro rity  houses 6.74 1.85 0.33
Language houses 6.88 1.67
T ra d i t io n a l  m en's re s id en c e  h a l l 6.60 2.36 0.58
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TABLE 8 (continued)
Mean S tan ­ t  value
Group
dard
d e v i­
a t io n
Language houses 6.88 1.67
T ra d itio n a l women's res id en ce  h a l l 6.22 2.14 1.42
Academic & r e s id e n t ia l  program house 7.25 1.94
F ra te rn i ty  houses 5.77 2.32 2.89**
Academic & r e s id e n t ia l  program house 7.25 1.94
S o ro rity  houses 6.74 1.85 1.13
Academic & r e s id e n t ia l  program house 7.25 1.94
T ra d i tio n a l m en's re s id en ce  h a l l 6.60 2.36 1.26
Academic & r e s id e n t ia l  program house 7.25 1.94
T ra d itio n a l women's res id en ce  h a l l 6.22 2.14 2.10*
F ra te rn i ty  houses 5.77 2.32




Mean S tan ­
dard
d e v i­
a t io n
t  value
F ra te rn i ty  houses 5.77 2.32
T ra d i t io n a l  men's res id en ce  h a l l 6.60 2.36 1.47
F ra te rn i ty  houses 5.77 2.32
T ra d i t io n a l  women'1s res id en ce  h a l l 6.22 2.14 0.85
S o ro rity  houses 6.74 1.85
T ra d i tio n a l m en's res id en ce  h a l l 6.60 2.36 -0 .28
S o ro rity  houses 6.74 1.85
T ra d i t io n a l  women1's  res id en ce  h a l l 6.22 2.14 -1 .07
T ra d i tio n a l m en's res id en ce  h a l l 6 .60 2.36
T ra d i t io n a l  women'1 s re s id en ce  h a l l 6.22 2.14 -0 .68
*g < .05 .
**g < .01.
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Q u ality  o f Teaching Scale in  a s im ila r  manner. The t  value  fo r  men in  
f r a t e r n i ty  houses and the women in  s o ro r i ty  houses ( t  = 1 .93) i s  s ig n i ­
f ic a n t  only a t  the g < .1 le v e l .  This in d ic a te s  some disagreem ent in . 
the p e rce p tio n  of the  c o lle g e  environm ent on the Q u ality  o f Teaching 
S cale .
H ypothesis 2
The second a rea  o f in v e s t ig a t io n  was d ire c te d  toward determ ining  
i f  th e re  i s  a s ig n if ic a n t  r e la t io n s h ip  between p e rce p tio n  o f the  c o lle g e  
environm ent and c e r ta in  se le c te d  p e rs o n a li ty  v a r ia b le s  shown by s tu d en ts  
l iv in g  in  v a rio u s  r e s id e n t ia l  s i tu a t io n s .  The purpose fo r  th is  a sp ec t 
of the in v e s t ig a t io n  i s  to  t e s t  C. R. P a c e 's  c o n ten tio n  th a t  what a 
s tu d en t re p o r ts  to  be tru e  about h is  c o lle g e  environm ent i s  g en e ra lly  
u n re la te d  to  h is  own p ersonal c h a r a c te r i s t i c s .  For each of the  s ix  
r e s id e n t ia l  groups, a 7 X 7 c o r r e la t io n  m a trix  was developed. The 
r e s u l t s  fo r  each o f th e  groups w i l l  be p resen ted  s e p a ra te ly .
The s ig n if ic a n t  c o r re la t io n s  between the  CUES and OPI sc a le s  
fo r  th e  women in  th e  t r a d i t i o n a l  re s id en ce  h a l l  a re  p resen ted  in  
Table 9. The P r a c t i c a l i ty  Scale  is  r e la te d  to  T h e o re tic a l O rie n ta tio n  
( .3 3 ) .  The h ighe r a woman sco res  on the P r a c t i c a l i ty  S c a le , th e  more 
she tends to  exp ress an in t e r e s t  in  sc ience  and s c i e n t i f i c  a c t i v i t i e s .  
The Community Scale i s  c o r re la te d  w ith  Thinking In tro v e rs io n  ( .3 7 ) .
The more a woman p erce iv es  th e  campus as a f r ie n d ly ,  cohesive p la c e , the 
more she tends to  p re fe r  r e f l e c t i v e  thought and s c h o la r ly  a c t i v i t i e s .
Table 10 p re se n ts  the  s ig n if ic a n t  c o r re la t io n s  between the  CUES 
and OPI s c a le s  fo r  the  men in  th e  t r a d i t i o n a l  re s id en ce  h a l l .
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TABLE 9
C o rre la tio n s  between th e  C ollege and 
U n iv e rs ity  Environment S cales  and 
Omnibus P e rso n a li ty  Inven to ry  
S cales—T ra d it io n a l  Women's 
Residence H all Occupants
P ear- S ig n if -
so n ’s ican ce
Scales le v e lc o rre ­
la t io n
P r a c t i c a l i ty  to  T h e o re tic a l O r ie n ta tio n .33 .050
Community to  Thinking In tro v e rs io n .37 .026
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TABLE 10
C o rre la tio n s  bewteen th e  C ollege and 
U n iv e rs ity  Environment Scales and 
Omnibus P e rs o n a li ty  Inven tory  
S ca les—T ra d it io n a l  Men's 
R esidence H all 
Occupants
Pear­ S ig n if ­
s o n 's icance
Scales c o rre ­
la t io n
le v e l
P r a c t i c a l i ty  to  I n te l l e c tu a l  D isp o s itio n
Category - .3 3 .048
Community to  Thinking In tro v e rs io n .54 .002
Community to  T h e o re tic a l O r ie n ta tio n .34 .040
Community to  I n te l l e c tu a l  D isp o s itio n
Category - .4 1 .014
Campus m orale to  Thinking In tro v e rs io n .35 .036
Q u a lity  of te ach in g  to  Thinking
In tro v e rs io n .42 .010
83
P r a c t i c a l i ty  i s  r e la te d  to  th e  I n te l l e c tu a l  D isp o sitio n  Category ( - .3 3 ) .  
The g re a te r  a man p erce iv es  th e  campus environm ent as s t r e s s in g  perso n a l 
s ta tu s ,  th e  more he pursues le a rn in g  fo r  the  sake o f le a rn in g . The 
Community Scale  i s  r e la te d  to  Thinking In tro v e rs io n  ( .5 4 ) ,  T h e o re tic a l 
O r ie n ta tio n  ( .3 4 ) ,  and the  I n te l l e c tu a l  D isp o s itio n  Category ( - .4 1 ) .
i
The g re a te r  a s tu d en t p e rce iv es  th e  c o lle g e  environm ent as f r ie n d ly  and 
co hesive , th e  more he tends to  p re fe r  r e f le c t i v e  though t, sc h o la r ly  
a c t i v i t i e s ,  s c i e n t i f i c  a c t i v i t i e s  and th e  p u rs u it  of le a rn in g  fo r  i t s  
own v a lu e . The Campus Morale Scale  and th e  Q u a lity  of Teaching Scale 
a re  r e la te d  to  Thinking In tro v e rs io n  a t  .35 and .42 , r e s p e c t iv e ly .
The h ig h e r a s tu d en t sco res on th e se  two s c a le s ,  th e  more he ten d s to  
p re fe r  r e f le c t i v e  thought and s c h o la r ly  a c t i v i t i e s .
The s ig n i f ic a n t  c o r re la t io n s  between th e  CUES and OPI sc a le s  
fo r  the  men in  f r a t e r n i ty  houses a re  p resen ted  in  Table 11. The 
P r a c t i c a l i ty  S cale  i s  c o r re la te d  w ith  th e  Thinking In tro v e rs io n  Scale 
( - .4 0 )  and w ith  the  Autonomy Scale  ( - .4 6 ) .  The g re a te r  f r a t e r n i ty  
members p erce iv e  the  campus as s t r e s s in g  perso n a l a c t i v i t i e s ,  and 
l i b e r a l  n o n a u th o ri ta r ia n  th in k in g . The S cho la rsh ip  Scale  i s  r e la te d  
to  Autonomy ( - .4 3 ) .  The h ig h e r f r a t e r n i ty  men sco re  on th e  S cho la rsh ip  
S ca le , th e  le s s  they tend to  be in t e l l e c tu a l ly  and p o l i t i c a l l y  l i b e r a l .  
The Awareness Scale  i s  r e la te d  to  E s th e tic ism  ( .4 9 ) and to  the  
I n te l l e c tu a l  D isp o s itio n  Category ( - .3 5 ) .  The g re a te r  th e  s tu d en t 
p e rce iv es  th e  campus s t r e s s in g  an aw areness o f s e l f ,  o f s o c ie ty ,  and of 
a e s th e t ic  s t im u li ,  th e  more he tends to  enjoy a r t i s t i c  su b je c ts  and 
a c t i v i t i e s  such as p a in tin g , m usic, and l i t e r a t u r e .  He a lso  tends to
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TABLE 11
C o rre la tio n s  between th e  C ollege and 
U n iv e rs ity  Environment S ca les and 
Omnibus P e rs o n a li ty  Inven to ry  
S ca les—F ra te rn i ty  House 
Occupants
Pear­ S ig n if­
so n 's ican ce
S cales co rre ­ le v e l
la t io n
P r a c t i c a l i ty  to  Thinking In tro v e rs io n - .4 0 .014
P r a c t i c a l i ty  to  Autonomy - .4 6 .006
S cho la rsh ip  to  Autonomy - .4 3 .008
Awareness to  E s th e tic ism .49 .002
Awareness to  I n t e l l e c tu a l  D isp o s itio n
Category - .3 5 .038
Campus m orale to  I n te l l e c tu a l  D isp o sitio n
Category - .3 4 .042
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pursue le a rn in g  fo r  the sake o f le a rn in g . The r e la t io n s h ip  between the  
Campus M orale Scale  and th e  I n te l l e c tu a l  D isp o sitio n  Category i s  - .3 4 .
The g r e a te r  the  s tu d en t p e rce iv es  th e  campus as em phasizing a commitment 
to  in t e l l e c tu a l  p u r s u i ts  and freedom of ex p re ss io n , the  more he tends 
to  view le a rn in g  fo r  i t s  own in t r i n s i c  v a lu e .
Table 12 p re se n ts  the  s ig n i f ic a n t  c o r re la t io n s  between th e  
CUES and OPI s c a le s  fo r  the  women in  s o ro r i ty  houses. The P r a c t i c a l i ty  
Scale  i s  r e la te d  to  Thinking In tro v e rs io n  ( - .3 6 ) ,  Complexity ( - .3 7 ) ,  
Autonomy ( - .4 1 ) ,  and th e  I n te l l e c tu a l  D isp o s itio n  Category ( .4 0 ) . The 
g re a te r  a s o ro r i ty  house s tu d en t p e rce iv es  th e  campus as s t r e s s in g  
personal s ta tu s ,  th e  le s s  she tends to  p re fe r  r e f le c t i v e  thought, 
sc h o la r ly  a c t i v i t i e s ,  novel s i tu a t io n s  and id e a s , l i b e r a l  n o n au th o ri­
ta r ia n  th in k in g , and pursues le a rn in g  fo r  th e  sake o f le a rn in g . The 
S cho la rsh ip  Scale i s  r e la te d  to  Autonomy ( - .3 5 )  and R e lig io u s  O rie n ta tio n  
( - .4 7 ) .  As s o ro r i ty  women's p e rce p tio n  of th e  s c h o la s t ic  environm ent 
in c re a s e s , th e i r  p re fe ren ce  fo r  l i b e r a l  n o n a u th o ri ta r ia n  th ink ing  
decreases and t h e i r  view o f J u d a ic -C h r is t ia n  b e l i e f  becomes more con­
v e n tio n a l. The r e la t io n s h ip  between th e  Community Scale and Autonomy 
i s  - .3 5 . As the  sco re  on the  Community S cale  in c re a s e s , th e  tendency 
to  p re fe r  l i b e r a l ,  n o n a u th o rita r ia n  th in k in g  d ec re a se s . The Awareness 
Scale  i s  r e la te d  to  the  I n te l l e c tu a l  D isp o s itio n  Category ( - .3 6 ) .  The 
g re a te r  s o ro r i ty  women p e rce iv e  the campus as  s t r e s s in g  an aw areness of 
s e l f ,  s o c ie ty  and a e s th e t ic  s t im u li ,  th e  more they tend  to  pursue le a rn ­
ing fo r  i t s  own v a lu e . The Campus M orale S ca le  i s  c o r re la te d  w ith  
Autonomy (- .4 6 )  and R e lig io u s  O rie n ta tio n  ( - .4 0 ) .  As th e  p e rce p tio n  of
86
TABLE 12
C o rre la tio n s  between th e  C ollege and 
U n iv e rs ity  Environment S cales  and 
Omnibus P e rs o n a li ty  Inven to ry  
S ca les—S o ro r ity  House 
Occupants
Pear­ S ig n if ­
so n 's icance
Scales c o rre ­
la t io n
le v e l
P r a c t i c a l i ty  to  Thinking In tro v e rs io n - .3 6 .032
P r a c t i c a l i ty  to  Complexity - .3 7 .028
P r a c t i c a l i ty  to  Autonomy - .4 1 .014
P r a c t i c a l i ty  to  I n te l l e c tu a l  D isp o s itio n
Category .40 .018
S cho larsh ip  to  Autonomy - .3 5 .036
S cho larsh ip  to  R e lig io u s  O rie n ta tio n - .4 7 .004
Community to  Autonomy - .3 7 .026
Awareness to  I n te l l e c tu a l  D isp o s itio n
Category - .3 6 .030
Campus m orale to  Autonomy - .4 6 .004
Campus m orale to  R e lig io u s  O rie n ta tio n - .4 0 .016
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TABLE 12 (continued)
P ear­ S ig n if­
son ' s icance
S cales le v e lco rre ­
l a t io n
Q u ality  o f te ach in g  to  R e lig io u s  
O rie n ta tio n - .4 5 .006
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th e  campus environm ent on the Campus Morale Scale in c re a s e s , th e  tendency 
fo r  s o ro r i ty  house occupants to  p re fe r  l i b e r a l ,  n o n a u th o rita r ia n  th in k in g  
decreases  and th e i r  view of Ju d a ic -C h r is t ia n  b e l ie f s  become more conven­
t io n a l .  The Q u a lity  o f Teaching S cale  i s  r e la te d  to  R elig ious 
O rie n ta tio n  ( - .4 5 ) .  As the s tu d e n t 's  score in c re a se s  on the  Q u a lity  of 
Teaching S ca le , they  tend  to  adhere to  more conven tional r e l ig io u s  
b e l ie f s  and p ra c t ic e s .
The s ig n if ic a n t  c o r re la t io n  between th e  CUES and OPI sc a le s  fo r  
occupants of th e  language houses a re  p resen ted  in  Table 13. S cho la rsh ip  
is  c o r re la te d  w ith  Autonomy ( - .3 3 ) .  The g re a te r  the  s tu d e n ts  perce iv e  
th e  campus environm ent as s tr e s s in g  h igh  academic achievem ent and 
sc h o la rsh ip , th e  le s s  they  tend to  p re fe r  l i b e r a l ,  n o n a u th o rita r ia n  
th in k in g . The Community Scale  is  r e la te d  to  Complexity ( - .3 3 ) ,
Autonomy ( - .4 4 ) ,  and R e lig io u s  O rie n ta tio n  ( - .3 3 ) .  S tudents in  the 
language houses who d e sc rib e  th e  campus as a f r ie n d ly ,  cohesive p la c e , 
tend to  p re fe r  w e ll-o rd e re d  s i tu a t io n s ,  n o n a u th o rita r ia n  th in k in g , and 
co nven tional r e l ig io u s  b e l ie f s  and p r a c t ic e s .  Awareness is  r e la te d  to  
Autonomy ( - .4 9 ) .  S tuden ts who p erce ive  th e  campus environm ent as 
s t r e s s in g  an aw areness o f s e l f ,  s o c ie ty ,  and a e s th e t ic  s t im u l i ,  tend 
to  have c o n se rv a tiv e , a u th o r i ta r ia n  a t t i t u d e s .  The Campus Morale Scale 
was c o r re la te d  w ith  Complexity ( - .4 5 ) ,  Autonomy ( - .6 5 ) ,  R e lig io u s 
O rie n ta tio n  ( - .3 9 ) ,  and the I n te l le c tu a l  D isp o sitio n  Category ( - .3 7 ) .
The s tu d en ts  in  th e  language houses who p e rce iv e  th e  campus environm ent 
as a p lace  em phasizing group co h esiv en ess, a s s im ila t io n  in to  campus l i f e ,  
and in t e l l e c tu a l  p u rs u its  tend  to  p re fe r  w e ll-o r ie n te d  s i tu a t io n s ,  to
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TABLE 13
C o rre la tio n s  between th e  C ollege and 
U n iv e rs ity  Environment S cales  and 
Omnibus P e rs o n a li ty  Inven to ry  
S ca les—Language House 
Occupants
Pear­ S ig n if ­
s o n 's ican ce
Scales c o rre ­
l a t io n
le v e l
S cho la rsh ip  to  Autonomy - .3 3 .046
Community to  Complexity - .3 3 .046
Community to  Autonomy - .4 4 .006
Community to  R e lig io u s  O rie n ta tio n - .3 3 .048
Awareness to  Autonomy - .4 9 .002
Campus m orale to  Complexity - .4 5 .006
Campus m orale to  Autonomy - .6 5 .002
Campus m orale to  R elig ious  O rie n ta tio n - .3 9 .018
Campus m orale to  I n te l l e c tu a l  D isp o s itio n
Category -•37 .026
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h av e-co n se rv a tiv e  a u th o r i ta r ia n  a t t i t u d e s ,  to  have conven tio n a l r e l i ­
gious v iew s, and pursue le a rn in g  fo r  i t s  i n t r i n s i c  v a lu e .
The s ig n if ic a n t  c o r r e la t io n s  between CUES and OPI sc a le s  fo r  
th e  academic program house members a re  p resen ted  in  Table 14. 
P r a c t i c a l i ty  i s  c o r re la te d  w ith  R e lig io u s  O rie n ta tio n  ( .4 0 ) .  S tuden ts 
who p e rce iv e  th e  campus as em phasizing perso n a l s ta tu s  tend to  have 
m oderate r e l ig io u s  b e l ie f s  and p r a c t ic e s .  The S ch o la rsh ip  S cale  i s  
r e la te d  to  Complexity ( - .3 7 ) .  The s tu d e n ts  who see the  campus as a 
p lace  em phasizing h igh  academic achievem ent and a s e r io u s  in t e r e s t  in  
s c h o la rsh ip , tend to  p re fe r  w e ll - s t ru c tu re d  s i tu a t io n s  and id e a s . The 
Community Scale  i s  r e la te d  to  T h e o re tic a l O rie n ta tio n  ( - .4 0 ) .  Those 
s tu d e n ts  who d esc rib e  the  campus as a f r ie n d ly ,  cohesive p lace  tend 
no t to  p re fe r  sc ience  and s c i e n t i f i c  a c t i v i t i e s .  Awareness i s  
r e la te d  to  Thinking In tro v e rs io n  (- .3 3 )  and Complexity ( - .4 1 ) .  Those 
s tu d en ts  in  the  academic program house who d e sc r ib e  th e  campus as a 
p lace  em phasizing aw areness o f s e l f  and so c ie ty  tend no t to  l ik e  
r e f l e c t i v e  thought and s c h o la r ly  a c t i v i t i e s ,  and to  p re fe r  w e ll-  
o r ie n te d  s i tu a t io n s .  The P ro p r ie ty  Scale  was c o r re la te d  w ith  
E s th e tic ism  (.3 5 ) and the  I n te l l e c tu a l  D isp o s itio n  C ategory ( - .3 4 ) .
The. academic program house s tu d en ts  a re  th e  only r e s id e n t ia l  group 
fo r  which P ro p rie ty  i s  s ig n i f i c a n t ly  c o r re la te d  w ith  any OPI sc a le .
Those s tu d e n ts  who d e sc rib e  th e  campus as m annerly, c o n s id e ra te ,  p ro p er, 
and conven tio n a l tend to  have a r t i s t i c  in t e r e s t s  and pursue le a rn in g  
fo r  i t s  own sake. The Campus Morale Scale  i s  r e la te d  to  T h e o re tic a l 
O r ie n ta tio n  ( - .3 4 ) .  Those s tu d e n ts  who d e sc r ib e  the  campus as a p lace
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TABLE 14
C o rre la tio n s  bewteen th e  C ollege and 
U n iv e rs ity  Environment S cales  and 
Omnibus P e rso n a li ty  Inven to ry  
S cales—Academic and 
R e s id e n tia l Program 
House Occupants
Pear­ S ig n if ­
so n 's ican ce
Scales c o rre ­
la t io n
le v e l
P r a c t i c a l i ty  to  R e lig io u s  O rie n ta tio n .40 .016
S cho la rsh ip  to  Complexity - .3 7 .026
Community to  T h e o re tic a l O rie n ta tio n - .4 0 .016
Awareness to  Thinking In tro v e rs io n - .3 3 .050
Awareness to  Complexity - .4 1 .012
P ro p r ie ty  to  E s th e tic ism .35 .036
P ro p r ie ty  to  I n te l l e c tu a l  D isp o sitio n
Category - .3 4 .046
Campus m orale to  T h e o re tic a l O rie n ta tio n - .3 4 .040
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em phasizing group cohesiveness and f r ie n d ly  a s s im ila t io n  in to  campus 
l i f e ,  tend  not to  p re fe r  sc ience  and s c i e n t i f i c  a c t i v i t i e s .
H ypothesis 3
The th i r d  h y p o th esis  was form ulated  and te s te d  to  determ ine i f  
th e re  i s  a  s ig n i f ic a n t  d if fe re n c e  in  s e le c te d  p e rs o n a li ty  v a r ia b le s  
fo r  occupants of v a rio u s  types o f re s id e n c e s . The a n a ly s is  of v a rian ce  
t e s t  on th e  OPI fo r  the s ix  r e s id e n t ia l  groups re s u lte d  in  s ig n i f ic a n t  
F sco re s  on the  Thinking In tro v e rs io n  Scale  (F « 7 .8 5 ), T h e o re tic a l 
O r ie n ta tio n  Scale  (F ■ 6 .9 3 ) , E s th e tic ism  Scale  (F = 4 .7 5 ) , Complexity 
Scale  (F = 5 .8 0 ) , Autonomy Scale  (F = 3 .3 8 ) , and th e  I n te l l e c tu a l  
D isp o s itio n  Category (F = 5 .6 6 ) . This in d ic a te s  a s ig n if ic a n t  
d if fe re n c e  in  p e rs o n a li ty  c h a r a c te r i s t i c s  fo r  th e  v a rio u s  r e s id e n t ia l  
groups. Table 15 shows th e  F v a lu es  ob ta ined  from th e  a n a ly s is  of 
v a r ia n c e . With 5 and 204 degrees o f freedom, F v a lues  of 2.26 and 
3 .1 1 , r e s p e c t iv e ly ,  a re  n ecessary  fo r  th e  g < .05 and g < .01 le v e ls  
of s ig n if ic a n c e .
The n ex t s te p  taken  in  ana lyz ing  the  th i r d  h y p o th esis  involved 
te s t in g  fo r  s ig n if ic a n t  d if fe re n c e s  between p a irs  of means. A s e r ie s  
o f t  t e s t s  were used to  f in d  s p e c i f i c a l ly  where th e  s ix  r e s id e n t ia l  
groups d i f f e r e d  on the  s ix  s c a le s  and IDC of th e  OPI. With 68 degrees 
o f freedom , t  v a lu es  o f 3 .4 6 , 2 .2 6 , 2 .0 0 , re s p e c t iv e ly ,  a re  necessary  
fo r  th e  g < .001 , g < .0 1 , and g < .05 le v e ls  of s ig n if ic a n c e .
On th e  Thinking In tro v e rs io n  S ca le , th e re  i s  a s ig n if ic a n t  
d if fe re n c e  between s tu d en ts  re s id in g  in  th e  language houses and those  
in  th e  s o r o r i ty  houses and t r a d i t i o n a l  women's re s id e n c e . Table 16
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TABLE 15
F Values Y ielded by th e  A nalysis  of V ariance 
of Omnibus P e rs o n a li ty  Inven to ry  f o r  th e  




S ig n if­
icance
le v e l
Thinking In tro v e rs io n 7.85 .01
T h e o re tic a l O r ie n ta tio n 6.93 .01
E s th e tic ism 4.75 .01
Complexity 5 .80 .01
Autonomy 3.38 .01
R e lig io u s  O rie n ta tio n 0.53 a
I n t e l l e c tu a l  D isp o s itio n
Category 5.66 .01
^ o t  s ig n i f i c a n t .
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TABLE 16
Means, S tandard  D ev ia tio n s , and t  Values of 
Those Occupants of th e  S ix R e s id e n tia l 
Groups on th e  Thinking In tro v e rs io n  




Group d ev i­
a t io n
Language houses 28.11 6.28
Academic & r e s id e n t ia l  program house 28.68 6.17
Language houses 
F r a te rn i ty  houses
Language houses 
S o ro rity  houses
Language houses
















Group d ev i­
a t io n
Language houses 28.11 6.28
T ra d i t io n a l  women's re s id en ce  h a l l  23.74 7.10
Academic & r e s id e n t ia l  program house 28.68 6.17
F ra te rn i ty  houses 21.74 7.80
Academic and r e s id e n t ia l  program house 28.68 6.17
S o ro r ity  houses 21.08 7.10
Academic and r e s id e n t ia l  program house 28.68 6.17
T ra d i t io n a l  m en's re s id en ce  h a l l  25.17 7.50
Academic and r e s id e n t ia l  program house 28.68 6.17
T ra d i t io n a l  women's re s id en c e  h a l l  23.74 7.10
F ra te rn i ty  houses 21.74 7.80
S o ro r ity  houses 21.08 7.10












a t io n
t  va lue
F r a te r n i ty  houses




7.50 -0 .9 4
F r a te r n i ty  houses




7.10 -0 .9 7
S o ro r ity  houses





S o ro r ity  houses





T ra d i t io n a l  men’s re s id e n c e  h a l l  




7.10 -0 .8 1
*p < .05 .
**p < .01 .
***p < .001.
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p re se n ts  th e  t  v a lu es  on the  Thinking In tro v e rs io n  S ca le . The mean 
sco re  fo r  language house s tu d en ts  i s  h ig h e r in d ic a tin g  th a t ,  when 
compared w ith  the  o th e r  two groups, occupants o f the language houses 
a re  c h a ra c te r iz e d  by more o f a  l ik in g  fo r  r e f l e c t i v e  thought and 
academic a c t i v i t i e s .  T h e ir th in k in g  i s  a lso  le s s  dominated by commonly 
accep ted  id e as .
There i s  a s ig n i f ic a n t  d if fe re n c e  between th e  occupants of the  
academic program house and f r a t e r n i ty  house men, s o ro r i ty  house women, 
and t r a d i t i o n a l  re s id en c e  h a l l  women. The mean sco re  fo r  academic 
program house s tu d en ts  i s  h ig h e r in d ic a tin g  th a t ,  when compared w ith  
th e  o th e r  th re e  g roups, th ey , to o , a re  c h a ra c te r iz e d  by more o f a 
p re fe ren c e  fo r  r e f le c t i v e  thought and academic a c t i v i t i e s .  T heir 
th in k in g  i s  le s s  dominated by commonly accep ted  id e as .
The occupants o f th e  s o r o r i ty  houses and t r a d i t i o n a l  m en's 
res id en ce  h a l l  d i f f e re d  s ig n i f ic a n t ly  on the  T1 S ca le . The mean 
sco re  fo r  th e  t r a d i t i o n a l  m en's re s id en c e  h a l l  s tu d e n ts  i s  h ig h e r 
in d ic a tin g  more of a l ik in g  fo r  r e f le c t i v e  thought and academic 
a c t i v i t i e s .
The t  v a lues  fo r  r e la te d  r e s id e n t ia l  u n i t s  in d ic a te  th a t  th re e  
s e ts -- la n g u a g e  house and academic program house s tu d e n ts  ( t  * - .3 8 ) ,  
f r a t e r n i ty  and s o ro r i ty  house s tu d e n ts  ( t  « -1 .0 2 ) , and t r a d i t i o n a l  
m en's re s id en ce  h a l l  and t r a d i t i o n a l  women's re s id en c e  h a l l  s tu d en ts  
( t  ■ - .8 1 ) —a re  each s im ila r  in  p e rs o n a li ty  c h a r a c te r i s t i c s  d escrib ed  
by the  TI S ca le .
On the T h e o re tic a l O r ie n ta tio n  S c a le , th e re  i s  a  s ig n if ic a n t
98
d if fe re n c e  between s o ro r i ty  house women and occupants of the  academic 
program house , language houses, f r a t e r n i ty  houses, t r a d i t i o n a l  women's 
re s id en c e  h a l l ,  and t r a d i t i o n a l  m en's re s id en c e  h a l l .  Table 17 g ives 
th e  t  v a lu es  on the  TO S ca le . The mean sco res fo r  th e  occupants of 
the  s o ro r i ty  houses is  lower than  the  o th e r f iv e  means. When com­
pared to  th e  o th e r f iv e  r e s id e n t ia l  g roups, th i s  in d ic a te s  the  occu­
pan ts of the s o ro r i ty  houses a re  c h a ra c te r iz e d  by le s s  of an in t e r e s t  
in  d ea lin g  w ith  th e o re t ic a l  concerns, s c ie n c e , or the  s c i e n t i f i c  method. 
There is  a s ig n i f i c a n t  d if fe re n c e  between the  occupants o f the  academic 
program house and the t r a d i t i o n a l  women's re s id en ce  h a l l  on the  TO 
S ca le . The h ig h e r mean score fo r  the  academic program house s tu d en ts  
in d ic a te s ,  when compared w ith  th e  t r a d i t io n a l  women's re s id en c e  h a l l ,  
th a t  they  are  more in te re s te d  in  th e o re t ic a l  co ncerns, s c ie n c e , or the  
s c i e n t i f i c  method.
The t  v a lu es  fo r  s im ila r  r e s id e n t ia l  u n i ts  in d ic a te  th a t  the  
occupants o f the language houses and academic program house ( t  * -1 .6 4 ) 
a re  s im ila r  in  p e rs o n a li ty  c h a r a c te r i s t ic s  d e sc rib ed  by the  TO S cale . 
This t  va lu e  approaches s ig n if ic a n c e  a t  th e  g < .1 le v e l .  The women's 
and m en's t r a d i t i o n a l  re s id en c e  h a l l  s tu d en ts  ( t  * - .8 4 )  a re  s im ila r  in  
p e rs o n a li ty  c h a r a c te r i s t i c s  as d escribed  by the TO S ca le . As p rev io u s ly  
no ted , f r a t e r n i ty  and s o ro r i ty  house s tu d en ts  d i f f e r  s ig n i f ic a n t ly  a t  
th e  g < .05 le v e l .
On th e  E s th e tic ism  S c a le , th e re  i s  a  s ig n i f ic a n t  d if fe re n c e  
between th e  f r a t e r n i ty  men and s tu d en ts  in  th e  language houses, academic 
program house, s o ro r i ty  houses, t r a d i t i o n a l  m en's re s id en c e  h a l l ,  and
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TABLE 17
Means, S tandard D ev ia tions and t  Values o f 
Those Occupants o f th e  S ix  R e s id e n tia l 
Groups on th e  T h e o re tic a l O rie n ta tio n  




Group d ev i­
a t io n
Language houses 19.37 5.75
Academic & r e s id e n t ia l  program house 21.00 4.15
Language houses 
F r a te r n i ty  houses
Language houses 










T ra d i t io n a l  m en's re s id en c e  h a l l
19.37 5.75






a t io n
Language houses 19.37 5.75
T ra d i t io n a l  women's re s id en c e  h a l l  18.34 4.40
Academic & r e s id e n t i a l  program house 21.00 4.15
F ra te rn i ty  houses 17.22 5.55
Academic and r e s id e n t ia l  program house 21.00 4.15
S o ro r ity  houses 14.54 4.59
Academic and r e s id e n t ia l  program house 21.00 4.15
T ra d i t io n a l  m en's re s id en c e  h a l l  19.34 5.45
Academic and r e s id e n t i a l  program house 21.00 4.15
T ra d i t io n a l  women's re s id en c e  h a l l  18.34 4.40
F ra te rn i ty  houses 17.22 5.55
S o ro r ity  houses 14.54 4.59













a t io n
t  value
F ra te rn i ty  houses





F ra te rn i ty  houses





S o ro rity  houses





S o ro rity  houses





T ra d i t io n a l  m en's re s id e n c e  h a l l  




4.40 -0 .8 4
*p < .05 . 
**£ < .01. 
***p < .001
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t r a d i t i o n a l  women's re s id en c e  h a l l .  T v a lu es  on the Es S cale  a re  g iven 
in  Table 18. The mean sco re  fo r  f r a t e r n i ty  house men is  lower than  the  
mean fo r  the o th e r f iv e  r e s id e n t ia l  groups. This suggests they  a re  le s s  
in te re s te d  in  a r t i s t i c  a c t i v i t i e s .  There i s  a s ig n if ic a n t  d if fe re n c e  
on the  Es Scale between members of the academic program house and 
s o ro r i ty  houses. The g re a te r  mean score fo r  th e  academic program 
house s tu d e n ts  in d ic a te s  t h a t ,  as compared to  s o ro r i ty  women, they  a re  
c h a ra c te r iz e d  by having s tro n g e r  a r t i s t i c  in t e r e s t s .
The t  v a lu es  fo r  the l ik e  r e s id e n t ia l  groups in d ic a te  th a t  th e  
language houses and academic program house s tu d en ts  ( t  = - .9 8 )  a re  
s im ila r  in  p e rs o n a li ty  c h a r a c te r i s t i c s  d esc rib ed  by the Es S ca le . 
R esiden ts  o f the  t r a d i t i o n a l  m en's and women's h a l l s  ( t  = .92) a lso  
a re  s im ila r  in  p e rs o n a li ty  c h a r a c te r i s t i c s  d esc rib ed  by the  Es S ca le .
On th e  Complexity S ca le , th e re  i s  a  s ig n if ic a n t  d if fe re n c e  
between th e  language house s tu d en ts  and s tu d e n ts  in  s o ro r i ty  houses, 
f r a t e r n i ty  houses, and the t r a d i t i o n a l  m en's and women's re s id e n c e s . 
Table 19 p re se n ts  th e  t  va lues fo r  th e  Co S ca le . The mean sco re  fo r  
s tu d en ts  in  the  language houses i s  h ig h e r in d ic a tin g  th a t ,  when com­
pared to  s tu d en ts  in  th e  o th e r  fou r r e s id e n t ia l  u n i t s ,  they  a re  ch a rac ­
te r iz e d  by more of a to le ra n c e  fo r  am b ig u itie s  and u n c e r ta in t ie s  an?\ 
a re  fond of novel s i tu a t io n s  and id e a s . There i s  a s ig n if ic a n t  d i f f e r ­
ence between academic program house s tu d e n ts  and f r a t e r n i ty ,  s o r o r i ty ,  
and t r a d i t i o n a l  women's re s id en ce  s tu d e n ts . The mean sco re  fo r  the 
academic program house re s id e n ts  i s  h ig h e r in d ic a tin g  th a t ,  when com­
pared to  the o th e r th re e  g roups, they too  a re  c h a ra c te r iz e d  by more of
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TABLE 18
Means, S tandard D eviations and t  Values of 
Those Occupants o f th e  S ix R e s id e n tia l 
Groups on th e  E s th e tic ism  Scale 




Group d ev i­
a t io n
Language houses 14.31 4.61
Academic & r e s id e n t i a l  program house 15.25 3.29
Language houses 14.31 4.61
F ra te rn i ty  houses 10.48 4.68
Language houses 14.31 4.61
S o ro r ity  houses 13.25 4.40
Language houses 14.31 4 .61
T ra d i t io n a l  m en's re s id en c e  h a l l  13.34 5.26











a t io n
t  value
Language houses




4.51 -0 .1 0
Academic & r e s id e n t ia l  program house 





Academic and r e s id e n t ia l  program house 





Academic and r e s id e n t ia l  program house 





Academic and r e s id e n t ia l  program house 





F ra te rn i ty  houses 











a t io n
t  va lue
F r a te r n i ty  houses





F r a te r n i ty  houses





S o ro rity  houses





S o ro r ity  houses





T ra d i t io n a l  m en's re s id e n c e  h a l l  





*p < .05 .
**p < .01 . 
***£ < . 001.
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TABLE 19
Means, S tandard D ev ia tions  and t  Values of 
Those Occupants of th e  S ix R e s id e n tia l  
Groups on th e  Complexity Scale  
o f th e  Omnibus P e rs o n a li ty  
Inven to ry
Mean S tan­ t  v a lu e
dard
Group d ev i­
a t io n
Language houses 18.68 5.35
Academic & r e s id e n t ia l  program house 18.54 5.15 0.11
Language houses 18.68 5.35
F r a te r n i ty  houses 15.48 5.33 2.50*
Language houses 18.68 5.35
S o ro r ity  houses 13.94 4.95 3.84***
Language houses 18.68 5.35





Group d ev i­
a t io n
Language houses 18.68 5.35
T ra d i t io n a l  women's re s id en c e  h a l l  13.97 5.33
Academic & r e s id e n t ia l  program house 18.54 5.15
F ra te rn i ty  houses 15.48 5.33
Academic and r e s id e n t ia l  program house 18.54 5.15
S o ro r ity  houses 13.94 4.95
Academic and r e s id e n t ia l  program house 18.54 5.15
T ra d i t io n a l  m en's re s id en ce  h a l l  16.22 4.90
Academic and r e s id e n t ia l  program house 18.54 5.15
T ra d i t io n a l  women's re s id en ce  h a l l  13.97 5.33
F r a te r n i ty  houses 15.48 5.33
S o ro r ity  houses 13.94 4.95













a t io n
t  v a lu e
F ra te rn i ty  houses





F ra te rn i ty  houses




5.33 -1 .1 8
S o ro rity  houses





S o ro rity  houses





T ra d i t io n a l  m en's re s id e n c e  h a l l  




5.33 -1 .8 4




a to le ra n c e  fo r  am b ig u ities  and u n c e r ta in t ie s  and lik e  novel s i tu a t io n s  
and id e a s .
The t  v a lu es  fo r s im ila r  r e s id e n t ia l  groups in d ic a te  th a t  th re e  
s e t s —language houses and academic program house ( t  « .1 1 ) , f r a t e r n i ty  
and s o ro r i ty  houses ( t  » -1 .2 5 ) , and t r a d i t i o n a l  m en's and women's 
re s id en ce  h a l l s  ( t  « -1 .8 4 )—are  each s im ila r  in  p e rs o n a li ty  charac­
t e r i s t i c s  as d escrib ed  by the Co S ca le . The t  value  fo r  th e  s o ro r i ty  
house and t r a d i t i o n a l  women's re s id en c e  s tu d e n ts  ( t  = .02) in d ic a te s  
a very  c lo se  s im i la r i ty  in  p e rs o n a li ty  c h a r a c te r i s t i c s  d escribed  by 
the  Co S cale .
On the  Autonomy S ca le , th e re  i s  a s ig n if ic a n t  d if fe re n c e  between 
language house s tu d en ts  and occupants o f the  s o ro r i ty  houses and t r a d i ­
t io n a l  m en's re s id en c e  h a l l .  Table 20 p re se n ts  th e  t  v a lu es  on the Au 
S cale . The mean sco re  fo r  re s id e n ts  of the language houses i s  h ig h e r 
in d ic a tin g  th a t ,  compared to  the o th e r  two r e s id e n t ia l  g roups, they a re  
c h a ra c te r iz e d  by more of a need fo r  independence and l i b e r a l  n o n au th o ri­
ta r ia n  th in k in g . There i s  a ls o  a  s ig n if ic a n t  d if fe re n c e  between the 
s tu d en ts  in  th e  academic program house and s tu d e n ts  in  f r a t e r n i ty  
houses, s o r o r i ty  houses, and the t r a d i t i o n a l  women's re s id e n c e . The 
mean score fo r  th e  academic program house re s id e n ts  i s  h ig h e r in d ic a tin g ,  
compared to  th e  o th e r th re e  r e s id e n t ia l  g roups, they  a re  c h a ra c te r iz e d  
by more of a need fo r  independence and l i b e r a l ,  n o n a u th o ri ta r ia n  th in k ­
in g . The t  v a lues  fo r  s im ila r  r e s id e n t ia l  groups in d ic a te  th a t  th ree  
s e t s —language houses and academic program house ( t  = - .8 2 ) ,  f r a t e r n i ty  
and s o ro r i ty  houses ( t  = -1 .4 7 ) , and t r a d i t i o n a l  m en's and women's
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TABLE 20
Means, S tandard  D ev ia tions and t  Values of 
Those Occupants o f th e  S ix R e s id e n tia l  
Groups on th e  Autonomy S cale  of 






a t io n
t  va lu e
Language houses 31.74 5.45
Academic & r e s id e n t i a l  program house 32.77 4.92 -0 .8 2
Language houses 31.74 5.45
F ra te rn i ty  houses 29.77 5.54 1.49
Language houses 31.74 5.45
S o ro r ity  houses 27.77 5.79 2.95**
Language houses 31.74 5.45
T ra d i t io n a l  m en's re s id en c e  h a l l 28.54 7.37 2.06*
Ill
TABLE 20 (continued)
Mean S tan - t  value
dard
Group d ev i­
a t io n
Language houses
T ra d i t io n a l  women's re s id e n c e  h a l l
31.74 5.45
30.22 6.60 1.04
Academic & r e s id e n t i a l  program house 
F r a te r n i ty  houses
32.77 4.92
29.77 5 .54 2.39*
Academic and r e s id e n t i a l  program house 
S o ro r ity  houses
32.77 4.92
27.77 5.79 3.88***
Academic and r e s id e n t i a l  program house 
T ra d i t io n a l  m en's re s id en c e  h a l l
32.77 4.92
28.54 7.37 2.82**
Academic and r e s id e n t i a l  program house 
T ra d i t io n a l  women's re s id e n c e  h a l l
32.77 4.92
30.22 6.60 1.82
F r a te r n i ty  houses 
S o ro r ity  houses
29.77 5.54







a t io n
t  v a lu e
F ra te rn i ty  houses




7.37 -0 .7 8
F ra te rn i ty  houses





S o ro r ity  houses





S o ro r ity  houses





T ra d i t io n a l  m en's re s id en c e  h a l l  









re s id en c es  ( t  ■ 1 .0 0 )—are  each s im ila r  in  p e rso n a li ty  c h a r a c te r i s t ic s  
described  by th e  Au S ca le .
On th e  R e lig io u s  O rie n ta tio n  S ca le , th e re  a re  no s ig n if ic a n t  
d if fe re n c e s  between th e  v a rio u s  r e s id e n t ia l  groups. Table 21 p re se n ts  
the t  v a lu es  fo r  the RO S ca le . The mean sco re  fo r  th e  t o t a l  sample was 
14.25 in d ic a tin g  th a t  a  moderate view o f r e l ig io u s  b e l ie f s  and p rac ­
t ic e s  i s  c h a r a c te r i s t i c  o f th e  s ix  r e s id e n t ia l  groups.
On th e  I n te l l e c tu a l  D isp o sitio n  C ategory , th e re  i s  a s i g n i f i ­
c an t d if fe re n c e  between language house s tu d e n ts  and f r a t e r n i ty  and 
s o ro r i ty  house s tu d e n ts . Table 22 p re se n ts  th e  t  v a lues  on the IDC,
The lower mean score fo r  the  occupants of th e  language houses in d i­
c a te s  th a t ,  when compared w ith  the o th e r  two r e s id e n t ia l  groups, they 
a re  more o r ie n te d  toward le a rn in g  fo r  i t s  own sake and a t ta c h  le s s  
im portance in  re c e iv in g  good g rades. There i s  a s ig n i f ic a n t  d if fe re n c e  
between re s id e n ts  o f th e  academic program house and re s id e n ts  o f f r a t e r ­
n i ty  houses, s o ro r i ty  houses, and th e  t r a d i t i o n a l  women's re s id en ce  h a l l .  
The lower mean score fo r  academic program house s tu d e n ts , when compared 
w ith  the  o th e r th ree  r e s id e n t ia l  g roups, in d ic a te s  they  a re  more 
o r ie n te d  toward le a rn in g  fo r  i t s  own sake and a t ta c h  le s s  im portance 
in  earn ing  good g rad es . On th e  IDC, two o th e r com parisons are  s i g n i f i ­
c a n t. S tuden ts  in  the t r a d i t i o n a l  m en's re s id en c e  h a l l  a re  more 
o r ie n te d  toward le a rn in g  fo r  i t s  own sake than  a re  f r a t e r n i ty  men 
( t  ■ -2 .7 3 ) and s o ro r i ty  women ( t  = -2 .5 1 ) .
The t  v a lu es  fo r  s im ila r  r e s id e n t ia l  groups in d ic a te  th a t  th re e  
s e t s —language houses and academic program house ( t  ** .5 5 ), f r a t e r n i ty
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TABLE 21
Means, S tandard D ev ia tions and t  Values of 
Those Occupants of th e  S ix R e s id e n tia l  
Groups on th e  R e lig io u s  O r ie n ta tio n  






a t io n
t  value
Language houses 13.80 6.76
Academic & r e s id e n t ia l  program house 15.54 5.52 -1 .1 8
Language houses 13.80 6.76
F ra te rn i ty  houses 14.34 5.33 -0 .3 2
Language houses 13.80 6.76
S o ro rity  houses 13.97 4.06 -0 .1 2
Language houses 13.80 6.76
T ra d i t io n a l  m en's re s id en ce  h a l l 13.80 5.76 0 .00
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TABLE 21 (continued)
Mean S tan - t  value
dard
Group d ev i­
a t io n
Language houses 13.80 6.76
T ra d i t io n a l  women's re s id e n c e  h a l l  14.05 4 .11  -0 .1 9
Academic & r e s id e n t i a l  program house 15.54 5.52
F ra te rn i ty  houses 14.34 5.33 0 .92
Academic and r e s id e n t ia l  program house 15.54 5.52
S o ro r ity  houses 13.97 4.06 1.35
Academic and r e s id e n t ia l  program house 15.54 5.52
T ra d i t io n a l  m en's re s id en c e  h a l l  13.80 5.76 1.29
Academic and r e s id e n t ia l  program house 15.54 5.52
T ra d i t io n a l  women's re s id e n c e  h a l l  14.05 4.11 1.27
F ra te rn i ty  houses 14.34 5.33







a t io n
t  va lu e
F r a te r n i ty  houses




5.76 -0 .4 0
F r a te r n i ty  houses




4.11 -0 .2 5
S o ro r ity  houses




5.76 -0 .1 4
S o ro r ity  houses





T ra d i t io n a l  m en's re s id en c e  h a l l  





*p < .05 .




Means, S tandard D ev ia tions  and t  Values of Those 
Occupants of th e  Six R e s id e n tia l  Groups on 
th e  I n te l l e c tu a l  D isp o s itio n  Category 
o f th e  Omnibus P e rso n a li ty  
Inven to ry
Mean S tan - t  va lu e
dard
Group d ev i­
a t io n
Language houses




F r a te r n i ty  houses
4.54 1.44
5.62 1.39 -3 .20**
Language houses 
S o ro r ity  houses
4.54 1.44
5.48 1.14 -3 .02**
%
Language houses
T ra d i t io n a l  m en's re s id en c e  h a l l
4.54 1.44





Group d ev i­
a t io n
Language houses 4 .54  1.44
T ra d i t io n a l  women's re s id en c e  h a l l  5.17 1.22
Academic & r e s id e n t ia l  program house 4.37 1.13
F ra te rn i ty  houses 5 .62 1.39
Academic and r e s id e n t ia l  program house 4.37 1.13
S o ro rity  houses 5 .48 1.14
Academic and r e s id e n t ia l  program house 4 .37  1.13
T ra d i t io n a l  m en's re s id en c e  h a l l  4 .74 1.31
Academic and r e s id e n t ia l  program house 4 .37  1.13
T ra d i t io n a l  women's re s id en c e  h a l l  5.17 1.22
F ra te rn i ty  houses 5 .62  1.39














a t io n
t  va lue
F ra te rn i ty  houses 5.62 1 .39
T ra d i t io n a l  men’ s re s id e n c e  h a l l 4.74 1.31 -2 .73**
F r a te r n i ty  houses 5.62 1.39
T ra d i t io n a l  women's re s id en c e  h a l l 5.17 1.22 -1 .4 5
S o ro r ity  houses 5.48 1.14
T ra d i t io n a l  m en's re s id en c e  h a l l 4.74 1.31 -2 .5 1 *
S o ro r ity  houses 5.48 1.14
T ra d i t io n a l  women's re s id e n c e  h a l l 5.17 1.22 -1 .1 0
T ra d i t io n a l  m en's re s id e n c e  h a l l 4 .74 1.31
T ra d i t io n a l  women’s re s id en c e  h a l l 5.17 1.22 1.41




and s o ro r i ty  houses ( t  = - .4 6 ) ,  and t r a d i t i o n a l  m en's and women's r e s i ­
dence h a l l s  ( t  = 1 .4 1 )- - a r e  each s im ila r  in  p e rs o n a li ty  as d escribed  by 
th e  IDC.
H ypothesis 4
The f i r s t  s te p  in  the  development o f a p e rs o n a li ty  d e sc rip tiv e , 
s c a le  th a t  d is tin g u is h e s  between s tu d en ts  who a re  most and le a s t  s a t i s ­
f ie d  w ith  the  c o lleg e  environm ent involved id e n t i f i c a t io n  of su b je c ts  
who f a l l  in to  these  two extrem e c a te g o r ie s . S tuden ts  who scored in  
the  h ig h e s t and low est q u a r t i le s  o f the  CUES were c l a s s i f i e d  as most 
and le a s t  s a t i s f i e d ,  r e s p e c t iv e ly .  The most s a t i s f i e d  q u a r t i le  (N = 53) 
was compared w ith  th e  l e a s t  s a t i s f i e d  q u a r t i le  (N = 53) on the  b a s is  of 
s u b je c t s ' responses to  the 385 item s on th e  OPI.
The C rosstabs procedure y ie ld ed  the  c h i square s t a t i s t i c  and 
s ig n if ic a n c e  le v e l n ecessary  fo r  determ in ing  those  item s to  be included  
in  the  C ollege S a t i s f a c t io n  S ca le . In  o rder f o r  an item  to  be included  
In  the s c a le ,  i t  had to  reach  or exceed the g < .05 le v e l of s i g n i f i ­
cance. Item a n a ly s is  y ie ld ed  29 item s which equaled or exceeded the  
g < .05 le v e l of s ig n if ic a n c e . The item s inc luded  in  th e  s c a le ,  th e i r  
s ig n if ic a n c e  le v e l ,  and the a p p ro p ria te  sco rin g  d i r e c t io n  a re  p resen ted  
in  Table 23.
The 29 items on the C ollege S a t i s f a c t io n  Scale were marked on 
an OPI answer sh ee t to  determ ine th e  amount o f item  overlap  between the 
new sca le  and the 14 OPI s c a le s .  The OPI sco rin g  keys were used to  
determ ine from which sc a le  th e  q u es tio n s  were d e riv ed . Table 24 g ives  













Omnibus P e rs o n a li ty  Inven to ry  Item s Reaching 
S p ec ified  Levels of S ig n if ic a n c e  When 
Comparing Most S a t i s f ie d  S tudents 
to  L east S a t i s f ie d  S tuden ts
Scoring
d ire c ­
t io n
S ig n if ­
icance
le v e l
Item
True .0289 I  want to  be an im portan t person  in  th e
community.
True .0197 I  do n o t in tro d u ce  m yself to  s tra n g e rs
a t  a s o c ia l  g a th e rin g .
True .0416 S o cie ty  p u ts  too  much r e s t r a i n t  on th e
in d iv id u a l .
True .0258 I t  i s  no t th e  duty of a c i t i z e n  to
su ppo rt h is  country  r ig h t  o r wrong.
F a lse  .0070 I  am a c t iv e  on th e  com mittees of school.
True .0083 I  do no t l i k e  to  a c t as a  h o s t o r
h o s te s s  a t  p a r t i e s .
F a lse  .0389 I  have always ha ted  re g u la tio n s .
True .0028 Once a  week o r more I  become very











Scoring .S ign if- 
d l r e c -  Icance Item
tio n  le v e l
True .0190 I  show in d iv id u a l i ty  and o r ig in a l i ty  in
my school work.
F a lse  .0359 I  would r a th e r  be a b r i l l i a n t  b u t
u n s ta b le  worker than  a s tead y  and 
dependable one.
F a lse  .0244 The tro u b le  w ith  many people i s  th a t
they do not ta k e  th in g s  s e r io u s ly  
enough.
F a lse  .0311 I  o f te n  g e t th e  fe e l in g  th a t  I  am no t
r e a l ly  p a r t  o f th e  group I  a s s o c ia te  
w ith  and th a t  I  could se p a ra te  from 
i t  w ith  l i t t l e  d iscom fo rt or hardsh ip .
True .0490 I  read  a r t i c l e s  o r books th a t  d ea l w ith
new th e o r ie s  and p o in ts  o f view 
w ith in  my f i e l d  o f i n t e r e s t .
True .0022 I  become so e n th u s ia s t ic  th a t  my enthu­






d ire c ­
t io n
S ig n if­
icance
le v e l
Item
201 True .0176 I  would enjoy w ritin g  a  paper ex p la in ­
ing  a th eo ry  and p re se n tin g  th e  
arguments fo r  and a g a in s t i t .
229 F a lse .0197 Our modern in d u s t r i a l  and s c i e n t i f i c  
developm ents a re  s ig n s  of a  g re a te r  
degree of c i v i l i z a t i o n  th an  th a t  
a t ta in e d  by any p rev ious s o c ie ty ,  fo r  
example, by th e  G reeks.
238 True .0002 I t  i s  a p r e t ty  c a llo u s  person  who does 
no t f e e l  love  and g ra t i tu d e  fo r  h is  
p a re n ts .
255 True .0130 O ften 1 wonder who I  r e a l ly  am o r what 
I  should r e a l ly  be l ik e .
287 F a lse .0085 My f r e e  tim e i s  u su a lly  f i l l e d  up by 
s o c ia l  demands.
314 F a lse .0041 I  never a t te n d  a sexy show i f  I  can 
avoid i t .
315 True .0068 A fte r  a le c tu r e  o r c la s s  I  th in k  about 
th e  id e as  p re sen te d .
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TABLE 23 (continued)
Item Scoring S ig n if ­
number d ire c ­
tio n
icance
le v e l
Item
324 True .0089 Something e x c i tin g  w i l l  alm ost p u l l  me 
ou t of i t  when I  am fe e l in g  low.
325 F a lse .0021 I  b e lie v e  i t  i s  a r e s p o n s ib i l i ty  o f 
i n t e l l i g e n t  le a d e rsh ip  to  m a in ta in  
th e  e s ta b l is h e d  o rd er o f th in g s .
330 True .0210 I  enjoy th in k in g  of new examples to  
i l l u s t r a t e  g en e ra l ru le s  and 
p r in c ip le s .
341 True .0377 Some id e as  which come to  me a re  accom­
panied  by such a s tro n g  fe e l in g  o f 
urgency th a t ,  re g a rd le s s  of th e i r  
u s e fu ln e s s , I  can th in k  o f l i t t l e  
e ls e .
355 F a lse .0098 I t  i s  d i f f i c u l t  fo r  me to  tak e  people 
s e r io u s ly .
365 F a lse .0006 I  l i k e  to  ta k e  th e  le ad  a t  s o c ia l  
g a th e r in g s .
368 True .0378 1 h e s i t a t e  to  ask  th e  a s s is ta n c e  o f 
o th e rs .
125
TABLE 23 (continued)
Item Scoring S ig n if ­
number d ire c ­ icance Item
tio n le v e l
371 True .0092 I  l i k e  to  se rv e  as a member o f a
committee in  ca rry in g  ou t some
a c t iv i t y  o r  p ro je c t .
Source:
H e is t ,  P . ,  & Yonge, G. Omnibus P e rs o n a li ty  Inven to ry  manual. 
New York: P sycho log ica l C o rp o ra tio n , 1968.
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TABLE 24
The Number o f Items O verlapping between th e  
C ollege S a t i s f a c t io n  Scale  and th e  
Pub lished  S cales  o f th e  Omnibus 






w ith  
C ollege 
S a t is f a c ­
t io n  Scale 
(%)
Thinking In tro v e rs io n 2 6.8
T h e o re tic a l O r ie n ta tio n 3 10.3
E s th e tic ism 0 0 .0
Complexity 1 3 .4
Autonomy 5 17.2
R elig io u s  O rie n ta tio n 1 3.4
S o c ia l E x troversion 3 10.3
Im pulse E xpression 7 24.1
P erso n a l In te g ra tio n 3 10.3
A nxiety Level 0 0 .0
A ltru ism * * 13.7








w ith  
C ollege 
S a tis f a c ­
tio n  Scale
M ascu lin ity—F em inin ity  
Response B ias 







item s on the  developed s c a le ,  the  t o t a l  number of item s a t t r ib u te d  to  
the  OPI s c a le s  i s  36. S evera l OPI item s were used fo r  more than  one 
s c a le .
Chapter 5
Summary, C onclusions, and Recommendations
C hapter 5 in c lu d es  a summary of th e  fin d in g s  fo r  each hypo­
th e s i s .  A lso inc luded  a re  conclu sions drawn from th e  study and 
recommendations fo r  fu r th e r  re se a rc h .
Summary
The purpose o f th e  study was to  t e s t  th e  fo llow ing  four 
hypotheses:
a . There w i l l  a s ig n i f ic a n t  d if fe re n c e  in  th e  p e rce p tio n  of 
th e  c o lle g e  environm ent by th e  occupants o f f r a t e r n i ty  houses, s o ro r i ty  
houses, language houses, an academic and r e s id e n t ia l  program house, a 
t r a d i t i o n a l  m en's re s id en c e  h a l l ,  and a t r a d i t i o n a l  women's resid en ce  
h a l l .
b . There w i l l  be a s ig n if ic a n t  re la t io n s h ip  between th e  p e r­
cep tio n  of the c o lle g e  environm ent by the  occupants of v a rio u s  l iv in g  
s i tu a t io n s  and c e r t a in  s e le c te d  p e rso n a li ty  v a r ia b le s .
c . There w i l l  be a s ig n if ic a n t  d if fe re n c e  on p e rs o n a li ty  
v a r ia b le s  between occupants of v a rio u s  l iv in g  s i tu a t io n s .
d. I t  w i l l  be p o s s ib le  to  develop a p e rs o n a li ty  d e s c r ip t iv e  
s c a le  th a t  d is tin g u is h e s  between those  persons in  th e  c o lle g e  en v iro n ­
ment who a re  most s a t i s f i e d  and those  persons in  the co lleg e  en v iron ­
ment who a re  l e a s t  s a t i s f i e d .
For the  f i r s t  h y p o th e s is , the a n a ly s is  o f v a rian ce  r e s u l te d  in  
s ig n i f i c a n t  f  va lues fo r  th e  Community and Campus Morale S ca les  o f the 
CUES. There a re  15 t  t e s t s  which were ru n  fo r  each sc a le  fo r  a l l
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p o ss ib le  p a i r  com binations among the  s ix  r e s id e n t ia l  groups to  determ ine 
where s p e c if ic  d if fe re n c e s  e x is t  between the  r e s id e n t ia l  groups com­
p r is in g  each p a i r .  The number o f s ig n i f ic a n t  t  va lues fo r  each sc a le  
a re : (a) Community—3, (b) P r a c t i c a l i t y —2, (c) Awareness—2,
(d) P ro p r ie ty —3, (e) S c h o la r s h ip - - l , ( f )  Campus M orale—3, and 
(g) Q uality  o f Teaching—3. On th e  Community, Awareness, and Campus 
Morale S c a le s , where a s ig n if ic a n t  d if fe re n c e  in  p e rce p tio n  e x i s t s ,  
the  s tu d en ts  in  the s o r o r i ty  houses account fo r  th i s  d if fe re n c e . The 
excep tio n  to  th i s  i s  th e  s ig n i f ic a n t  t  between s tu d en ts  in  f r a t e r n i ty  
houses and th e  academic program house on the Campus M orale S ca le . On 
th e  P ro p rie ty  and Q u a lity  o f Teaching S c a le s , where a s ig n if ic a n t  
d if fe re n c e  in  p e rce p tio n  e x i s t s ,  the s tu d en ts  in  the academic program 
house account fo r  th i s  d if fe re n c e . On the P r a c t i c a l i ty  and S cho la rsh ip  
S c a le s , th e  f r a t e r n i ty  re s id e n ts  account fo r  th e  s ig n i f ic a n t  d if fe re n c e .
There a re  a t o t a l  of 42 s ig n if ic a n t  c o r re la t io n s  between the  
CUES and OPI f o r  the  s ix  r e s id e n t ia l  groups. The number o f s ig n i f ic a n t  
c o r re la t io n s  fo r  each r e s id e n t ia l  group a re : (a) t r a d i t i o n a l  women's 
re s id en ce  h a l l —2, (b) t r a d i t i o n a l  m en's re s id en c e  h a l l —6 , (c) f r a ­
te r n i ty  houses—6, (d) s o ro r i ty  houses—11, (e) language houses—9, 
and ( f )  academic program h o u se --8 .
The a n a ly s is  o f v a ria n ce  fo r  the  th i r d  hypo thesis  r e s u l te d  in  
s ig n if ic a n t  f  va lues fo r  th e  Thinking In tro v e rs io n , T h e o re tic a l 
O r ie n ta tio n , E s th e tic ism , Com plexity, and Autonomy S c a le s , and the 
I n te l le c tu a l  D isp o s itio n  C ategory of th e  OPI. The same procedure fo r  
th e  t  t e s t s  used on the  CUES was used on th e  OPI. The number o f
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s ig n if ic a n t  t  v a lues  fo r  each sc a le  a re : (a) Thinking In tro v e rs io n —7,
(b) T h e o re tic a l O rie n ta tio n —7, (c) E s th e tic ism —6, (d) Complexity—7,
(e) Autonomy—5, ( f )  R e lig io u s  O rie n ta tio n —0, and (g) the 
I n te l l e c tu a l  D isp o s itio n  C ategory—7. For each s c a le ,  where s ig n if ic a n t  
d if fe re n c e s  in  p e rs o n a li ty  e x i s t ,  th e  s tu d en ts  in  the  fo llow ing  r e s i ­
d e n t ia l  groups account fo r  th i s  d if fe re n c e : (a) Thinking In tro v e rs io n —
language houses and academic program house, (b) T h e o re tic a l O r ie n ta tio n — 
s o ro r i ty  houses and academic program house, (c) E s th e tic ism —f r a te r n i ty  
houses, (d) Complexity and Autonomy—language houses and academic p ro­
gram house, and (e) I n te l l e c tu a l  D isp o sitio n  C ategory—language houses, 
academic program house, and t r a d i t i o n a l  m en's re s id en c e  h a l l .
A b r i e f  com parative in te r p r e ta t io n  o f the  OPI sco res  of the 
s im ila r  r e s id e n t ia l  groups w ith  the  W illiam  and Mary mean sc a le  sco res 
fo llo w s. S tuden ts in  th e  academic program house and language houses 
enjoy thought-provoking  le c tu re s  and q u es tio n  te a c h e r s ' s ta tem en ts 
and ideas (TI S c a le ) . Academic program house s tu d e n ts  enjoy conducting 
re se a rc h  and doing assignm ents re q u ir in g  o r ig in a l  re se a rc h  (TO S c a le ) .
The s tu d en ts  in  both  r e s id e n t ia l  groups enjoy l i s te n in g  to  p o e try , 
looking a t  p a in tin g s ,  and read in g  about a r t i s t i c  and l i t e r a r y  ach iev e­
ments (Es S c a le ) ; they  b e lie v e  fo r  most q u e s tio n s , th e re  i s  more than 
one r ig h t  answer (Co S c a le ) ; they f e e l  th a t  d isobed ience to  government 
i s  sometimes j u s t i f i e d  and do no t favor s t r i c t  enforcem ent of a l l  laws 
no m a tte r  what th e  consequences (Au S c a le ) ; and they have a m oderate 
view o f re l ig io u s  b e l ie f s  and p ra c t ic e s  (RO S c a le ) .
The s tu d en ts  in  f r a t e r n i ty  and s o r o r i ty  houses tend to  avoid
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d ea lin g  w ith  ideas and a b s tra c tio n s  and d is l ik e  read ing  se r io u s  p h ilo so ­
p h ic a l works (TI S c a le ) . The women in  s o ro r i ty  houses do no t l ik e  to  
read  s c i e n t i f i c  or m athem atical a r t i c l e s  and p re fe r  having a theo ry  
exp la ined  to  them ra th e r  than  a ttem p tin g  to  understand  i t  on t h e i r  own 
(TO S c a le ) . F ra te rn i ty  house men do no t l ik e  to  read  about a r t i s t i c  
and l i t e r a r y  achievem ents or to  make f r ie n d s  w ith  s e n s i t iv e  a r t i s t i c  
men (Es S c a le ) . F ra te rn i ty  and s o r o r i ty  house occupants a re  n o t fond 
o f novel s i tu a t io n s  and id eas  (Co S c a le ) ; they a re  g e n e ra lly  to le r a n t  
of o th e r  v iew poin ts (AU S c a le ) ; and they  have a moderate view o f 
r e l ig io u s  b e l ie f s  and p ra c t ic e s  (RO S c a le ) .
A g en era l in te r p r e ta t io n  o f the  meaning o f th e  sco res  fo r  the 
men and women in  t r a d i t io n a l  re s id en c e  h a l l s  i s  necessary  because 
th e i r  re s p e c t iv e  sco res a re  very  c lo se  to  the  mean sco re  on a l l  s c a le s  
w ith  th e  fo llow ing  ex ce p tio n s . The women sco re  lower than  th e  mean on 
the Co S ca le ; the men sco re  lower than  the  mean on th e  Au S ca le . T heir 
sco res  on the  T I, TO, Es, and Co S cales  imply average in t e r e s t  in  or 
d is p o s i t io n  toward le a rn in g . The Au and RO Scales imply a  need fo r  
independence and a moderate view o f r e l ig io u s  b e l ie f s  and p ra c t ic e s .
Item a n a ly s is  fo r  th e  fo u r th  hyp o th esis  re s u lte d  in  the  id e n t i ­
f ic a t io n  of 29 item s. These 29 a re  included  in  the C ollege S a t i s f a c t io n  
Scale th a t  d is tin g u is h e s  between s tu d e n ts  most and l e a s t  s a t i s f i e d  w ith  
th e  c o lleg e  environm ent.
Conclusions and Recommendations 
The fin d in g s  of th i s  re sea rch  in d ic a te  th a t  th e  su b je c ts  liv in g  
in  th e  v a r io u s  r e s id e n t ia l  s i tu a t io n s  g e n e ra lly  have a s im i la r ,  bu t not
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Id e n t ic a l ,  p e rce p tio n  o f the c o lleg e  environm ent as measured by th e  
P r a c t i c a l i ty ,  Awareness, P ro p r ie ty , S ch o la rsh ip , and Q u a lity  of 
Teaching Scales o f th e  CUES. When co n s id e rin g  the r e s u l t s  o f the 
t  t e s t s ,  th e re  a re  only 17 s ig n if ic a n t  t  v a lu es  ou t of a  p o ss ib le  105. 
T h ere fo re , th i s  in v e s t ig a to r  concludes th a t  th e  type o f res id en ce  h a l l  
in  which a s tu d en t l iv e s  g e n e ra lly  does no t in flu en ce  h is  p e rce p tio n  
of th e  c o lle g e  environm ent.
The r e s u l t s  o f the  second hyp o th esis  a re  not as co n c lu siv e .
The number o f s ig n i f i c a n t  c o r re la t io n s  is  sm a ll, 42 t o t a l ,  and the  s iz e  
o f the  c o r re la t io n s  ranged from .33 to  .65 (27 were below .4 0 ). This 
r e s u l t  seems to  in d ic a te  th a t  th e re  i s  no t a very  s tro n g  r e la t io n s h ip  
between a s tu d e n t 's  p e rcep tio n  of the  campus environm ent and h is  p e r­
s o n a li ty  c h a r a c te r i s t ic s  as measured by th e  s ix  s c a le s  and IDC of the  
OPI used in  th i s  s tudy .
The s tu d e n ts  l iv in g  in  the v a rio u s  r e s id e n t ia l  s i tu a t io n s  do 
d i f f e r  s ig n i f ic a n t ly  in  p e rso n a li ty  as measured by th e  Thinking 
In tro v e rs io n , T h e o re tic a l O r ie n ta tio n , E s th e tic ism , Com plexity,
Autonomy S cales and I n te l l e c tu a l  D isp o s itio n  Category of th e  OPI. I t  
i s  in te r e s t in g  to  note  th a t  o f the  39 s ig n i f ic a n t  t  v a lu e s , the  acade­
mic program house and language houses account fo r  26 and th e  f r a t e r n i ty  
houses and s o ro r i ty  houses account fo r  11.
In  i t s  p re se n t form the  C ollege S a t i s f a c t io n  Scale has lim ite d  
v a lu e . There i s  a  need to  v a l id a te  th e  in strum en t b efo re  any use can 
be made o f i t .
This in v e s t ig a to r  recommends th a t  the  a d m in is tra to r s ,  f a c u l ty ,
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and s t a f f  re sp o n s ib le  fo r  re s id en c e  h a l l s  and s tu d en t development be 
made aware of th e  r e s u l t s  o f the  p re se n t in v e s t ig a t io n . For the  pu r­
pose o f in s t i t u t i o n a l  re s e a rc h , i t  i s  f u r th e r  recommended th a t  
W illiam  and Mary com plete a fo llow -up study using  th ese  in strum en ts  
and te s t in g  s tu d e n ts  when they m a tr ic u la te  as freshmen and every 
y ea r u n t i l  g rad u a tio n . The CSS, i t  i s  recommended, should be 
v a l id a te d .
APPENDICES
Appendix A
D e fin itio n  o f th e  F ive S ca le s—C ollege and 
U n iv e rs ity  Environment Scales
SCALE 1. PRACTICALITY. The 20 item s th a t  c o n tr ib u te  to  the 
sco re  fo r  th i s  s c a le  d e sc rib e  an environm ent c h a ra c te r iz e d  by e n te r ­
p r i s e ,  o rg a n iz a tio n , m a te r ia l  b e n e f i ts ,  and s o c ia l  a c t i v i t i e s .
There a re  bo th  v o c a tio n a l and c o l le g ia te  emphases. A k ind  of 
o rd e r ly  su p e rv is io n  i s  ev id en t in  the a d m in is tra t io n  and the  
c lassw ork . As in  many organized s o c ie t ie s  th e re  i s  a lso  some 
p e rso n a l b e n e f i t  and p re s t ig e  to  be o b ta ined  by o p e ra tin g  in  the 
system —knowing th e  r ig h t  peop le , being in  the  r ig h t  c lu b s , becoming 
a le a d e r , re sp e c tin g  o n e 's  s u p e r io rs , and so fo r th .  The environm ent, 
though s tru c tu re d ,  i s  no t re p re s s iv e  because i t  responds to  e n t r e ­
p re n e u r ia l a c t i v i t i e s  and is  g e n e ra lly  c h a ra c te r iz e d  by good fun 
and school s p i r i t .
SCALE 2. COMMUNITY. The item s in  th i s  s c a le  d e sc r ib e  a 
f r ie n d ly ,  coh esiv e , g ro u p -o rien ted  campus. There i s  a fe e l in g  of 
group w e lfa re  and group lo y a lty  th a t  encompasses th e  c o lle g e  as a 
whole. The atm osphere i s  congen ia l; th e  campus is  a community. 
F acu lty  members know the  s tu d e n ts , a re  in te re s te d  in  th e i r  problem s, 
and go out o f th e i r  way to  be h e lp fu l .  S tuden t l i f e  is  c h a ra c te r iz e d  
by to g e th e rn ess  and sh a rin g  r a th e r  than  by p rivacy  and cool d e tach ­
m ent.
SCALE 3. AWARENESS. The items in  th i s  sc a le  seem to  r e f l e c t  
a concern about and emphasis upon th re e  s o r t s  o f m ean ing --personal,
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p o e t ic ,  and p o l i t i c a l .  An emphasis upon se lf -u n d e rs ta n d in g , r e f l e c ­
tiv e n e s s ,  and id e n t i ty  suggests  the search  fo r perso n a l meaning. A 
wide range o f o p p o r tu n itie s  fo r  c re a tiv e  and a p p re c ia tiv e  r e l a t io n ­
sh ip s  to  p a in tin g , m usic, drama, p o e try , s c u lp tu re ,  a r c h i te c tu r e ,  
and th e  l ik e  suggests  th e  search  fo r  p o e tic  meaning. A concern 
about even ts  around th e  w orld , th e  w e lfa re  of mankind, and th e  
p re se n t and fu tu re  c o n d itio n  of man suggests  the  search  fo r  p o l i t i ­
c a l  meaning and i d e a l i s t i c  commitment. What seems to  be ev id en t in  
th i s  s o r t  o f environm ent i s  a s t r e s s  on aw areness, an awareness of 
s e l f ,  o f  s o c ie ty ,  and of a e s th e t ic  s t im u li .  Along w ith  th i s  push 
toward expansion , and perhaps as a n ecessary  c o n d itio n  fo r  i t ,  
th e re  i s  an encouragement o f  q u es tio n in g  and d is s e n t  and a to le ra n c e  
o f nonconform ity and p ersonal e x p re ss iv en e ss .
SCALE 4 . PROPRIETY. These item s d esc rib e  an environm ent th a t  
is  p o l i te  and c o n s id e ra te . C aution and th o u g h tfu ln ess  a re  e v id e n t. 
Group s tan d ard s  o f decorum are  im p o rtan t. There i s  an absence of 
dem onstra tive , a s s e r t iv e ,  a rgum en ta tive , r i s k - ta k in g  a c t i v i t i e s .
In  g e n e ra l, the campus atm osphere i s  m annerly, c o n s id e ra te , p ro p er, 
and co n v en tio n a l.
SCALE 5 . SCHOLARSHIP. The item s in  th i s  s c a le  d e sc r ib e  an 
environm ent c h a ra c te r iz e d  by in t e l l e c t u a l i t y  and s c h o la s t ic  d i s c i ­
p l in e . The emphasis i s  on co m p e titiv e ly  h igh academic achievem ent 
and se rio u s  i n t e r e s t  in  s c h o la rsh ip . The p u rs u it  o f knowledge and 
th e o r ie s ,  s c i e n t i f i c  or p h ilo so p h ic a l ,  i s  c a r r ie d  on r ig o ro u s ly  and 
v ig o ro u s ly . I n t e l l e c tu a l  s p e c u la tio n , an in t e r e s t  in  id e a s ,
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knowledge fo r i t s  own sake , and i n t e l l e c tu a l  d is c ip l in e —a l l  th e se  
a re  c h a r a c te r i s t i c  of th e  environm ent.
D e f in it io n  o f th e  S p ec ia l S u b sca les—CUES 
CAMPUS MORALE. The item s in  t h i s  sc a le  d e sc r ib e  an environm ent 
c h a ra c te r iz e d  by accep tance of s o c ia l  norms, group cohesiv en ess, 
f r ie n d ly  a s s im ila t io n  in to  campus l i f e ,  and, a t  th e  same tim e, a 
commitment to  in t e l l e c tu a l  p u rs u its  and freedom o f ex p ress io n . 
I n te l l e c tu a l  goa ls  a re  exem plified  and w idely  shared in  an atm os­
phere of perso n a l and s o c ia l  r e la t io n s h ip s  th a t  a re  both  su p p o rtiv e  
and s p i r i t e d .
QUALITY OF TEACHING AND FACULTY-STUDENT RELATIONSHIPS. This 
s c a le  d e fin e s  an atmosphere in  which p ro fe s so rs  a re  perce ived  to  
be s c h o la r ly ,  to  s e t  h igh s ta n d a rd s , to  be c l e a r ,  a d a p tiv e , and 
f le x ib le .  At the same tim e, th i s  academic q u a l i ty  of teach ing  i s  
in fu sed  w ith  warmth, i n t e r e s t ,  and h e lp fu ln e s s  toward s tu d e n ts .
[ C. R. Pace, 1969, p. 11. ]
Appendix B 
D e fin it io n s  of the  S ix S ca le s—Omnibus 
P e rs o n a li ty  Inven tory
1. THINKING INTROVERSION (T I)--4 3  item s; Persons sco rin g  h igh 
on th i s  measure a re  c h a ra c te r iz e d  by a l ik in g  fo r  r e f le c t i v e  thought 
and academic a c t i v i t i e s .  They express in t e r e s t s  in  a broad range of 
id eas  found in  a v a r ie ty  of a r e a s ,  such as l i t e r a t u r e ,  a r t ,  and 
ph ilosophy . T h e ir th in k in g  i s  le s s  dominated by immediate co n d i­
t io n s  and s i tu a t io n s ,  o r by commonly accep ted  id e a s , than  th a t  of 
th in k in g  e x tro v e r ts  (low s c o re rs ) .  Most e x tro v e r ts  show a p r e f e r ­
ence fo r  o v e rt a c t io n  and tend to  e v a lu a te  ideas on the  b a s is  of 
th e i r  p r a c t i c a l ,  immediate a p p l ic a t io n ,  o r to  e n t i r e ly  r e j e c t  o r 
avoid d ea lin g  w ith  ideas and a b s tr a c t io n s .
2. THEORETICAL ORIENTATION (TO)—33 item s; T his s c a le  measures 
an in t e r e s t  in ,  o r o r ie n ta t io n  to ,  a more r e s t r i c t e d  range o f ideas 
than  is  tru e  o f T I. High s c o re rs  in d ic a te  a p re fe ren ce  fo r  d ea lin g  
w ith  th e o re t ic a l  concerns and problems and fo r  using  the  s c i e n t i f i c  
method in  th in k in g ; many a re  a lso  e x h ib itin g  an in t e r e s t  in  sc ience  
and in  s c i e n t i f i c  a c t i v i t i e s .  High sc o re rs  are  g e n e ra lly  lo g ic a l ,  
a n a ly t ic a l ,  and c r i t i c a l  in  th e i r  approach to  problems and s i t u a ­
t io n s .
3. ESTHETICISM (E s)--2 4  item s; High sc o re rs  endorse s ta tem en ts  
in d ic a tin g  d iv e rse  in t e r e s t s  in  a r t i s t i c  m a tte rs  and a c t i v i t i e s  and 
a h igh  le v e l  of s e n s i t i v i t y  and response to  e s th e t ic  s t im u la tio n .
The co n ten t o f th e  s ta tem en t in  th i s  s c a le  ex tends beyond p a in tin g ,
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s c u lp tu re , and m usic, and in c lu d es  in t e r e s t s  in  l i t e r a t u r e  and 
d ra m a tic s .
4 . COMPLEXITY (Co)--32 item s: This measure r e f l e c t s  an
experim en tal and f le x ib le  o r ie n ta t io n  r a th e r  than  a f ix ed  way of 
view ing and o rg an iz in g  phenomena. High sc o re rs  a re  to le r a n t  of 
am b ig u ities  and u n c e r ta in t ie s ;  they a re  fond o f novel s i tu a t io n s  
and id e a s . Most persons h igh  on th i s  dim ension p re fe r  to  d ea l 
w ith  com plexity , as opposed to  s im p l ic i ty ,  and very  high sc o re rs  
a re  d isposed  to  seek out and to  enjoy d iv e r s i ty  and am biguity .
5. AUTONOMY (Au)—43 item s: The c h a r a c te r i s t i c  measured by 
th i s  s c a le  i s  composed o f l i b e r a l ,  n o n a u th o ri ta r ia n  th in k in g  and a 
need fo r  independence. High sc o re rs  show a tendency to  be indepen­
d en t of a u th o r i ty  as t r a d i t i o n a l ly  imposed through s o c ia l  i n s t i t u ­
t io n s .  They oppose in fringem en ts  on the r ig h ts  of in d iv id u a ls  and 
a re  to le r a n t  of v iew poin ts o th e r  than  th e i r  own; they  tend to  be 
r e a l i s t i c ,  in t e l l e c tu a l ly  and p o l i t i c a l l y  l i b e r a l ,  and much le s s  
judgm ental than  low s c o re rs .
6. RELIGIOUS ORIENTATION (RO)—26 item s: High sc o re rs  a re
s k e p tic a l  o f conven tional r e l ig io u s  b e l ie f s  and p ra c t ic e s  and tend 
to  r e j e c t  most o f them, e s p e c ia l ly  those  th a t  a re  orthodox or funda­
m e n t a l i s t s  in  n a tu re . Persons sco rin g  around th e  mean a re  m a n ife s t­
ing a  m oderate view o f r e l ig io u s  b e l ie f s  and p ra c t ic e s ;  low sc o re rs  
a re  m an ifes tin g  a s tro n g  commitment to  J u d a ic -C h r is t ia n  b e l ie f s  and 
tend to  be co n se rv a tiv e  in  g en era l and fre q u e n tly  r e je c t in g  o f o th e r 
v iew po in ts .
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[ H e is t & Yonge, 1968, p. 4 .]
Appendix C
In te r p r e ta t io n  o f the  I n te l l e c tu a l  D isp o s itio n  
C ateg o ries  o f the OPI 
C ategory 1
The person  in  Category 1 re p re se n ts  very  broad in t e l l e c tu a l  
i n t e r e s t s ,  u su a lly  to  an e x te n t r e s u l t in g  in  l i t e r a r y  p u rs u its  in  a 
v a r ie ty  of a rea s  and a h igh le v e l  o f a e s th e t ic  s e n s i t i v i t y  and a p p re c i­
a t io n .  These persons tend to  reach  out fo r  a v a r ie ty  o f p e rce p tu a l and 
co g n itiv e  ex p e rien ces , many of which a re  i n t r i n s i c a l l y  m eaningful.
Category 2
The person  in  C ategory 2 re p re se n ts  s tro n g  in t e l l e c tu a l  o r ie n ­
ta t io n s  and concerns bu t w ith  le s s  d iv e r s i ty  o f p e rsp e c tiv e  and range 
o f in t e r e s t  than  those  in  C ategory 1. A lso, in  com parison w ith  those 
in  Category 1, those  in  Category 2 tend  to  be le s s  m o tivated  to  s e l f -  
ex p re ss io n . This somewhat g re a te r  need fo r  s t ru c tu r in g  o f p e rc e p tio n s , 
as w e ll as th e  tendency to  be le s s  open to  new p e rc e p tio n s , in c re a ses  
as one moves down in  the  ca tego ry  o rd e r.
C ategory 3
H eis t and Yonge (1968) do n o t give as s p e c if ic  an in te r p r e ta t io n  
fo r  those  in  C atego ries  1 and 2. Those in  C ategory 3 a re  s im ila r  to  
those in  Category 2 , bu t d i f f e r  in  th a t  they e x h ib i t  the  c h a r a c te r i s t ic s  
to  a le s s e r  degree .
C a teg o ries  4 . 5 . and 6
The average I n te l le c tu a l  D isp o s itio n  C ategory fo r  a re p re se n ta ­
t iv e  sample o f American C ollege S tuden ts  would probably  f a l l  near
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Category 5. The people in  IDC 5 can probably b e s t be d escrib ed  as 
" n e u tra l"  on th i s  measured d is p o s i t io n  toward in t e l l e c tu a l  involvem ent. 
A lthough some a t  tim es appear to  be in t e l l e c tu a l ly  involved in  th e i r  
devo tion  to  s p e c if ic  a c t i v i t i e s  or p u r s u i ts ,  such in t e r e s t  and in v o lv e ­
ment i s  lim ite d  and more appearance than  f a c t .
The absence o f in t r i n s i c  i n t e l l e c tu a l  in te r e s t s  does no t 
c o r re la te  s tro n g ly  w ith  poor academic achievem ent; a c tu a l ly  many men 
and women in  Category 5 , as w e ll as 4 and 6 , ach ieve good g rad es , mani­
f e s t  s tro n g  goal o r ie n ta t io n  (g e tt in g  a degree o r good v o c a tio n a l p re ­
p a ra tio n ) , and th r iv e  on the  com p etitiv e  a sp e c ts  of e d u c a tio n a l e v a lu a ­
t io n .  In  essen ce , many o f th e se  s tu d e n ts  a re  c e r ta in ly  m o tiv a ted , bu t 
they pursue le a rn in g  as a means to  an end and seldom fo r  the  i n t r i n s i c  
s a t i s f a c t io n  gained from the a c q u is i t io n  of knowledge o r th e  p rocess of 
in q u iry .
C atego ries  7 and 8 
The p a t te rn s  o f C a teg o ries  7 and 8 id e n t i fy  s tu d en ts  s t i l l  le s s  
committed to  a l l  th a t  i s  rep re sen ted  or im plied by the  term  " i n t e l l e c ­
tu a l  i n t e r e s t s . "  The la b e l  " u n in te l le c tu a l"  can d e f in i te ly  be ap p lied  
to  th e  persons in  both  c a te g o r ie s  (7 and 8) accord ing  to  a v a i la b le  
re c o rd s , immediate and overtim e, of th e i r  a c t i v i t i e s  and p u rs u its  
. . . .  They have a need to  d ea l w ith  a ta n g ib le  w orld and r e s o r t  
to  a  p ragm atic , g e n e ra lly  nonconceptual approach to  problem s. Though 
f re q u e n tly  having h igh  a p t i tu d e  fo r—and an in t e r e s t  in —using  
num erical symbols, they tend  to  use them in  a n o n a b s tra c t,  non- 
th e o re t ic a l  fa sh io n . Persons in  C a teg o ries  7 and 8 ( p a r t i c u la r ly  8)
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very  seldom express o r develop long-range I n te r e s t  in  an e d u c a tio n a l 
or academic c a re e r .  They do no t d e c la re  them selves fo r  a d o c to ra l 
deg ree , and those  in te r e s te d  in  a m a s te r 's  d eg ree , g e n e ra lly  a t  a 
l a t e r  tim e, a re  u su a lly  found in  th e  ap p lied  d is c ip l in e s  [ H e is t & 
Yonge, 1968, pp. 25-26 ) .
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Appendix D
Dear Fellow  S tuden t,
I  am c u rre n tly  working on my d o c to ra l d i s s e r ta t io n .  In  o rder 
to  com plete th i s  p ro je c t ,  I  need your co o p era tio n . Your name was drawn 
a t  random from among the  s tu d en ts  who l iv e  in  your re s id en c e  h a l l .
P lease  com plete th e  two enclosed  q u e s tio n n a ire s  as soon as 
p o s s ib le . I t  i s  no t necessary  to  com plete the  p erso n a l in fo rm ation  
requested  on the  answer s h e e ts .  Be c e r ta in  to  mark th e  responses on 
th e  a p p ro p ria te  answer sh e e t. A fte r  you a re  f in is h e d , p la ce  the  answer 
sh e e ts  and boo k le ts  in  the  envelope and s e a l i t .  You may re tu rn  i t  to  
your r e s id e n t d i r e c to r  o r to  me v ia  campus m a il.
I  want to  assu re  you th a t  your responses w i l l  be kep t in  the  
s t r i c t e s t  confidence. I f  you would l ik e  I  w i l l  in t e r p r e t  fo r  you the 
r e s u l t s  of the  two q u e s tio n n a ire s .
I  would l ik e  to  ex p ress  to  you my s in c e re  thanks fo r  tak in g  
time to  com plete th e  q u e s tio n n a ire s  and h e lp in g  me g a th e r the  necessary  
in fo rm atio n  fo r  my d is s e r ta t io n .
S in c e re ly ,
C harles L. Beale
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Appendix E 
Comparative P ro f i le  C o n fig u ra tio n s  of 
F r a te r n i ty  Houses and T o ta l Sample 
on th e  C ollege and U n iv e rs ity  
Environment S cales
P r a c t i -  Corn­
e a l i t y  m unity
Awareness P ro- S ch o la r-  Campus Q u a lity  of
p r ie ty  sh ip  m orale te ach in g
A 6 .2  
B 7 .0
Legend: A T o ta l sample20

























Comparative P ro f i le  C o n fig u ra tio n s  of 
S o ro r ity  Houses and T o ta l Sample 
on th e  C ollege and U n iv e rs ity  
Environment Scales
P r a c t i -  Com- Awareness P ro- S ch o la r-  Campus Q u a lity  of
sh ip  m orale teach in gp r ie tyc a l i t y  munity
Legend: A T o ta l sample20











A 6 .2  9 .6  9 .6  8 .5  13.3 10.7 6 .5
B 6 .6  11.4 11.2 7 .7  13.7 12.8 6.7.
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Appendix G 
Comparative P r o f i le  C o n fig u ra tio n s  o f 
T ra d i t io n a l  Women's R esidence H all 
and T o ta l Sample on th e  C ollege 
and U n iv e rs ity  Environment 
S cales
P r a c t i -  Com- 
c a l i t y  m unity




Awareness P ro - S ch o la r- Campus Q u a lity  o f
p r ie ty  sh ip  m orale te ach in g
Legend: A T o ta l sample20























Comparative P ro f i le  C onfigu ra tions of 
T ra d i tio n a l Men's Residence H all and 
T o ta l Sample on the C ollege and 
U n iv e rs ity  Environment Scales
P r a c t i -  Com- Awareness P ro- S ch o la r- Campus Q u ality  of 
c a l i t y  munity p r ie ty  sh ip  m orale te ach in g
Legend: A T o ta l sample20











A 6 .2  9 .6  9 .6  8 .5  13.3 10.7 6.5
B 6 .2  9 .0  9 .4  8 .7  12.4 9 .4  6.6
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Appendix I  
Comparative P r o f i le  C o n fig u ra tio n s  of 
Academic and R e s id e n tia l  Program 
House and T o ta l Sample on the 
C ollege and U n iv e rs ity  
Environment S cales
P r a c t i -  Com- Awareness P ro- S ch o la r-  Campus Q u a lity  of 
c a l i t y  m unity p r ie ty  sh ip  m orale teach in g
A 6 .2  
B 5 .7
Legend: A T o ta l sample20
B Academic and re s id e n -18























Appendix J  
Comparative P r o f i le  C o n fig u ra tio n s  of 
Language House and T o ta l Sample on 
the  C ollege and U n iv e rs ity  
Environment S cales
P r a c t i -  Com- Awareness P ro- S ch o la r- Campus Q u a lity  of 
c a l i t y  m unity p r ie ty  sh ip  morale te ach in g
Legend: A T o ta l sample20











A 6 .2  9 .6  9.6 8 .5  13.3 10.7 6 .5
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